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PREFACE
In the changing parlance, the idea of education is undergoing a constant flux. The traditional

wisdom says that ‘Sa Vidya Ya Vimuktaye’, that is, ‘It is wisdom that liberates’. Education is a
medium for lifelong learning of an array of attributes to be imbibed by learners. However,
education is incomplete without due exposure to the exploration of culture, character-building
and other related dimensions of personality. Swami Vivekananda opined that, “Education is not
the amount of information that we put into your brain and it runs riot there, undigested, all your
life. We must have life building, man making and character making assimilation of ideas”.

Yuval Noah Harari, a noted Historian, advises us that to stay relevant, we will need the
ability to ‘constantly learn and to reinvent yourself’. The philosophers across the globe have
advised us the dictum ‘know thyself”. If we know what we want in life, technology can help
getting it. But if we don’t know about the purpose of our life, it will be all too easy for technology
to shape our aims for us and take control of our life.

At the advent of National Policy on Education (NPE) 2019, the system is expecting complete
rejuvenation and reconstruction of education. NEP 2019 focuses on the five pillars of education:
access, equity, quality, accountability and affordability. It ensures quality education in India for a
span of 20 years starting from 2020 to 2040.

NPE 2019 aims to consolidate 800 universities and 40,000 colleges into around 15,000 large,
multidisciplinary institutions. The policy proposes three types of higher educational institutions
(HEIs): Research Universities, Teaching Universities and Autonomous Degree Granting Colleges.
It aims to provide autonomy to all higher education institutions. Higher education institutions to
be governed by independent boards with complete academic and administrative autonomy. An
autonomous body called the National Research Foundation (NRF) is to be set up through an Act
of Parliament.

Keeping this in mind, Principal Dr. Suchitra A. Naik proposed the idea of a peer reviewed
monograph on higher education to commemorate the Golden Jubilee Celebration (1969-2019) of
our college that we are celebrating this year. Her dynamic leadership and critical acumen
conceptualised this academic endeavour of churning about higher education in India. It is for the
first time that we are putting forth our ideas in the form of a monograph. This book is an
expression of teachers, researchers and academicians who are committed to the students and
teaching-learning process.

We are extremely happy to present a plethora of vibrant ideas in the form of twenty erudite
articles and research papers on the theme – Higher Education in India: Retrospect and
Prospect. The present volume is an attempt to consider the relevant issues taking shape in
contemporary higher education ecosystem of India. This monograph consists of six research
articles and fourteen research papers.

The article ‘Education in Ancient India’ by Dr. Vijay V. Bedekar is modified from the
inaugural speech delivered by him in the Seminar on ‘Education in Ancient India’ on Saturday,
29th April, 1995 at Thane. It draws attention to a very crucial turning point in the history of
this land, when the system of education was transplanted from its traditional moorings to
Western concepts from indigenous to alien, from vernacular to English and from creativity
to soul killing formality . The article throws light on the educational perspective of ancient India



and juxtaposes the effects of Macaulay’s education system introduced by British East India
Company.

The article ‘The Seven Steps to Excellence’ by Dr. Shirish Chindhade is a rich testimony of
his experience as a NAAC Assessor (Peer Team Member and Coordinator) in India. By referring
to the sacred seven steps (saptapadi), taken in Hindu marriage code to solemnise the relation, the
article suggests the magical seven steps to achieve excellence in higher education as
interdisciplinarity, choice based credit system (CBCS), addressing resource crunch, quality
faculty, quality research, patents, citation, equity and inclusiveness autonomous status.

Dr. A.B. Dhopeshwarkar’s article ‘Higher Education: Opportunities and Challenges’
attempts to draw attention to the various problems faced by higher education as well as the
various opportunities available to the institutions of higher education in the light of National
Policy of Education 2016. It categorically enumerates the features of various education policies
with appropriate proofs. The transformation of society through education is the theme running
through the article. The article stresses the fact that educationists will have to think more seriously
of the entanglement of the artificial intelligence as well as the ‘man-made’ memory and the
natural memory. The new kind of unsocialisation brought about by communications technology
needs to be recognised as a natural phenomenon.

The article entitled ‘Amalgamation of Research in Higher Education: Some Thoughts’
written by Dr. Sudhakar Agarkar aptly discusses four aspects in order to encourage
amalgamation of research with teaching as enhancing institutional capacity, training of teachers,
setting up a research culture, encouragement to presentation and publications.

Dr. Prashant P. Dharmadhikari’s article ‘A Report of Educational Odyssey to Oxford,
Cambridge and London: Some Observations’ is an attempt to gauge the implications of the
educational tour in the transformation of the perspectives and outlook of the students, teachers
and parents. The pedagogical implications of the tour are analysed in detail.

The article ‘The ‘Flip’ side of Classroom Learning’ by Rishikesh K.B. and Sharon Lewis
talks about the concept of a flipped classroom (FC) that enables students to take greater
ownership of the knowledge they absorb and accordingly pace themselves.

Principal Dr. Suchitra A. Naik’s paper ‘Prioritising Philosophy of Education in India’
explores the function of philosophy of education in contemporary society. It argues that modern
theories of education, which were primarily shaped by the analytic spirit, need to be
supplemented by a normative approach. In the light of post-modern critical thinking, it is
necessary to go beyond managerialism in order to develop a deeper conversation in education.
Only then it would be capable of addressing the moral and ethical dimensions of ‘human making’.

The paper ‘Quantity vs. Quality Trade-off in Higher Education: Challenges and
Consequences in India’ by Aparna Kulkarni tries to compare the status of Indian and foreign
universities with respect to quantity and quality of higher education. It introduces the idea of
‘quantity and quality trade-off’ that is faced by Indian universities. The growing attraction of
foreign universities amongst the Indian students is due to the quality concern that is jeopardised
by Indian universities in the game of maintaining quantity.

The paper ‘Challenges and Opportunities in Higher Education in India: A Perspective’ by
Dr. Pramod T. Kharate examines the various challenges the Indian higher education system is
facing and discusses the opportunities in its present scenario. The paper argues that education is



an important tool for transformation, growth and prosperity of any nation and strengthens the
democracy and guarantees progress in all the fields.

Dr. Manoj Patharkar’s paper ‘Language and Literature in Higher Education’ proposes that
literature has an important role to play in higher education. It proposes that the whole project of
modernity was to refine the ‘human’, a process that requires a ‘culture of ideas’. The paper argues
the necessity of recognising the pivotal role played by humanities to imagine possibilities latent in
any organisation, to plan future course, to connect with each other and to make ethical choices.

The paper ‘Rejuvenating the Youth through Swami Vivekananda’s Value Education’ by
Dr. Indrani Roy is an attempt to delve into the value based educational philosophy of Swami
Vivekananda. The paper is also an effort to highlight Swamiji’s ideas on value education and his
suggestions to prevent moral degradation of youth through value education.

In the article titled ‘lk fo|k ;k foeqDr; s’, Dr. Shyamsunder Pandey briefs about traditional
idea of liberation through education and then discusses current issues and problems associated
with prevailing education system in India. It discusses the objective of education to shape overall
personality of a human being. It also stresses the need of ethics in education.

In the research paper titled ‘ewY; f'k{k.k% vko';drk vkSj pqukSfr;k¡’ by Dr. Mithilesh
Sharma deals with meaning and importance of value education in one’s life. Further, he explains
how with changing time there is rapid fall in values. Recent education system is getting deprived
of value education, and thus the need for reviewing current system of education. She also talks
about the challenges involved in implementation of value education.

The research paper titled ‘mPp f'k{k.k laLFkkuksa dh pqukSfr;k¡% xq.koÙkk] ekU;rk] Lok;Ùkrk
vkSj Js;kad’ by Dr. Jayshree Singh begins with the issue of maintaining quality in education in
general and higher educational institutions in particular. The paper studies multidimensional
challenges in maintaining quality in Higher Educational Institutions (HEIs) with respect to
learners and accreditation given by UGC under seven criteria of evaluation. Further, the paper
deals with new challenges in maintaining quality in the era of autonomous status granted to HEIs.

The paper ‘Privatisation of Higher Education in India: A Critical Analysis’ by Dr. Sangita S.
Mohanty envisages the tendencies of privatisation in higher education sector, and also proposes
to monitor and govern these institutions for quality education.

Dr. Rashmi Agnihotri’s paper ‘E-Initiatives for Enhanced Governance in Higher Education:
A Study of Stakeholders’ Perspective’ tries to study the areas of education processes which can
be strengthened to improve e-governance in education sector. It also tries to understand the
various benefits of taking such initiatives along with the challenges which come across while
implementing it.

The paper ‘Understanding the Growth Pattern of Educational Institutions in Thane: Impact
on Enrolment of Students and Employment of Teachers’ by Dr. Sagar Thakkar is an attempt to
understand the growth pattern of educational institutions in rapidly developing Thane and its
impact on enrollment of students as well as employment of teachers.

The paper ‘Imparting Quality Higher Education Facilities – A Solution for Brain Drain
Issue” by Shubhangi A. Rajguru attempts the study of brain drain and the possible solutions to it.



The paper ‘Digitizing Education – The Khan Academy Way’ by Archana Nair and Jharna
Tolani attempts to decipher the Khan Academy Model and understand the current scenario of
digital education in India.

‘A Study on Impact of Commercialisation of Education with respect to Students of
Ulhasnagar City’ by Dr. Vinod S. Chandwani has tried to find out the impact of
commercialisation of education in India in general and Ulhasnagar (District Thane) in particular.

The editors are grateful to Dr. Vijay V. Bedekar, Chairman,Vidya Prasarak Mandal, Thane
for his incessant support in achieving greater heights in higher education. We are grateful to
Himalaya Publishing House for their support. The thanks are also due to the contributors of this
compendium of stimulating ideas which may be a sincere contribution to understand the parlance
of higher education in India. We thank Prof. Subhash Shinde, Prof. Priyamvada Tokekar and Prof.
Narayan Barse for their valuable insights into this task. We are thankful to Dr. Sushma Paudwal
for reviewing the articles in the monograph. We are grateful for the contribution of Dr. Suja Roy
Abraham, Dr. Manoj Patharkar, Prof. Ruchita Patil, Prof. Archana Nair and Prof. Anjali
Purandare. We are grateful to the supporting staff who helped us in this academic endeavour.

We are happy to initiate and present this very first monograph in the interest of larger society.
This would be a continuous activity to publish a monograph every year. As a responsible teaching
fraternity, we are committed to making higher education practically more significant and liberal.
This monograph is a modest step in this direction.

Editors
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1 Education in Ancient India

Dr. Vijay V. Bedekar*

[This article is a modified version of the inaugural speech delivered by Dr. Vijay Bedekar,
Chairman, Vidya Prasark Mandal, Thane in the seminar on ‘Education in Ancient India’ on
Saturday, 29th April, 1195 at Thane.]

The plethora of reports prepared by various commissions, and specially those in the post-
independence era, voluminous in bulk, hardly touches the soul of education concentrating mostly upon
the externalia of the educational system like buildings, educational equipment, salaries of staff, etc.
With regard to the aim of education, all these commissions harp upon the spread of scientific attitude
and eradication of superstition as Sanjivani Mantra on the supercilious presumption that Indians lack
the former and are hampered by the latter.

I shall not touch here, upon the recent trends of research in the field of what is knowledge,
education, the learning process, cognitive faculties, etc. undertaken by scientists, philosophers and
sociologists, but would draw attention to a very crucial turning point in the history of this land, when
the system of education was transplanted from its traditional moorings to western concepts from
indigenous to alien, from vernacular to English and from creativity to soul killing formality.

The Encyclopaedia Americana says,

“Education is any process by which an individual gains knowledge or insight, or
develops attitudes or skills. Formal education is acquired through organised study of
instruction, as in school or college. Informal education arises from day-to-day
experiences”.

The deliberations in this conference are going to delineate the systems and traditions evolved in
this country for providing both these kinds of education from Vedic times till the advent of the British.
In spite of the troubled times during the so-called Mughal period in our history, this system and
tradition of education was a living force informing our socio-political-cultural theory and practice. Our
philosophical, grammatical, architectural, mathematical (from zero to indeterminate equations),
astronomical (sphericity of the earth, gravitational attraction, zodiacal signs, Nakshatra-Chakra, etc.),
metallurgical (Panchadhatu, etc.) and naval achievements recorded in literature, epigraphy and
monuments are testimony to the viability of the system. What happened then during the last two
hundred years to believe that we lacked scientific attitude and that our religion was a pack of
superstitions?

* Chairman, Vidya Prasarak Mandal, Thane.
Email: bedekarvijay@googlemail.com
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The introduction of the British system of education sounded the death knell of this time-tested
tradition of our land which had given sustenance to our forefathers for thousands of years. The
educational system imposed on us by the British was based on a firm premise, philosophy and
objective. Not that the account of India’s glorious past was not known: William Jones established the
Royal Asiatic Society in 1785 and there existed accounts describing the contemporary conditions of
our culture. Many of these individuals were Europeans and not British. Their accounts provide vivid
pictures of the condition of our society from early times upto the 17th and 18th centuries, which
include our religious beliefs, scientific and technological achievements and social institutions
including education. We also have elaborate historical accounts today of social, moral and educational
conditions of Europe including Britain in the 17th and 18th centuries. It is not out of any vain glorious
pride in our past that I shall state as a matter of historical record that Europe had, by then, borrowed
from us and imbibed the following, not metaphysical speculation, but sciences and technologies of
immediate, practical utility.

Mathematical and astronomical sciences were the earliest to migrate. The famous so-called
Arabic numerals are really Hindu numerals, which were learnt by Arab scholars who transmitted them
to Europe. The existence of petroleum wells (around 500 in number) and the use of petroleum was
known in Burma since 1797. Rhinoplasty, considered even today a highly skilful plastic operation is
recorded to have been performed on an injured by a Kumbhar (a potter) in Pune, the description of
which has appeared in a publication dated 1794. Drill plough was first used in Europe (Austria) in
1662 and was first introduced in England in 1730. Captain Thoss Halcott in his article entitled, ‘On the
Drill Husbandry of South India’ (dated 31st Dec, 1795 and 10th Jan, 1796) has said,

“Until lately, I imagined the drill plough to be a modern European invention, but a
short time ago, riding over a field I observed a drill plough at work, very simple in its
construction, which upon enquiry I find is in general use here, and has been so since
time immemorial”.

The same observations have been made by other individuals about the use of drill plough in other
parts of the country. There are descriptions, on record, of making of ice (AD 1774) and production of
the best variety of mortar at Madras (AD 1732). There are accounts of the manufacture of dyes and
colours and materials for the waterproofing of the bottoms of ships, the information of which was sent
by a Bombay correspondent to the President of the British Royal Society in the year 1790.

Hortus Malabaricus, a 12 volume encyclopaedia, giving illustrations of 750 species of Indian
plants was published in Europe during 1678-93, and its authenticity was certified by Kerala and
Konkan Pundits. Such examples of search, study and borrowings by Europeans are innumerable.
Export of steel, textile, artefacts of skilled artisans and jewellery is not new to this audience.

Can these achievements be ever possible for a society, ridden by class conflicts or exploitation of
all strata? Or did it take place by imitation or by borrowing or by sheer accident?

No, these achievements were not possible without an optimum social-psychological stability in
society.

Is this the picture of a society of low morals, with no science, riddled with rampant illiteracy,
superstition, backwardness and barbarism?

But such claims have been made by Charles Grant, Wilberforce, Mill, Macaulay, Bentinck and
many other British bureaucrats who were the pioneers of Western English education, which was
established after neatly burying, deliberately, all information about pre-British Indian achievements.
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Contribution of Missionaries like William Carey (1767-1837), William Hodge Mill (1792-1853) and
John Muir (1810-1882) who were responsible for initial school and college syllabi and opening of
educational institutions was considerable in the propagation of the myth of fallen Indian morals,
illiteracy and religious superstition. They employed education as a tool for their evangelical designs,
albeit they proclaimed their pious intentions of ‘educating’ Indians and uplifting the ‘downtrodden’.

They were prompted by these designs to paint and present to their masters and paymasters in
England a dismal picture of Indian society practising ‘Sati’, ‘Devadasi’ custom, female infanticide,
child marriages, etc. and nothing else. This was a very dark, exaggerated lopsided picture; multiplying
small drawbacks and decimating high achievements. It is a matter of great regret and anguish, pain and
distress that an Indian, currently revered as father of modern scientific India and a great reformer -
none else than Raja Ram Mohan Roy, being more loyal than the king, helped achieve these sinister
objectives with enthusiasm and stratagem surpassing these of the one generally held responsible for
this state of affairs, Thomas Babington Macaulay.

Let us cast a glance at the chronology of events that destroyed the ancient Indian educational
system and established the alien English system. It is traditionally believed that it started, at the time
of renewal of East India Company’s charter (Section 43) in 1813. This process was heralded by
allotting Rupees one lac for –

“the revival and improvement of literature, and the encouragement of the learned
natives of India and for the introduction and promotion of knowledge of the science
among the inhabitants of the British territories in India .....”

Rupees one lac may appear as a very generous and sumptuous liberality for the noble cause of
education. However, the preconditions for making this grant available were –

“that out of any surplus which may remain of the rents, revenues and profits arising
from the said territorial acquisitions, after defraying the expenses of the military, civil
and commercial establishments and paying the interest of the debt, in manner hereafter
provided, a sum of not less than Rupees one lac in each year shall be set apart .....”

However, examination of records shows that this large amount of money to educate the entire
colonial population was not made available till 1823. It is also worthwhile noting that the value of
Rupees one lac at that time was around 7 to 10 thousand pound. Lord Macaulay, as member of the law
commission and its Chairman was drawing a salary of more than £10,000/- per annum.

These attempts to westernise Indians in the name of education are seen to have started since 1793,
at the time of the renewal of the Charter of East India Company. They were undertaken by Charles
Grant and Wilberforce. The plan was to send missionaries and schoolmasters for ‘mental’ and ‘moral’
reform of Hindus. In 1792 Charles Grant wrote an elaborate tract entitled, “Observations on the state
of society among the Asiatic subjects of Great Britain particularly with respect to morals and on the
means of improving it’. These means were nothing but the introduction of Western education with
English as the medium of instruction. Charles Grant struck a very philanthropic posture and painted a
very dark picture of Indian society in the last portion of this tract. However, he did not succeed,
because the Board of Directors were not convinced of the the veracity of Grant’s description, and
while rejecting his plea, were constrained to say,
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“The Hindus had as good a system of faith and morals as most people, and that it
would be madness to attempt their conversion or to give them any more learning or
any other description of learning that which they already possess.”

What appeared as MADNESS even to the foreign conquerors was for Raja Ram Mohan Roy
‘reformist zeal’. These efforts of missionaries culminated in the famous minutes of T.B. Macaulay
(1835). As stated earlier, credit for these ‘achievements’ goes not only to missionaries but also to
zealots like Raja Ram Mohan Roy. However, it must be placed on record that some Orientalists like
Warren Hastings, Wilson, etc. had opposed these sinister designs. Warren Hastings had founded a
Madrasa in Calcutta for Islamic studies and a Sanskrit college at Banaras. Taking a cue from this,
some people tried to establish a Sanskrit college at Calcutta. It is at this stage that we find Raja Ram
Mohan Roy opposing, tooth and nail, government’s efforts in founding the Sanskrit College. He wrote
a very strong letter on 11th December, 1823 and forwarded it to Bishop Hebber to be placed before the
Governor General in Council, in which he had opposed the founding of the Sanskrit College as he
thought that it would perpetuate an antiquated system and would not lead to the extermination of evils
and superstitions of Hindu society. How Raja Ram Mohan Roy’s missionary zeal paved a way for
Macaulay’s minute is graphically described by Arthur Mayhew, in his book, ‘Pre-independence
Education Policy of India’.

“It was Ram Mohan Roy and his friends who detected the insidious poison in the
Sanskrit College Scheme of the Orientalists and submitted a petition which
inaugurated a controversy that was prolonged for more than ten years. Macaulay by
his eloquence and wealth of superlative has often been made solely responsible for
cutting of Indian education from the roots of national life. Let it be remembered here
that he was not the prime mover, that his intervention was late and that the forces
which he represented would probably have been successful without his singularly
tactless and blundering championship. The movement towards anglicisation
originated in missionary and Hindu quarters before Macaulay had begun to sharpen
his pen and select his epithets in the land of ‘exile’ whose culture he was to traduce.
And it was fostered by Hindu support for many years after he had left India. Far more
important than that ‘master of superlatives’ was Ram Mohan Roy whose antecedent’s
career and aspirations won for him, friends among Hindu reformers and missionaries
alike, and enabled him unite these bodies against the common enemy”.

Macaulay who had no knowledge of India, Indian culture, Indian languages, and was too young
to understand the complexities of our social organisations, had the arrogant audacity to shape the
destiny of this country, saying –

“We are at present a Board of printing books which are of less value than the paper
on which they are printed, when it was blank, and forgiving artificial encouragements
to absurd history, absurd metaphysics, and absurd physics and absurd theology”.

It was Raja Ram Mohan Roy who provided such insolent courage to Macaulay who further
ventures to say:

“No Hindu who has received an English education, ever remains sincerely attached to
his religion. It is my firm belief that if our plans of education are followed up there
will not be a single idolator among the respectable classes in Bengal thirty years
hence, and this will be effected without any effort to proselytise, without the smallest
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interference in their religious liberty, merely by the natural operation of knowledge
and reflection.”

It would be worthwhile to scrutinise and investigate here, that during the 18th century, the so-
called superior morality and scientific and technological upper hand claimed by missionaries
vehemently and which was agreed upon also by Hindus, like Raja Ram Mohan Roy, had any truth in it.
It was not only untrue, but Christianity directly opposed progress of science for centuries. Stories of
Copernicus, Galileo and Bruno are far well known. So Christianity as a religion by any stretch of
imagination had no constructive contribution in the advancement of scientific temperament in the
West. M.S. Anderson in his book ‘Europe in the 18th century’ says:

“In England, by contrast, education for the masses remained throughout this period,
comparatively backward. This was because the widespread distrust of strong central
government made a state controlled educational system impossible, because the
position was complicated by the mutual antipathy of established Church and
dissenters and simply because popular demand for education was weak. The Charity
school and Sunday school movements made efforts, often devoted and not altogether
unsuccessful, to spread tincture of book learning among the lower strata of society,
above all in the towns. These attempts, however, were inspired by the desire to
combat vice, drunkenness and irreligion, rather than by any belief in destability of
knowledge for its own sake”.

The first University textbook to be based on the principles of Newtonian physics and mathematics
was published at Oxford in 1702. Newtonian physics was accepted very late in France and first scientific
work in French to accept Newton’s discovery was published in 1742 by the astronomer and
mathematician Maupertiris. Academies of science came into existence in Russia (1725), Sweden (1727)
and Denmark (1742). The Royal Society in London, during most of 18th century, was little more than a
gentleman’s club, says Mr. Anderson (p. 388). Anderson further says (p. 392):

“To all British scientists, natural phenomena, however they might be studied,
however closely observed and subtly classified, had still their first cause in God.
They were still manifestation of his being and nature. Many of the most popular
writers and lecturers of science were themselves clergymen.”

In India, Brahmins certainly knew mathematics and astronomy in the 18th century, but for
missionaries and Ram Mohan Roy they were spreading superstition. Of literacy and reading habits,
Anderson writes (p. 396):

“It was, therefore, quite untypical of the reading of the ordinary peasant or an artisan,
who enjoyed none of these advantages. We know little about the reading habits of the
95 per cent or more of Europeans in this period who were not well educated or well-
to-do and who did not possess libraries of which there is some surviving record in
wills or inventories.”

The language of European scholarship and culture of 18th century Europe was French and not
English. Fredrik-II of Prussia ordered in 1743, that the papers read at the academy of sciences in
Berlin should be in French. And only after his death in 1786, the transactions of the academy started in
German and French both. In any case, it was never in English. By 1850 Britishers had practically
destroyed pre-British ancient Indian education system and all schools, colleges, their syllabi and
examinations were controlled by the government. In Britain itself, with the exception of very few
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institutions, there was hardly any state control in these institutions upto 1870. In England, the first
Treasury Grant of £2000 for education was allowed to elementary school in 1832, about 20 years after
Wilberforce and other evangelicals had insisted on East India Company making an annual allotment
for education to its subjects in India.

There is adequate evidence available now that, almost throughout India, there was fairly self-
sufficient educational system in the country prior to advent of the British. These are the surveys done
by the Britishers themselves in Madras, Bombay and Bengal presidencies. William Adam’s report
which covered Bengal and Bihar says there seems to exist about one lac schools in this area in 1830.
G.W. Leitemer did a survey in Punjab around 1882 and was of the opinion that, the spread of
education in Punjab was satisfactory. Madras presidency report belonging to much earlier period,
around 1820-1830, also gives a detailed description of schools, practically in every village in that
presidency. In Bombay presidency, surveys were conducted in 1824 and 1828 with similar results.
Though these reports existed and were quoted in academic circles occasionally, it was only after Shri
Dharampal’s book ‘The Beautiful Tree’, which included the survey of Madras presidency, the value of
these reports to understand ancient educational system prior to advent of the British was realised. His
book has embarrassed various committed scholars. One such scholar, while writing on the indigenous
education system in British India, expressed his probable uneasiness in these words:

“These publications have, however, been more of a reproduction of the original
survey, appended to lengthy introduction without any attempt at systematic
interpretation of the data. Most of them also betray a fervour of Brahminic patriotism
through an undue anxiety to show the institution of indigenous education in benign
light, and an unjustified attempt to gloss over its discriminatory dimensions.”

The reports describing the system of indigenous education prevalent in Bombay presidency,
which included Gujarat, Maharashtra and part of Karnatak then, and were submitted to the then
government in two groups, one in the year 1823-24 and the second in the year 1828-29. Great
educationist Shri R.V. Parulekar has published them in three parts.

For details of history of education in early years of British Raj, Fisher’s Memoir is indispensable
for scholars. It is most unfortunate that the report of education in the city of Pune in 1824 (just six
years after the departure of Peshwas) submitted to William Chaplin, the Commissioner in the Deccan,
is not traceable now. The report stated that there were 222 schools both for primary and higher
institutions in the city during this period.

The report of T.B. Jervis (1823-24) on the state of education, especially in the districts of south
Konkan, are elaborate, extensive and detailed in nature and literally a ‘mine’ of information. It is very
difficult to give all aspects of the report here, but some important findings will be of great help and
interest. It may surprise this audience that a report of 1828-29 describes 281 schools during the period.
It would be a matter of surprise for many (and shock to ideologically committed scholars and
sociologists) that prior to the advent of the British, there were schools practically in all villages of
province which could satisfy needs of the society and at least 30 to 50 per cent school students were
from the non-Brahmin sections of society, today termed as Other Backward Classes. In the first report
of T.B. Jervis for which information was collected in 1820, he has reported 86 schools in the province
of south Konkan. Out of these 86 schools, 28 were held in temple and private dwellings, and 6 were in
the houses of teachers. Jervis reported that few schools were held even in the sheds belonging to
barbers, oilmen and potters. Even among the teachers, non-Brahmins, i.e., Prabhus, Marathas, Kunbis,
Vanis, Shimpis, percentage was at least 20 to 40 per cent. Jervis reported that in South Konkan, 22 out
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of 86 teachers were non-Brahmin, while in Dharwad region, more than 50 per cent (i.e., 153 out of
291) were non-Brahmin. However, these reports do not give any statistics on depressed classes as
most probably they had no access to schooling. Parulekar has noted that all caste’s joined in this
prohibition and Brahmins were only one of them. Neither missionaries had a different or soft attitude
towards them, as popularly believed. In Thane town, the schools were entirely run by British
government in the 1830s. All castes except Manuras and Parwaries (Mahars) were permitted. Even in
the two charitable schools run by American missionaries, these Parwaries (Mahars) were asked to sit
outside the school in the varandha. As stated earlier, except these depressed classes, no other castes
had restrictions of any kind. Shri R.V. Parulekar writes:

“It must, however, be said that as a rule the common schools were not communal in
their working and they were open to all who could afford to pay for their schooling,
except those who belonged to low caste or depressed castes. The schools conducted
for Muslim community, where Persian or Hindustani (Urdu) was taught, were no
doubt exclusively restricted to Muslim children, but the Hindu schools were open to
the Muslim boys if they wanted to attend them.”

Parulekar has clearly stated:

“Although majority of teachers of the common schools of the time were Brahmins, it
must be noted that the other castes and communities shared the profession with
Brahmins without any hindrance imposed by custom or tradition.”

These reports have also stated very clearly that though Brahmin families took to education and
teaching, schoolmaster was never a hereditary occupation. A report of a judge from Ahmedabad states:

“The office of schoolmaster cannot properly be said to be hereditary. During the time
of Maratha government, it was generally taken up by those whose fathers had been so
occupied, but even then others used to establish themselves in the same line. Since
the city has been under the British rule, many persons had become schoolmasters,
whose ancestors were never so employed and no objection had been taken by natives
to their doing so”.

A graphic description of educational status of society in the Konkan area can be seen in the
statement of Mr. Pendargast which was submitted to Bombay Governor’s Council in 1821.

“I need to mention what every member of the Board knows as well as I do, that there
is hardly a village, great or small, throughout our territories, in which there is not at
least one school, and in the larger villages more, many in every town and in larger
cities in every division, where young natives are taught reading, writing and
arithmetic, upon a system, so economical, from a handful or two of grain, to perhaps
a rupee per month to the schoolmaster; according to the ability of the parents, and at
the same time so simple and effectual that there is hardly a cultivator or petty dealer
who is not competent to keep his own accounts with a degree of accuracy, in my
opinion, beyond what we meet with amongst the lower orders in our own country;
while the more splendid dealers and bankers keep their cake with a degree of ease,
consciousness and clearness, I rather thank fully to those of any British merchant”
(Evidence of 1832, p. 468).
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“There are schools maintained by the natives in almost every village in Candeish”
(Evidence of 1832 p. 200).
“There are probably as great a proportion of persons in India who cannot write and
keep simple accounts as are to be found in European countries” vide Annual Report
(1819) of the Bombay Education Society p. 11.
“Schools are frequent amongst natives and about everywhere”- sixth report (1820) p. 21.

I would bring to the notice of the learned audience here, that not only indigenous education
system was efficient and adequate to the needs of their society but it was very economical and suited
to their social needs. The British, while totally wiping out this system, were shrewd enough to borrow
generously many methods from this indigenous system. I quote Parulekar:

“During the early years of the 19th century, Dr. Andrew Bell and Joseph Lancaster
introduced a system of instruction in England which is commonly known as
‘monitorial’ system or the ‘Madras system’. The central idea behind the system was
‘instructions of scholars by scholars’. The teaching scholars were called “Monitors”.
Under this system of cheap instruction, England made a very great advance in the
instruction of her people. It is generally admitted that Dr. Bell got the idea from what
he observed in the indigenous schools at Madras, and hence the system was called the
‘Madras system’. Mr. Lancaster got the idea from Dr. Bell, that the system of
instruction (the monitorial system) introduced in England by Lancaster and Bell in
the early years of the 19th century was of the Indian origin is admitted in many
contemporary documents. The following extract from a dispatch dated 3rd June, 1814
from the Court of Directors to the Governor General in Council of Bengal (Selections
of Educational Records, Part 1, p. 23) is typical. The mode of instruction from that
time immemorial has been practised under these masters and has received the highest
tribute of praise by its adoption in this country, under the direction of the Reverend
Dr. Bell, formerly Chaplin in Madras, and it has now become the mode by which
education is conducted in our national establishments, from a conviction of the
facility it affords in the acquisition of language by simplifying the process of
instruction.”
In the reports now under consideration, a reference is made by William Chaplin, the
Commissioner in the Deccan, to “the Lancaster system being originally of Hindu
origin” (141). T.B. Jervis recognises that Lancaster “formed his schools on the same
(Hindoo) principle” (142). He was much convinced about its utility that he declared:
“The Hindoo system is good so far as the expense is concerned and that indeed is a
great object... in respect to every point of economy, it would be folly to deviate”
(143).

Macaulay’s dream, as summarized in the following quote, has come true beyond his expectations:

“We must do our best to form a class who may be an interpreter between us and the
millions whom we govern, a class of persons Indian in blood and colour, but English
in taste, opinion and words and intellect.”

From Raja Ram Mohan Roy, almost all subsequent reformers (with few exceptions), impatient to
convert this country into a modern, scientific, free of superstition (mostly atheist), strengthened
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Macaulay in all possible respects. After independence, things hardly changed. Nehru, a more ardent
supporter of western values, continued the Macaulean psychology of education, firmly rooted in the
premise carefully tailored by Charles Grant, Wilberforce, Trevelyan and Raja Ram Mohan Roy that
Hindus have low morals, they are illiterate barbarians and have no scientific outlook and their religion
is nothing but superstition. The leftist ideology and hopelessly committed scholars in this ideology
continued the same myth of backwardness, religious superstition and lack of scientific temperament in
the Hindu society. The result is clearly seen in the present Indian society where education is lacking
in creativity. We can create a viable and self-respecting society and nation only if we can come out of
this colonial and ideologically tutored concept of our culture and social institutions.
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2 The Seven Steps to Excellence

Dr. Shirish Chindhade*

I had a ringside view of the mainstream higher education (that is, Arts, Science, and Commerce
Streams) as a NAAC Assessor (Peer Team Member and Coordinator) in the country. It improved and
enriched my perception of the field. The clear impression one carries after a close view of the situation
is one of mediocrity, which is also proved in our presence (or, in fact, absence) in the international
ranking of our institutions of higher education. The following suggestions are an outcome of these
observations:

One of our myths tells us that God Vishnu, in his shrunk avatar as Batu Vamana, encompassed
the entire universe in just three steps. I am tempted to apply a little extended version of this myth to
our higher education today. In my understanding seven steps are required to encompass the whole
universe of excellence. The steps can be identified as follows:

1. Interdisciplinarity
2. Choice Based Credit System (CBCS)
3. Addressing resource crunch
4. Quality Faculty
5. Quality Research, Patents, Citation
6. Equity and Inclusiveness
7. Autonomous Status
I am much aware that I am not at all putting forth any earth moving ideas. These are stray

thoughts. They are often discussed and are self-explanatory, but rarely put into practice. However,
recapitulation is always beneficial as it does not allow the crucial issues to be out of sight, and hence
out of mind also. It helps to bring some clarity in perception.

1. Interdisciplinarity
The vertical structure of our education system, namely primary, secondary and tertiary, shows

that we are eventually trained to be some kind of ‘specialists’ in one academic discipline or the other.
The various branches in our arts, science, commerce (mainstream) faculties offer ample proof of the
straight orientation. As a result, a hermetically sealed compartmentalisation is imposed in which minds
are groomed to be one-track. The writer C.P. Snow calls it ‘the two cultures’: scientists and others;
writers and others; doctors and others; engineers and others; management experts and others;
technologists and others, and so forth. Consequently, education becomes a blindfolding process in
which one department has no clue of what the other department is about. Often its unwanted fallout is

* NAAC, Peer Team Member, Pune.
Email: shirishvchindhade@yahoo.co.in
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overt or muffled hatred and suspicion for the ‘other’ disciplines. The secret of excellence of
institutions like the Harvard lies in their emphasis on interdisciplinarity: a management trainee, for
instance, must have at least a nodding acquaintance with dramatics or poetry or music, and so on. How
perceptive was a certain management guru who once said that if he was entrusted to set syllabus for
commerce and management course, he would make the study of poetry compulsory! That is why,
these days one hears a thick talk about the need of grooming engineers and doctors in the humanities
as well. There is a growing need to modify STEM (Science, Technology, Engineering, and
Mathematics) into STEAM with the ‘A’ signifying ‘Arts’, humanities. It is extremely heartening that
the proposed New Education Policy lays considerable emphasis on this approach.

2. Choice Based Credit System (CBCS)
In a way, this can be called an extension of interdisciplinarity. In most foreign universities, this

system is now a well-entrenched mode of learning and evaluation. On the one hand, it helps to save on
academic time slots; on the other hand, it offers a flexible choice to the learners to formally study and
collect credit in a favourite subject. Many students in India do it privately and on their own. If a
university degree gives them credit for it by acknowledging their achievement in an additional chosen
subject, it can surely boost their ‘employability’. Besides, it also fulfill the promise of all education of
grooming a ‘holistic’ personality.

There is one more important angle to it. An elective subject of choice can be skills oriented. If
pursued properly, it equips the learner to develop a formally learnt skill and capacitates him to use it
for self-employment. It is a writing on the wall that the conventional job market the world over is
going to shrink as Artificial Intelligence (AI), IOT (Internet of Things) and Machine Learning (ML)
will occupy larger areas of activity requiring new skills. And, after all, how many table jobs can a —
any — government provide? The other alternative is to create a job for oneself and if possible in due
course become a job giver, also! The boost for start-up activity has this basis. Skills training (for both
soft and hard skills) can be useful as global competencies, as the job market itself will go increasingly
global. Installation of incubation centres is, therefore, the need of the times.

3. Addressing Resource Crunch
A Marathi saying suggests that you can play the beggar for a long time, but you cannot play the

prince for long because you cannot afford it! It simply means that one cannot pretend to be well-off for
long. Similarly, institutions run on money. Resource crunch is a serious challenge, in fact, a threat to
our expanding education system. Resource crunch suppresses initiative, suffocates innovation and
murders development. Both at the school and university levels governments (both state and central)
are in a mood and intention to withdraw sponsoring, patronage and funding to education. One solution
for the withdrawal symptom is ‘privatisation’. We still work under the Macaulayan / British system of
establishing and running school boards and affiliating universities for public instruction in India. The
government shouldered the entire financial responsibility of making formal education available to all
at nominal, affordable cost. This pattern and philosophy is no longer endorsed and accepted by
governments all over. Everywhere governments are pulling the carpets from under the feet of
educational institutions. Even so, the society at large has come to accept the fact that education is a
prime mover of all progress, development, and personal and public prosperity. An enlightened
citizenry is a national asset of value. Therefore, parents are willing to shell out huge amounts of
money to enrol their wards in institutions of educational excellence. Some of them even do not mind
selling out or mortgaging their assets in order to fund their wards’ (expensive) education. Banks are
avid to release educational loans. Institutions are required, in fact, forced to fend for themselves: buy,
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borrow, beg to keep their noses above water levels! This compels them to levy hefty tuition fees. This,
of course, militates against the noble goals of equity and inclusiveness necessary for creating a welfare
state. One encouraging prospect is mentioned in the New Education Policy promising increased
funding by the government. The CSR activity of industry can go a long way to salvage the system.

4. Paucity of Quality Faculty
The illustrious Kothari Education Commission Report (1968) sententiously asserts in its very

opening sentence, ‘The destiny of India is being shaped in her classrooms.’ It also reposes a firm faith
in the principle, ‘No society can rise above the level of its teachers.’ Very true! Noble observations,
indeed! How can we be ‘better’ than our Jagadguru Adi Shankaracharya or Guru Drona or that humble
wise ‘gadfly’ Socrates?! In India, the Guru is equal with God. The quality of a good teacher is, thus, to
be emulated; it cannot be surpassed. All knowledge and the techniques of its acquisition flow from a
good Guru. A great Guru is indeed a gift to the world. However, it is sad to know that in our country,
there is much, much to be desired about teacher quality. Not many choose to become teachers. And the
best turn their back on the teaching profession though they would not fail to describe it as ‘noble’!
Bernard Shaw once quipped, “Those who can, do; those who cannot, teach!” The implication is that
the failures in other fields turn to teaching! So, those who become teachers lack the mindset, that is, an
inquisitive knowledge thirsty spirit and a ‘giving’ attitude. After all, a teacher is a giver, not only of
knowledge and its techniques of acquisition but an abiding discipline (sanskara) of moral values and
ethical integrity. Bertrand Russell, in the essay ‘Functions of a Teacher’ likens a teacher to a topiary
artist, one who gives attractive shapes to plants and trees, by extension, to his pupils. In our situation,
all we can say is, “Like teacher, like pupil!” – One mediocre mind forcing a formative mind into
mediocrity. Persons with high paper qualifications are available a dime a dozen in our country. It is
not that the government/s, the UGC, the school boards are not seized of the challenge; it is we, the
teachers, who have to shed our risk-averse mindsets and pick up the gauntlet. We need to skill, un-skill
and reskill ourselves, which is a ceaseless process. We need to move up from ‘qualifications’ to
‘quality’ now. For this, rigorous and continuous training is needed. Once this step is taken, Indian
education will belong to the worl-class category.

5. Paucity of Quality Research, Patents, Citation
The one department in which our higher education is weak is research output and outcomes. Most
research here is like excavating a corpse from one grave and putting it in another! Both sleep quietly
forever. The acrimony and cynicism of the remark apart, our research output and outcomes are
mediocre, inadequate, repetitive and futile. The citation value of our research papers is near zero and
recognition abroad is negligible. Patents generated out of genuine research are a great source of
funding for institutions. Shri Narayan Murthy of Infosys once asked in exasperation what common
household innovations have our universities contributed to the world or to the nation in the last 50
years. One single university like the Harvard has given more groundbreaking innovations than all the
universities in India put together. It is also among the richest universities of the world mainly on
account of its earnings through research and patents. This is its answer to resource crunch that most
higher education institutions (HEIs) experience. India, once the giver of the ‘zero’ to the world now
contributes zero to it! Is this not a reflection on the quality of our education system? Are we using our
potential to its fullest capacities? What may be the causes for such an unimpressive show for one of
the largest education systems of the world? There is a positive move on the part of the government
now to establish purely research universities to meet this challenge. A further booster dose is given by
the current central budget (July 2019) with enhanced fund allocation through National Research
Foundation (NRF), which is a positive move.
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6. Equity and Inclusiveness
It was the National Knowledge Commission that gave a wide currency to the need of answering

the challenge of equity and inclusiveness in education. These clearly aim at social justice, very
relevant to our tradition bound and caste and class ridden social mindset. The system that is
discriminatory to its own people is a system based on injustice. Eklavya of the Mahabharata is an eye-
opening victim of a discriminatory dispensation. As a result, large sections of our society continued to
be deprived and wallowed in the mire of disadvantages and destitution. A Marathi dalit poet writes a
powerful line in a poem to expose this reality in these words: “कालचा पाऊस आमच्या गावात आलाच
नाही...”. “The rains that showered everywhere yesterday have not come to our village!” Our vast
population is a challenge to all our systems that provide amenities and needs: electricity, habitation,
communication/transport, water, food, health and education, to mention a few basic needs. The New
Education Policy expects the present GER (Gross Enrolment Ratio) of 25 per cent to reach 50 per cent
by the year 2035! Now, how many institutions can we open and support? How many quality teachers
can we produce and feed? How much optimum infrastructure can we make available for an effective
knowledge transaction? These overwhelming questions have no immediate and final answers. Unless
we can provide these facilities and services ‘unto this last’ we cannot be regarded as a welfare state;
we cannot boast of an enlightened citizenry.

7. Autonomous Status
Poet Shelly once wrote in his poem, ‘Love’—

One word is too often profaned
For me to profane it…

Well, in our higher education set-up the one word that is too often profaned is, ‘autonomy’! It is
as if when ‘autonomy’ is mentioned, college teachers shriek, like Horatio in Hamlet when he sees the
ghost of Hamlet’s father, “Look, my Lord, it comes!” Popular misperception and misgivings have
blindfolded us to the idea of autonomy and its attendant advantages. The NAAC recommends that all
HEIs scoring ‘A+’ grade in assessment and accreditation should be conferred autonomy on. In fact,
the UGC has suo motu recently granted autonomy to a few select colleges, whether they had applied
for it or not. This is clearly the future of Indian HEIs. Willy-nilly they will have to be autonomous.
This is a Hobson’s choice, that is, no choice. A certain Hobson was a shrewd horse dealer whose
stables were so jam-packed with horses that when he offered a customer to choose any horse, the poor
fellow had to choose the nearest one to the entrance, as there was no scope for entering the stable at all!
The old adage goes, ‘What cannot be cured must be endured!’ In the same breath, what cannot be
avoided must be accepted! Autonomy is essentially a system offering considerable flexibility for
quality creation, enhancement and sustenance. And, after all, the New Education Policy visualises all
colleges to be autonomous by the year 2035.

Time to take this challenging seventh step!
Since ‘7’ is a universally favoured magic number, I am also tempted to use it to spell out the

seven steps to excellence! After all, in the Hindu code a marriage is not legally valid until the sacred
seven steps are taken, the saptapadi is performed together by the couple. I think that our marriage to
academic excellence will not be solemnised until we walk these seven steps to excellence!

Courtesy: University News, 2019.




3 Higher Education: Opportunities and
Challenges

Dr. A.B. Dhopeshwarkar*

“It was the best of times, it was the worst of times, it was the age of wisdom, it was the age of
foolishness, it was the epoch of belief, it was the epoch of incredulity, it was the season of light, it was
the season of darkness, it was the spring of hope, it was the winter of despair, we had everything
before us, we had nothing before us, we all were going direct to heaven, we were all going direct the
other way”.

– From a Tale of Two Cities by Charles Dickens.

Introduction
Higher education in India at present is undergoing a very critical phase. On the bright side we

have a rapidly growing economy at a high rate of 7 to 8 per cent per year. We possess the largest pool
of eager young people willing to work. We also have a sizable workforce of scientists, engineers and
technical hands. We also have a rather developed education system creating a significant amount of
human capital. On the dark side, India already suffers from large amount of open and disguised
unemployment. The need for human capital is outstripping the supply. There is critical shortage of
quality institutions of higher and technical education. In the quest for rapid economic prosperity, there
is erosion of basic values in education. There is a growing negligence of physical and mental health.
India and its higher education stands at crossroads and confusion prevails.

Education and Social Change
Social change is the change that occurs in the behaviour of the society and institutions. Such

change is seen in the changes taking place in the laws, rules of behaviour and beliefs of the society.
When social change is for the good, it is called progress. Progress is essentially evolutionary in nature.

According to Harry Johnson, the features of social changes are the following:
1. Changes in social values and institutions.
2. Changes in the distribution and ownership rewards.
3. Changes in the behaviour of persons.
4. Changes in the abilities of persons.
Education is a very important instrument to bring about the desirable social change. Both formal

education as well as informal education can bring about social change. Formal education is provided

* Associate Professor, Department of Economics (Retired) Joshi Bedekar College, Thane.
Email: joshibedekar@gmail.com.



15Higher Education: Opportunities and Challenges

in schools, colleges and institutions of higher education. Family, Newspaper, Radio, TV, Internet, etc.
provide informal education. Education brings about changes in human resource development by –

 Creating the labour force necessary for production and other occupations.
 Raising the level of knowledge, skill and the vision.
 Checking the uncontrolled growth of education, unemployment.
 Including skills development as part of secondary education vocational education.
 Thus, education and social economic development appear to be highly and positively

correlated.

National Policy on Education
University Education Commission 1948, headed by Dr. S. Radhakrishnan identified the aims of

university education to include, maintaining a high standard of professional and vocational education,
preservation of the culture and civilisation of the land and provision of leadership in politics,
administration, education, industry and commerce.

Kothari Commission in 1964 examined all the aspects of education. Based on its report first
National Education Policy was announced in 1968 with following recommendations:

(a) Stress on moral education is necessary.
(b) Equalisation of education opportunities for all.
(c) Inculcation of a sense of social responsibility.
(d) Introduction of work experience in education, manual work and social service as an integral

part of education.
(e) Encouragement to science education and research, etc.
The policy resolved to increase investment in education to 6 per cent GDP every year. It is sad to

say that it is never practised till this date.
The policy, revised in 1986 and 1992 again resolved to keep intact, value of secularism, socialism

and democracy, promote scientific temper and independence of mind and spirit.

Features of NPE 2016
(a) Internationalisation of education and a role for foreign universities collaborating with Indian

universities.
(b) Massive Online Open Courses – MOOCs.
(c) Reorienting skill development in higher education through STEM.
Some critics have pointed to the drawback of lack of critical thinking. The only aim of the policy

appears to be to create pliable citizens, merely cogs in the machinery of knowledge economy.

Economic Survey of India 2017-18
The survey points to certain lessons to be learnt for sustained development.
1. To reignite growth process, raising more investment is more important than raising saving.
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2. There is a need to rapidly improve human capital – healthy individuals including all women,
with the basic education to continually learn and adapt, rapidly growing agricultural
productivity against the hyper globalisation backlash, climate change and water surety.

Innovations in science and technology are an integral part of long-term development. However,
India happens to underspend on R & D. Much more R & D expenditure should come from private
sector and universities. India must change from net consumer of knowledge to the net producer of
knowledge. India should invest in educating its youth in science and technology, mathematics and
reform the way R & D conducted. Indian private sector must take a mission driven approach to areas
such as dark matter, genomics, energy storage, agriculture and cyber physical systems. Also various
efforts to improve

‘ease of doing business’ need to be matched by the ‘ease of doing science’. There lies the role of
universities.

R and D Expenditure Per cent of Nominal GDP in India

Year 2004-05 2008-09 2012-13 2016-17
Public Sector 0.5 0.5 0.4 0.4
Private Sector 0.2 0.2 0.2 0.3
Total 0.7 0.7 0.6 0.7

R & D expenditure is nearly stagnant in last 20 years. When compared with other countries USA
(2.8 per cent GDP), China (2.1 per cent) and Israel (4.2 per cent), India compares poorly (0.8 per cent).

Universities in India play relatively a smaller role in R & D in India. Indian universities follow a
teaching role, decision model chosen for them way back in 1950s. It is now widely acknowledged that,
this disconnection of Research and University has severely impaired both teaching as well as research
in India. The irony is that there are more students registering for Ph.Ds but the number of Ph.Ds in
science, technology, education and mathematics is declining.

R & D Spending in P.P.P Bn $ of US China India (2015)

US Israel China India
Business 341 10.3 286 17
Government 54 0.2 59 29
Universities 64 15 26 2
Private NP org 20 0.5 2.0 0.8
% GDP 2.8 4.3 2.0 0.8

Publication of Output Trends in China, India, USA

Year China 1 2 Indian 1 2 US 1 2
1990 6104 - 12346 - 130559 -
2001 25730 (174) 15522 (103) 150817 (2894)
2011 122675 (980) 36456 (191) 184253 (3137)

Figure in bracket internationally referred publications
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Patents
If journal publications reflect a country’s prowess in research, the patents reflect its standing in

technology. According to WIPO, India is the 7th largest patent filing office in the world. It registered
45,658 patents in year 2015 against China (101,866), USA (585,410)and Republic of Korea (213,694).

There needs to be a greater focus on research and development. Almost 2 lac patents are pending
examination (2016-17). A rapid rate of technology obsolescence penalises innovation.

Expanding research and development is the way forward; following suggestions are noted:
(i) Improve mathematics and cognitive skills at the school level.
(ii) Encourage investigator led research.
(iii) Increase funding for research from the private sector as well as from state governments.
(iv) Link national laboratories to universities and create new knowledge ecosystems.
(v) Take a mission driven approach to research and development, national mission on dark

matter, and also on genomics, energy storage and mathematics.
(vi) Ease of doing business.

Privatisation of Education
In the current scenario, new inventions, modern technologies, growing economy and competition

is the order of the day. India is trying to position itself as a knowledge driven economy, and higher
education assumes tremendous importance in facing these challenges. India possesses a highly
developed higher education system which offers facilities of education and training in almost all
aspects of creative and intellectual endeavours, arts and humanities, natural, mathematical and social
sciences, engineering, medicine, agriculture education, law, commerce and management, music and
performing arts, national and foreign languages.

Prime Minister Narendra Modi’s declaration of ‘Make in India’ has articulated India’s aspirations
to be a global leader in the near future. The dream can be achieved only if there is an alignment in
vision for skill development, higher education and research with the overall economic agenda. A few
outstanding private universities have focused on empowering students with the necessary skills needed
for getting jobs that they may early integrate and grow in a corporate environment. The effort of these
universities by creating intellectual infrastructure has paid rich dividends in terms of high
employability of their graduates. It is heartening to note that these private universities are at the
forefront in producing payments, research and innovation, and start-up companies. They are creating
global minds for the global employers. They invest hugely in technologies, faculties and student
exchange programmes. They have features like –

1. Curriculum aligned with industry
2. Faculty that builds future leaders
3. Cutting-edge research
4. Record-breaking placements
5. Setting new benchmarks for quality education
But, B.K. Chaudhari of JNU is somewhat critical of the role played by private universities in

India. He says, “Entry of private institutions in higher education is justified as a suitable substitute for
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government to provide quality education. The pro-privatisation enthusiasts point to the success of
Harvard and Stanford, but they miss the crucial endowments of American universities. Indian private
institutions are operated to accrue profit to the enterprise. They overcharge fees. There is a vagueness
on admission policy and the possible adherence to the UGC norms.”

The Times of India (2-7-2018) in its editorial ‘UGC Rebranded’ says that provoking autonomy to
private institutions without relaxing political control does not qualify as reform. Rapid technological
and political changes, such as automation and the rise of protectionism – are disrupting the economy.
Critically, this calls for a fundamental reorganisation of higher education. The draft bill mandating a
new Higher Education Commission of India to replace UGC zeroes on the problem of poor quality of
higher education. Yet, there is ground for skepticism on whether HECI can rectify UGC’s flaws which
effectively hobble higher education.

Empowered to grant funds and ensure standards in higher education, UGC ended up as a
bureaucrats exercise in centralisation. Now the Union HRD ministry will take over the grant allocating
function of the UGC. The HECI has been given a task of specifying learning outcomes, laying down
teaching and research standards, evaluating yearly performance and promoting research. But, without
the aid of providing monetary and other incentives to those scoring high on its regulatory watch, HECI
will be powerless. The ministry is providing a penal power to HECI, but it smells of a License Raj.
The institutions not keeping up with HECI standards can be closed down. Individuals heading these
institutions can be sent to prison. But, we better remember that fear only breeds insecurity and restricts
growth. Quality cannot be decreed by the government fiat and primitive measures. They will surely
prevent foreign institutions. Instead, institutions must be given autonomy and must be allowed to
performs competitively. Fund flows can be used as a tool to incentivise quality.

UGC’s NAAC has been able to audit only 20 per cent of colleges by 2016. Over 20 years of
existence shows the failure of bureaucratic centralisation. Like USA, we may allow competent
independent bodies to take up accreditating functions. Regulation with built-in incentives is the best
way to reform higher education.

Taking note of the criticism, Arvind Panagaria and B. Venkatesh Kumar who were associated
with the draft bill mention the path-breaking features of HECI–

(a) It gives HECI the power to create new universities via a set of transparent criteria (TOIs 5-7-
18).

(b) It empowers HECI to confer degrees on universities and colleges based on specified norms.
(c) It empowers HECI to bestow affiliating powers to universities and colleges.
(d) It provides for a credit based system for the award of degree, putting an end to the tyranny

of forcing a student to repeat the entire year even in the one subject that she fails.
(e) It promotes enforcement via transparent self-disclosure by HECI with falsification attracting

punitive action.
(f) It proposes to enforce minimum educational quality standards by empowering the HECI to

close non-performing HECI’s.
(g) Empowering the HECI to specify minimum eligibility conditions for appointments to

administrative and leadership positions in HECI’s.
(h) It denies the HECI the function of allocating funds and grants to end the rampant corruption

in the UGC.
(i) It gives direct voice to the representatives of states through the advisory council.
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They express the need to outroot some weaknesses –
1. The bill must explicitly state conditions under which foreign universities, degree granting

university can work.
2. There is a need to check the hands of those writing the rules, regulations and enforcing them

with legislation.
3. The flexibility inherent in the credit system must be made explicit to allow the HECI’s to

align systems to the 3-year UK degree or 4-year US degree.
4. The quality standards must be enforced through accreditation rather than micromanagement.

Details of rules of accreditation must be made clear.
5. Later, merging the All India Council for Technical Education and National Council for

Teacher’s Education with HECs is necessary.

Skill vs. Employability
By 2025, India will have 64 per cent of its population in the working age (the demographic

dividend). Currently, India faces substantial unemployment which includes educated unemployment,
also. There is considerable shortage of skilled labour. Skill Gap – it is the gap between demand for and
the supply of skilled labour. Some estimates of the skill gap in 2015 are carpenters 44 per cent,
plumbers 48 per cent, mechanics 50 per cent, auto mechanics 50 per cent and masons 55 per cent.

Ironic to mention instances of mismatch where in Jind Haryana, 14,836 applications were
received for the eight posts of peons – a large number of them postgraduates. Jobless growth is said to
occur when there are no jobs matching their skill levels and lack of skills on the part of the individuals
possessing some sort of technical education is defined as ‘quality skill gap’. Out of 1500 engineering
graduates, 93 per cent were found not suitable for gainful employment in suitable sectors. Also, 90 per
cent graduates from management schools do not possess the requisite skills.

68th round of NSSO (2011-12) states that 68 per cent graduates and 52 per cent post-graduates
were unemployed; 469.9 million enter into the labour force and 460.2 million are absorbed 9.7 million
remained without jobs.

According to World Bank Report – Skilled India 12 million youth of age 15 and 29 are expected
to enter into workforce every year in the next two decades (WB 2017). Downgrading of employment
is a phenomenon where employers are happy to employ highly educated even for jobs which do not
need it. World Economic Forum estimates that India will need to equip workers with requisite skills to
cater to the needs of growing economy; 109 million skilled workers will be needed. If the present
situation continues India will no doubt languish from unemployment and the lack of skilled labour. All
stakeholders – the state, relevant industries and educational institutions, policymakers and students
will need to actively participate to help enable overhaul of the present education systems.

The Epistemic Change
The interrelation between the process of memory accumulation, its analysis and imagination

filling the gaps is what the term ‘episteme’ represents. Episteme is the very building block of
knowledge. In an epistemic change, each aspect of every field of knowledge starts undergoing a
significant and visible change. The established disciplines of knowledge start melting and form
altogether new ones. Long-established assumptions get trashed and new assumptions replace them.
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The process of recognition of the universe undergoes complete metamorphosis. Such epistemic shift
occurred when we moved from Aristotelian to the Newtonian world view. According to some
scientists and historians, the contemporary knowledge in the past few decades is passing through an
epistemic change. Jean Frasicois Reporters Lyotard’s Report on knowledge which appeared in 1980s
titled ‘Post-modern Conditions’ pointed to the fact that all grand narratives in the established fields of
knowledge are reaching dead ends. A new era of knowledge is inaugurated.

Today, the speed with which knowledge is bursting out upon us was never known in the history
before our time. It is coming to us through the medium of memory chips and most of it through
Artificial Intelligence. We need to reconceptualise education very differently.

Education is tied up with transmission of knowledge and it is connected with the question of
livelihood hood of those who receive it. The demographic composition of our country shows an
overwhelming proportion of the young. Hence, education must be driven towards skill building,
upgradation of the already trained and skilled, generating a service providing and entrepreneurial class.

Educationists will have to come to terms with this epistemic shift. They will have to think more
seriously of the entanglement of the Artificial Intelligence as well as the man-made memory and the
natural memory. The new kind of unsocialisation brought about by communications technology needs
to be recognised as a natural phenomenon. The challenges are many and the preparedness of our
educational institutions inadequate. On the sombre note, let us stand resolute to face the challenges
squarely saying,

“Bliss it was in that dawn to be alive”
But to be young was very heaven.”
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4 Amalgamation of Research in Higher
Education: Some Thoughts

Dr. Sudhakar Agarkar*

Introduction
The higher educational institutions have a dual role to play. Distribution of the existing

knowledge is the primary role of these institutions. At the same time, they are expected to contribute
to the growth of knowledge. The institution is better known by its strength in the second area. The
universities and institutions that create good piece of research are ranked high. In India most of the
higher educational institutions are happy in completing the first responsibility. Many of them do not
even give attention to the second responsibility. As a result, generation of knowledge is very weak in
most of the higher educational institutions in the country. Worse than this is the fact that they produce
generation of students who are proud to know existing knowledge, but have no inclination to add to it.
This picture needs to be changed immediately if we want to survive in this knowledge society. In this
article, I propose a road map of how research can be amalgamated with teaching in higher educational
institutions.

In order that there is an amalgamation of research with teaching, we need to provide attention to
the following four aspects:

1. Enhancing institutional capacity
2. Training of teachers
3. Setting up a research culture
4. Encouragement to presentation and publications

Enhancing Institutional Capacity
An institution is known by the infrastructure it has. The first important aspect is the campus. It

should be pleasant, providing facilities for academic interaction. It should display the success stories
and arrange seminars where students can meet their role models. Publications of college teachers and
alumni should be made available freely for reading and discussion.

Library is the heart of any educational institution. It should be equipped with textbooks, reference
books, abstract books and journals. It is a pity that the budget allocated in many of the higher
educational institutions in India is so low that they can purchase only a few selected textbooks.
Reference books like dictionaries, encyclopaedia, handbooks are available in such a short supply that
the requirement of the students is hardly fulfilled. Research journals provide information about the
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current work going on in other countries. In the absence of these journals, students are ignorant of
modern developments. They cannot think what areas need to be explored to remain competitive in the
modern world. Hence, it is necessary that the library facility of the institution should be strengthened
adequately.

Along with the library, the availability of a laboratory plays an important role in knowledge
generation. This is much more important if the work is to be conducted in natural sciences. Even in
social sciences like psychology and geography the availability of the laboratory is a crucial issue. It
needs space, equipment and manpower. The laboratory has to be strengthened every year. However,
many Indian universities fall short in this aspect. They do not make financial provision to update and
upgrade the existing laboratory. As a result, students are exposed to age-old gadgets that are hardly
used in modern industries. This point has been brought forward on many occasions during industry
institution collaboration.

Through a variety of methods like experimentation, surveys, questionnaires, etc., a lot of data are
collected. These data need to be analysed systematically to make sense out of it. Hence, the data
analysis facility is the need of the day. If you look at the higher educational institutions in India, you
will find that many institutions do not have this facility. Modern gadgets used for data handling along
with personnel trained to undertake the task must be made available in all higher educational
institutions. Otherwise, researchers will not dare to base their findings on hard facts.

Training of Teachers
Faculty is the backbone of any educational institution. In order that they become research

oriented, there is a need to train the teaching fraternity. They are the products of a system that has
hardly given importance to innovation. They, naturally, continue doing the same in their teaching
profession, too. To break this vicious circle an in-service training course should be conducted for the
faculty members. The course should be planned to equip the teachers, firstly, to conduct research
themselves and then to guide the young graduate students in this field. An experience gained in the
institutions managed by the Vidya Prasarak Mandal, Thane is worth sharing here.

The author is directly associated with Dr. V., N. Bedekar Institute of Management Studies
(VNBRIMS) managed to the Vidya Prasarak Mandal, Thane. Realising the fact that the research
output of the institution is low, he initiated a course on conducting research in business and
management. The topics like importance of research, identification of research problems, data
collection, analysis of qualitative and quantitative data, oral as well as written presentation of the
findings were discussed. The impact of this course had been quite positive. A substantial number of
teachers from the management institute have now undertaken their own research projects.

Encouraged by the success with management institute, the a similar course for the faculty of B. N.
Bandodkar College of Science was initiated. Apart from various parameters of research, focus was
placed on effective use of laboratory facilities in this course. It too was received very well by the
teaching fraternity. Encouraged by the success of two courses, a third course on conducting research in
social sciences is planned for the faculty of Joshi-Bedekar College of Arts and Commerce in the
campus.
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Setting Up Research Culture
Colleges associated with the Universities of Cambridge and Oxford have produced a large

number of Nobel Prize winners. It is because of a strong research output from their faculty members
and students. They give enough attention to maintaining a research culture in the campus. This fact is
evident at all steps in the campus. A short visit to an Indian research institute like the Tata Institute of
Fundamental Research in Mumbai will reveal a culture of research prevalent in the institution. Such a
culture needs to be developed in all higher educational institutions in India.

Research in any field needs an investigative mind. It starts with the identification of problems
worth investigating. For that a strong teacher-pupil interaction is necessary. Although such an
environment is available in Indian schools, it is hardly available in Indian colleges and universities.
The teacher completes his/her teaching of the textual content mostly within the four walls of the
classroom. This classroom bound teaching does not expose the students with the outside world. At the
same time, the teaching remains syllabus bound. There is a need to go beyond the classroom and
beyond the syllabus. Teachers need to refer to modern work in the field and expose students to
research articles published in the journal. With the availability of J Store facility this task has become
simple.

Exposure to the outside world also provides a good learning opportunity to the students. Visits to
research institutions and interaction with practising researchers proves useful. Field trips can be
arranged regularly with a discussion on social relevance of knowledge and its use in dealing with
social problems. Industrial visits can expose the students to techniques and methods used in modern
industries. Such visits are organised for the students pursuing management studies for the past few
years. These visits are proving useful in expanding the horizon of students’ knowledge and thinking.

It is well known that students learn a lot from their peers. Hence, attempts need to be made to
enhance child-child interactions both formally as well as informally. It can be achieved by arranging
discussion sessions for the students within the college campus. Interaction with students from other
countries help students to know the way they think and work. Such opportunities can be made
available by participating in international contests and meetings. An attempt in this direction is being
made by the Vidya Prasarak Mandal, Thane. On one hand, it hosts the visit of students from other
countries and enables campus students to interact with them. For example, students from Kyoto
Sangyo University in Japan visit Thane every year. Students from various colleges managed by VPM
interact with them formally as well as informally. In addition, students from institutions in Thane are
sent to participate in international contests held in China, Denmark, Brazil, etc. Direct interactions
with students from other countries enable them to gain new research ideas and methods to explore
them.

Presentations and Publications
Both the students and teachers should be provided opportunities to present their work before their

colleagues. In order to provide presentation opportunities within the college, seminars and conferences
are to be organised regularly. Symposia where students get an opportunity to meet practising
researchers prove useful. At the same time, seminar where students critically discuss the work
conducted by their friends also prove beneficial. Organisation of a research seminar where well-known
personalities in the field are invited provide an opportunity to get acquainted with current trends in the
field. At the same time, sending students and teachers to outside conferences enable them to establish
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a long-term contact with practising researchers. Continuous interaction with these personalities
broaden the thinking of teachers as well as students in the institutions.

Publication in the journal is a special skill. It gets developed through practice. Some guidelines in
this regard can be given. However, the most useful way to learn it is to start writing and sending the
article to peer reviewed journals. The feedback received from the reviewer provides a lot of inputs on
writing research articles. There is a saying “Success breeds success”. This is true for research
publications. In the initial phases, it might be a boring exercise but as one matures in writing, more
and more articles get published. It brings name and fame in the academic circle.

Conclusions
In this short article I have tried to suggest what can be done to couple research with teaching in

higher educational institutions in India. After independence a few institutions were set up with a focus
on research. These institutions were given good amount of funding. On the other hand, the universities
which had the major role of teaching were deprived of research funds. It is now realised that teaching
and research flourish hand in hand. Therefore, a new wave has been generated to incorporate teaching
in research institutions and research in teaching institutions. It is hoped that these changes would
enable to amalgamate research with teaching in Indian educational as well as research institutions.


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A Report of Educational Odyssey to
Oxford, Cambridge and London: Some

Observations

Dr. Prashant P. Dharmadhikari*

Travelling. It leaves you speechless, then turns you into a storyteller.
Ibn Battuta
***

Vidya Prasarak Mandal, an educational institution situated in Thane, has been organising
educational tour of students, parents and teachers to Oxford, Cambridge and London, UK since 2004.
It has established links with the League for the Exchange of Commonwealth Teachers (LECT) and
Commonwealth Association of Science, Technology and Mathematics Educators (CASTME) from
UK. Dr. Vijay Bedekar, Chairman, Vidya Prasarak Mandal and Dr. S.C. Agarkar, Dean, VPM’s
Academy of International Education and Research, have envisioned this study tour to acquaint Indian
students, teachers and parents with the British education system and the culture therein. More than
500 students, teachers and parents have taken benefit of the study tour so far.

The author of this paper had been a part of the last three study tours, that is, May 2016, May 2018
and May 2019. The attempt has been made in this paper to analyse the outcomes of the said study tour
by elaborately discussing the report of visit to the important places of academic importance in UK.
The participants of the study tour were encouraged to keep a diary to document the insights that they
had taken from the visit to libraries, museums and institutes of higher learning in England. The tour
was organised from 21st to 31st May, 2019. Three major seats of learning, viz. Oxford, Cambridge and
London had been covered. The team of 29 participants consisting of teachers, students, and parents of
varied age groups had taken part in this tour.

Cambridge
Famous French writer Gustav Flaubert said, “Travel makes one modest. You see what a tiny

place you occupy in the world.” To understand the implied meaning of the argument, one has to travel
far and wide. The study tour started with the visit to Cambridge. It has been considered as the
important seat of learning. The stay had been arranged in Youth Hostel, Cambridge. The Youth Hostel
is a chain of hostels meant for the early learners to explore the world. The motto of Youth Hostel is:

‘This Youth Hostel is one of many, both in this country and abroad, where young people,
regardless of race or creed, may spend the night. The buildings are diverse in character but they have
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common purpose: to help all; especially young people of limited means, to a greater knowledge, love
and care of countryside’.

The city tour of Cambridge had been arranged on tourist guided buses popularly known as Hop
on’ Hop off’. The audio tracks had been made available to every traveller which gave information of
all the important places that the bus visited. It was an important learning experience for the students to
develop an eye for information on the places. The main focus was on the visit to libraries and
museums of Cambridge University. Fitzwilliam Museum, Geology Museum, Sedgwick Museum of
Earth Sciences are some of the museums the students had visited. Each of these museums were
maintained by the various departments of Cambridge University. Through this, the students were
groomed as researchers. The visit to Trinity college had been a great learning experience to the
teachers and students alike. It is one of the reputed colleges in Cambridge University which has
produced students and teachers like Newton, Shrinivas Ramanujan and Amartya Sen. The Interaction
with Dr. Krishna Sharma, one of the research scholars of Trinity college, had been a great learning
experience. The students had been thrilled and privileged to walk on the corridor on which great
scientists like Newton, Ramanujan had walked.

The colleges in both the Cambridge and Oxford Universities follow a common pattern, that is, it
has a chapel, a library, dining hall and hostel. The attention has been given that the students will stay
together, study together and pray together. It is no surprise that the Trinity college has 33 Noble Prize
award winners, that is considered as highest record of any college in UK.

Oxford
The students had been taken to Oxford University as the second part of their study tour. The stay

had been arranged in Youth Hostel. Oxford needs no explanation in the academics. It has created a
benchmark of its own in the global fraternity. A visit to the Somerville college had been arranged to
have an interaction with the teaching staff and students. Somerville is the only college that has
admitted female students in the history of Oxford University. Great luminaries like Margaret Thatcher,
Indira Gandhi, Cornellia Sorabji had studied here. The students and teachers had been highly benefited
by a special lecture entitled ‘Reading Mill: The Subjection of Women through Changing Lens’
delivered by Anne Phillips from London School of Economics. The lecture sensitised students towards
the great utilitarian philosopher John Stuart Mill and his stand on the empowerment of women.
Listening to an altogether new topic for an hour in British accent had been a great experience. The
students had been briefed by Sara Kalim who has been looking after Oxford India Centre which
promotes the cultural exchange between Oxford University and Indian universities. Students had been
briefed about the scholarship programmes that are available to study at Somerville specifically for
Indian students.

A visit to some of the remarkable museums and libraries of Oxford University had been an
enriching experience. Ashmolean Museum, History of Science Museum, Pitts River Museum, Weston
Library, Bodlean Library and Oxford Botanical Garden were some of the crucial destinations that gave
immense academic insights to the students and teachers. The exhibition entitled ‘Babel’, at Weston
Library, Oxford, which was focused on different languages of the world had been a great epitome of
systematic display of cultural and linguistic artefacts. A tour of Oxford Street had been organised.
Balliol College, All Soul College, New College, Radcliffe Camera, Sheldonian Theater, Indian
Institute, Corpus Christi College were some of the important colleges the students had witnessed.
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Study Tour of London
Visit to London was the third part of the study tour. The stay was arranged in Young Men

Christian Association (YMCA) Indian Hostel located in central London. It is the legendary place
where the Indian cricket team that won World Cup 1983 stayed. The students stayed here for four days.
The visits to following places were organized:

Visit to Greenwich Observatory and National Maritime Museum
British people have been great navigators. They explored the world by using boats and maps. It

was essential for them to know the time while travelling for months together in a ship. To meet this
purpose, a scientific inquiry has been initiated to fix the meridian of the planet earth. The Kings
appointed an astronomer for this post and titled him as ‘The Astronomer Royal’. Greenwich
Observatory is such a place where the meridian divides this earth in two hemispheres. A well-
equipped museum of early watches to modern digital watches have been systematically maintained.
Students learned a great deal of information about the Greenwich Mean Time popularly known as
GMT.

The visit to the National Maritime Museum, which is situated in the same premises, was
organised. The effort was made to showcase the rich maritime culture of Britishers to the public. An
exhibitions on the great war fought by great French General Nepolian and British General Nelson at
Trafalgar had been a great learning experience. An exhibition on ‘Rise of East India Company’ has
been maintained on the second floor. It covers the span of the rule of East India Company and
implications of its rule to the history of India and Europe. Rare artefacts with a lot of documentary
evidences have been exhibited so picturesquely that students could learn the history of British rule in
India in an hour. Students also learned to juxtapose information with photos and artefacts to prepare a
well-documented exhibition. There is a considerable scope in India to have these kind of exhibitions.

Places of Indian Importance
A tour of places of Indian importance had been arranged. It is needless to say that there are many

places in London that possess crucial importance as far as Indian history is concerned. Srujani
Walavalkar, a participant of the tour had written an extensive note in her diary about the places of
Indian importance.

Our first stop was at Caxton Hall. The printing press was first situated over here.
There was a park nearby called Hyde Park which had the right to free speech. Lot of
important political meetings and decisions were conducted at the Caxton Hall.
Savarkar, Lala Lajpat Rai, Madam Cama and many other revolutionaries had
attended meetings here. In 1919, after the Jallianwala Baug massacre took place,
Udham Singh a revolutionary always wanted revenge. He managed to come to
England in 1940 and killed who General O’Dyre was responsible for the massacre.
He was sentenced to death. Winston Churchill also gave a speech at the Caxton Hall.
Next, we saw Vinayak Damodar Savarkar’s house. He used to inspire the people to
fight against the British government while living here. Savarkar, who studied law at
Grey’s Inn, was given a scholarship by Shyamji Krishna Verma.
Next, we saw the house of Pandit Shyamji Krishna Verma. He had studied at Oxford,
and therefore he had come to England. He purchased a home here in London and
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named it as India House where he would give the Indian students a place to stay. He
also had his own house. But, soon after, the Britishers had suspicions on him and he
had to move away from his home.

Charles Darwin’s House
The contribution of Charles Darwin is crucial in the field of geology and anthropology. His idea

of ‘natural selection’ has been a watershed movement in the history of mankind. A museum has been
maintained at his house to showcase his observations on evolution of mankind from monkey to man.

Visit to British Library
A visit to British Library had been organised to acquaint the students with the public libraries of

London. British Library is one of the leading libraries of the world which is considered as a matter of
pride for England. It has been founded in the year 1757 by King George-III.

The Observations
The study tour contributed immensely to the overall development of the students as their

confidence level had increased. A noted novelist, Aldous Huxley, has remarked that to travel is to
discover that everyone is wrong about other countries. The students have been acquainted with a new
country, a new culture and a new language. The idea of ‘global citizen’ had been developed in their
minds. The teachers and students had developed interpersonal skills.

As it is aptly said that ‘a great way to learn about your country is to leave it’, the students and
teachers had become more aware about their own culture and country. When the libraries and
museums were visited, the feasibility of establishing and maintaining the libraries at home was at the
back of the mind of everyone. The comparative analysis of educational systems in India and United
Kingdom has been done by the participants. It was observed that the habit of research and minute
observation is inculcated in UK from childhood. The school students were spotted visiting museums
with the teachers. The teachers were given them the task of minutely observing the artefacts and the
students were religiously following the instructions. The students had been taught to have an eye on
details. The observations were jotted down for documentation. The Indian students were sensitised
towards drafting skills by encouraging them to write a diary. At the end of the day, the diary reading
sessions were arranged, whereby all the participants would sit together and correct the details
wherever necessary. The writing skill of students had gradually developed over a period of time in the
study tour.

It was observed that the state of liberal education is very vibrant in United Kingdom. The idea of
‘trivium’ and ‘quadrivium’ has been borrowed from Greek education system by Britishers. The
trivium consists of grammar, rhetoric, and logic. Quadrivium stands for mathematics, astronomy,
geometry and music. The study of liberal arts exalts the mind and make a person a better human
beings. The striking importance given to technical fields like medical and engineering in India can be
easily gauged when one perceives the importance given to liberal arts in England.

The author of this paper teaches English literature to undergraduate and postgraduate students of
mass media and arts in a college affiliated to Mumbai University. The visit to birthplace of
Shakespeare at Stratford upon Avon, Charles Dickens’ Museum, Westminster Bridge, British Library,
British Museum, Sherlock Holmes Museum, British Film Institute (BFI), Houses of George Bernard
Shaw and Virginia Woolf, Trinity College had changed the perspective towards teaching English
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language and literature. The difference is visible when one teaches ‘Upon Westminster Bridge’ written
by William Wordsworth after walking on the Westminster Bridge in London.

“Earth has not anything to show more fair:
Dull would he be of soul who could pass by

A sight so touching in its majesty:
This City now doth, like a garment, wear
The beauty of the morning; silent, bare,

Ships, towers, domes, theaters, and temples lie
Open unto the fields, and to the sky”

The above lines form ‘Composed upon Westminster Bridge’ (1802) are analysed and relished
better as a student of English literature after the said study tour. Shakespeare can better be understood
after visiting his school where he took his primary education and the Globe Theatre where he
performed. It is observed that the departments of the colleges are given responsibility to maintain
museums, e.g., Sedgwick Museum, Pitts River, Geology and Anthropology Museum. It inculcates
research culture among students. Every department has been given a task of organising world-class
exhibitions.

It is observed that the study of India has been an important topic in England. Oxford University
had established a ‘Oxford Centre of Hindu Studies’ (OCHS) to study the sacred scriptures of India.
OCHS is working on the translation of Shrimad Bhagavat Mahapuran which is funded by the Oxford
University. British Library and Bodleian Library are considered to be an important resource of the
Sanskrit manuscripts.

Use of ICT in classroom teaching is very common in England. The podcasts, apps and online
courses are the watchwords there. The best examples of which can be viewed on the variety of
distance learning and MOOC courses available on the Oxford and Cambridge University websites.
The curriculum designing of online courses is noteworthy. The resources are made available online.
The lectures are made available online. The assessment is also available online. An attempt has been
made to develop the analytical thinking of the students. It also helps to develop writing skills of the
students.

Many colleges edit their campus newspaper. The high standard is maintained. The Film Clubs are
maintained in almost all the colleges. The working culture of British Film Institute (BFI) can be
implemented in the Campus Film Societies of the colleges in India. The extensive advertising and
marketing skill of the events and activities of the colleges are noteworthy aspects of education in
England. The library resources are very advanced and use cutting-edge technology.

As a teacher, the author is sensitised towards the educational set-up of Oxford and Cambridge.
The teacher refers to BBC, London Review of Books, Times Literary Supplement in classroom
teaching. It has been observed that the watchwords of British culture are discipline, time management,
punctuality, civic sense, national integration, patriotism, love for martyrs, poets, leaders, men of letters.
They have great respect for the martyrs and freedom fighters of all the countries who lived in England.
The plaques have been fixed on the buildings where the eminent person lived by the Greater London
Council, London. For example, The India House where Veer Savarkar lived during his study of law
from 1906-10 is attached with a plaque ‘V.D. Savarkar, a great patriot and philosopher lived here’.
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It has been observed that the motive of this study tour is not only learning from the educational
systems of England but to implement the good practices in India by extensively contributing to the
overall academic and social transformation of our country. The students are sensitised towards visiting
art galleries and painting exhibitions at Royal Art Gallery, Royal Portrait Gallery, Trafalgar Square in
London. This visit had kindled an interest in appreciating works of art.

A noted writer Arthur Frommer says, “travel should challenge our preconceptions and most
cherished views, cause us to rethink our assumptions, shake us a bit, make us broad-minded and more
understanding.” The statement is true when one travels to England to make it an educational odyssey.
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6 The ‘Flip’ Side of Classroom
Learning

Rishikesh K.B.* Sharon Lewis**

The demands of schools today are to meet the vision of relevance in the 21st century. But, we are
all too aware of India’s traditional one-size-fits-all model of education. Indian syllabi and pedagogies
limit both student engagement and emphasis on lifelong learning to prepare students for the
knowledge economy. Global statistics show that an average of 1.3 million students lose interest and
drop out of high school every year.

It is in the wake of these alarming numbers that learning has to become the focal point rather than
teaching. More importantly, academicians are calling for increased individualised student attention
and a classroom education that is tailored to meet individual learning needs. Experts in education
believe that an ideal education system should be outcome based, and that learning objectives should be
determined according to learning curves rather than the grade system. In the backdrop of debates on
educational reform in India, could the concept of a flipped classroom (FC) provide a plausible solution
to the woes of the system?

Flipping the Classroom
The idea of ‘flipping the classroom’ came about as a result of experimentation with hybrid

learning and problem based learning tools. In 2007, high school chemistry teachers Jonathan Bergman
and Aaron Sams based in Colorado observed that student athletes often missed class for athletic
competitions. As a means of providing them with an alternative means of obtaining class content, they
recorded and posted their live lectures online. Eventually, teachers began using online videos and
video podcasts to teach students outside class, reserving class time for collaborative work and concept
mastery exercises.

This concept model took root and gained popularity with a spin on the traditional learning
environment where the time allotted for instruction and home assignments are inverted. FCs have two
defining components: moving the lecture outside of class (mostly through electronic means) and
moving practical application and assignments from homework to classwork.

The classroom component is varied as well, with different learning expectations, engagement
techniques, levels of student autonomy, and other factors. This transfer of what has traditionally been
passive learning out of the classroom leaves class time to focus on the more engaging elements of
teaching and learning.

* Assistant Professor, Christ University, Bengaluru.
** Sharon Lewis, fellow, Teach for India.
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A major role transition was for the teacher – from ‘sage on stage’ to ‘guide on the side’. Flipping
the classroom enables students to take greater ownership of the knowledge they absorb and
accordingly, pace themselves. This doesn’t mean that educators aren’t to be held accountable; if
anything, they become more invested in students’ learning journey.

Proactive Learning
FCs are facilitators of group based problem-solving, applied learning activities and higher order

thinking skills (HOTS). It represents a symphony of constructivist ideology and behaviourist
principles which can be used to address the gap between instructional education and practical
performance. If behaviourism focuses on teacher controlled instruction, constructivism comes from
the primary tenet that individuals use personal experience to construct, understand, and reflect to
create meaning.

Students also receive support from instructors and peers as needed to check their comprehension
and extend their learning. With extra room for student-teacher interactions, which Indian classrooms
otherwise lack, the instructor is able to give feedback at the point of need – when the student is ready
to learn. Research has shown that in classes of smaller sizes, flipped classrooms have had positive
results on attendance and student learning, with a marked improvement on follow-up assignments.
Existing student retention levels are at a 20 per cent average. If students ‘learn by doing’ in an FC, this
number can go significantly higher.

A Progressive Take on Learning
One of the focal points in this discussion about FCs is technology. Owing to the role that

technology plays in the effectiveness of the tool, flipped classrooms become a modern-day
evolutionary teaching tool. From audio and video formats, to learning portals, such as Khan Academy,
Coursera, Udemy, and its Indian versions like Vedantu, TutorVista, Avagmah, Byju’ &, etc. flipped
classrooms make a vast pool of resources available for the instructor to use. This becomes highly
relevant for the 21st century learner – the screenagers, who learns more from the screens and
earphones than from the classrooms. Additionally, the instructor can also incorporate online discussion
forums, interactive tutorials and virtual Q&A’s to further cement learning in real-time (when the
student is going through the learning material).

Further, using time differently in this model is associated with many such potential improvements:
increased time for interaction and clarification, more time to explore concepts deeply, and more time
for additional learning objectives or reinforcement of concepts. FCs uniquely bring multiple learning
levels and the overall progression of the classroom in sync. Students recap the bits they don’t
understand as many times as necessary and teachers provide real-time feedback at point of need.

Absentees can catch up easily as instructional content is available 24x7, advanced students can
move ahead and avoid boredom, and challenged students can receive specific one-on-one engagement
and tutoring. This does not negate the need for remedial education, but it does provide students with a
grasp of the subject more than the traditional system of teaching does.
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Will Flipping Work in My Classroom?
The key lies in remembering that flipped classrooms are ‘much more an ideology than a specific

methodology’. Teachers and professors don’t have to force-feed innovative teaching to their students;
rather, it should be used where it works best. This means that it can be used for a range of goals as
apt – developing higher order skills, with flexibility, quality, skill based and any time anywhere
learning options while addressing different learning paces; giving coursework altogether a refreshing
spin. Practitioners credit flipping classrooms with better student-teacher relationships, increased
student engagement, and higher levels of student motivation. These results are of course circumstantial
and vary as per situations.

Given a protracted partnership with like-minded institutions with a good technology and resource
base to support FCs, testing this model on the Indian system can yield interesting results. Indian
curriculums are expansive and standardised testing is the primary measure of student performance. To
fit an FC in such a system requires careful planning and a close watch on its reception as students tend
to perceive any extra work negatively.

Research suggests that using this tool with bigger classrooms, such as in India, may require
additional teaching assistants. However, it is undoubtedly an exciting way to encourage our students to
become learners, and could possibly be a long-term solution to breaking the monotony of the chalk,
walk and talk, while keeping students highly engaged with ‘hi-tech and high touch’ in the coursework.





7 Prioritising Philosophy of Education
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Abstract
This paper explores the function of philosophy of education in contemporary

society. It argues that modern theories of education, which were primarily shaped by
the analytic spirit, need to be supplemented by a normative approach. In the light of
postmodern critical thinking, it is necessary to go beyond managerialism in order to
develop a deeper conversation in education. Only then it would be capable of
addressing the moral and ethical dimensions of 'human making'.

Keywords: Philosophy of education, human making, critical, ethical, normative.

Introduction
Philosophy of education is essentially a second order activity, like philosophy of law, or like

philosophy of science. Philosophy of education considers ‘education’ philosophically. ‘Education’,
being one of the most vibrant domains of human sphere, needs constant consideration and
reconstruction. The process of education is directly involved in ‘human making’ and ‘cultural
construction’ deciphered through various other spatio-temporal and cultural sub-goals like art
education, women’s education, health education, and so on.

Education is indeed an extremely relevant activity all along and shall be so ‘ALWAYS’.
‘education’, ‘human making’ and ‘raising culture’ have been challenging at all times for varied
reasons. Thinkers, scholars, and workers in the field have developed ideologies or theories about
education and they continue to do so. Through this paper, an attempt is made to get the feel of the field,
through understanding various functions of philosophy of education, that are in tune with various
functions of philosophy.

Aims and Methods of Education
The main concern of philosophy of education is to discern the aims and methods of education.

This issue needs to be addressed by every generation, in each unique sociocultural milieu.
As R.S. Peters claims, there can never be ‘the aim’ or ‘the method’ of education. Education is

essentially a spectrum construct. It has got various dimensions, they are separate and yet interwoven.

* Associate Dean, Humanities, University of Mumbai and Principal, K.G. Joshi College of Arts and N.G. Bedekar
College of Commerce, Thane, Maharashtra 400 601, Counsellor, Associate Professor in Philosophy.
Email: naiksuchitra27@gmail.com
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Especially ‘the personal’, ‘the sociocultural’, ‘national’ and ‘global’. In this light, the issue of
philosophically considering the aims and methods of education arises again and again.

In this context, our understanding of the precise functions of philosophy of education needs a
careful glance.

1. What it means ‘to consider education philosophically’?
2. ‘To philosophise’ can mean various things.
3. It can mean ‘to analyse linguistically and logically, to critique, to prescribe, to interpret, or

all taken together’.

1. Analytical Function of Philosophy of Education
Throughout the history of philosophy, there has always been present the crucial analytic spirit.

Many educational thinkers in the past and present do adhere to this tradition. The Analytical function
of philosophy mainly consists in clarification of central concepts, assessment of validity of the
philosophical arguments and exposing the hidden assumptions in a theory. For instance, in the past,
Plato indulged in clear exposition of the concepts like ‘teaching’, ‘learning’, ‘equality’ and ‘justice’.
Contemporary philosophers of education are equally interested in the analysis of the same crucial
concepts.

This function of philosophy of education may be brought out clearly with a quotation by Hirst,
who has almost equated philosophy of education with analytic tradition.

“Philosophy….is above all concerned with clarification of the concepts and propositions through
which our experiences and activities are intelligible – it is interested in answering questions about the
meaning of terms and expressions….As I regard it, philosophy… is not the pursuit of moral
knowledge…it is rather…. primarily an analytic pursuit…Philosophy, as I see it, is a second order area
of knowledge….Philosophical questions are not about, say, particular facts, or moral judgements but
about what we mean by moral judgements.” (Hirst, 1974 – 1-2)

R.S. Peter’s work on ‘aims of education’ can be stated as an example of analytical function of
philosophy of education.

Analytical Philosophy as a Meta Activity
Analysis in philosophy essentially involves rising at the metalevel or higher level of abstraction,

to get a better view of a particular phenomenon. D.C. Phillips describes the two levels as:
(a) ‘Level one’ or ‘object level’ discourse.
(b) ‘Level two’ – Metalevel of abstraction which consists in raising meta questions about the

object level of domain they are studying.
For example, a scientist may rise above the phenomena of science and may raise questions like –

while studying the physical phenomena what are the assumptions to be considered regarding space and
time.

Similarly, Benjamin Bloom and his co-workers developed their ‘Taxonomy of Educational
Objectives’, in the cognitive domain while attempting consciously to clarify the concept of
‘knowledge’. So they did raise the questions at metalevel regarding teaching and knowledge.

To further elaborate the point, D.C. Phillips takes the example of B.F. Skinner’s insights about
human behaviour. He shows how Skinner was doing metapsychology as well as analytic philosophy.
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The main tools used to accomplish the function are logic, linguistics, polemic analysis, and
abstraction.

2. Prescriptive or Normative Function of Philosophy of Education
Normative function as the name suggests tries to establish certain norms or prescribes certain

theories. Normative philosophies or theories of education may make use of analytic works or factual
inquiries about human beings, and on the basis of this, they propound views about what education
should be and what forms it should take. Needless to say, such normative theory of education is
implied in every instance of educational endeavour.

In the view of thinkers like D.C. Phillips only analytic philosophy does not do full justice to the
range of activities which historically have been included under the fabric of philosophy of education.
The whole range of educational philosophies (e.g., those profounded by Aristotle, Tagore, Swami
Vivekananda and others) precisely perform the normative function of philosophy – stating what is the
preferred way of thinking about education, what is the preferred way of actually conducting education.

Though the impact of analytic function of philosophy was tremendous in the earlier part of the
20th century, it is often ill-suited to the moral purpose.

Richard Rorty
The other postanalytic philosopher who exerted tremendous influence on the philosophy of

education (as far as the prescriptive role of philosophy of education is concerned) is Richard Rorty. In
his book, ‘Philosophy and the Mirror of Nature’ (1979), he critically deconstructed modern forms of
philosophy (including analytic philosophy), and advocated instead a ‘conversational’ style of
philosophy in which the modern preoccupation with knowledge, rationality and truth is replaced by a
more postmodern concern for understanding and edification. Rorty sometimes calls this style of
philosophising ‘hermeneutics’, but he more often describes it as a late 20th century expression of the
early 20th century pragmatist tradition.

In articulating and defining his views of philosophy, Rorty draws heavily on the writings of John
Dewey who he refers to as ‘my principal philosophical hero’ (Rorty, 1999 xii). In this respect, Rorty
comments that within the philosophy of education, this has not only encouraged a reappraisal of the
prominence and vantage ground of the pragmatist tradition but has also aroused a fresh interest in John
Dewey’s philosophical account of the role of education in a democratic society and its relevance for
any philosophical assessment of contemporary educational policies and practices.

3. Critique Function of Philosophy of Education
A genuine critical evaluation of the most fundamental issues of philosophy and more specifically

over here, those of philosophy of education, is the most urgent function of philosophy of education.
The focus here is not the type of activity (metaphysical, normative, etc.) or the level (i.e., object level
vs. metalevel), but the focus is on most fundamental issues of morality, values, knowledge, beauty, etc.
exerting impact on education, and education, in turn, exerting influence on what Habermas calls as
‘life world’.

Though critiquing involves some kind of analysis, it shouldn’t be equated with analysis.
Critiquing involves, in modern context, deconstruction or reconstruction. It may also involve
scrutinising a particular domain or concept from metalevel. This may be explained with the example
of Lyotard’s analysis.
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Educational practice itself has come under extreme pressure from a new managerialism. In
Lyotard’s analysis, the aim of managerialism is to maximise the ‘performativity’ of the economic
system. This new so-called educational pragmatism magnated by globalisation seems to be drying out
the practice of normative interest and reasonableness. The traditions that have long mediated teaching
and learning are currently threatened by managerial paradigm, which essentially operates within a
taken for granted world view rooted in economic crisis.

We do come across serious critiquing of this managerial paradigm given by various philosophers
of education.

As a result of such serious critique, thinkers have realised (the Blackwell Guide Volume
emphatically states it) that:

“The autonomy of education as a practice itself needs protection: a protection, whose aims and
understanding is in turn theorising. Theory is required, in this instance, not as legitimation for
principles and actions but as a form of deeper reflection on the nature and implications of the way
educational enterprise is conducted”.

“The new managerialism is characterised as much as anything by its vocabulary, style, and use of
documentation, in its discourse and its archives. So a philosophical interest in discourse and dialogue
and ways of theorising them begin to seem as important in resistance to managerialism as it is for
theorists of practice”.

“If the subject is ineluctably caught in the play of knowledge and power, it is still well worth
asking, ‘What knowledge, which powers?’

Thus, we see that critiquing as such may involve not only analysis but establishing interpretative
depths and subtleties of education as a play of texts, discourses and readers.

Thus, philosophy is seen in a very new light according to this function, especially in the light of
postmodernist thinking, the postmodern critical theorists like post-structuralists, deconstructionists,
hermeneutists and phenomenologists, etc. (such as Heidegger, Foucaultt, Lyotard, Derrida, Habermas,
Gardner, Levinas and others) in some way or the other have rejected the search for foundations and the
‘search for universality’ as mistaken. And once the philosophical battle over the basic foundation is
given up, the deeper conversation of thinkers can then begin. How philosophy should be worked upon
and written can then takes on a new international resonance. (This has led to internationalisation of
philosophy of education in the past few years.)

This spirit of postmodern critical philosophy may be very well brought about with the help of a
quotation:

“The domain of education is vast, the issues it raises are almost overwhelmingly numerous and
are of great complexity, and the social significance of the field is second to none. These features make
the phenomena and problems of education of great interest to a wide range of socially-concerned
intellectuals, who bring with them their own favoured conceptual frameworks – concepts, theories and
ideologies, methods of analysis….”

Philosophers of education have time and again emphasised the moral and axiological dimension
of education. In the same spirit, while mapping what is philosophy of education, Maxine Greene
writes, “Our problem, in many places, is still of reconciling experiences of connectedness, still
embeddedness, caring, and obligation with the desire some of us nurture for regulatory norms of some
sort – again, for an incarnation of principles that presumably define our democracy. We have not yet
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found a place for the feminist ethic founded in ‘caring’ in the spheres of power and public policies”
(Noddings 1984).

The three main functions stated above, (mainly described by D.C. Phillips, overall accepted in
philosophy of education today) emphatically bring about the exact role of philosophy of education.
Moreover, it should be kept in mind that these functions are neither exclusive nor hierarchical in any
sort of priority criteria. In fact, a good philosopher indulges in all the three functions of philosophy:
analytic, prescriptive and critical.

These three functions are essentially complementary. To quote D.C. Phillips,
“With only slight hyperbole it might be said that the philosopher is like a hunter, who – armed

with a variety of skills – refuses to be fenced in by arbitrary boundaries, but roams at will, seeking
challenging games wherever the spoor may lead!”

4. Interpretative Function of Philosophy
From the above discussion, it becomes very obvious that education is a vast field involving a

number of complex issues. Moreover, the social and cultural significance of the domain of education
is second to none. Precisely, due to this, socially concerned intellectuals have shown a great interest in
this field. This interest has been expressed through the building of conceptual frameworks, theories,
ideologies, methods of analysis, and so on.

As a result of all this, the domain, of philosophy of education is becoming rich and ripe day by
day. The transformation of the world into a global community because of new technology has also
added a new dimension to it. Two significant forces exerting influence on the field of philosophy of
education can be easily discerned.

Influence of the External World Events on Education
The after-effects of globalisation, the breakdown of communism, global challenges of

multiculturalism and many other factors all have influenced the field of education. According to Pring,
what has been happening in the field of education in the past few years actually reflects what is
happening on the general platform of modern societies. Influential global events like fall of
communism, threats created for democracy through ethnic conflicts, terrorism and a few more locally
rooted sociopolitical issues are impacting every dimension of human life including education and
philosophy of education, and therefore the theory and politics cannot be divorced, if we want to reach
at sensible interpretation of an important human activity like education. To quote Pring, “It is,
therefore, the job of philosophy to remind the overzealous theorists or politicians, both of whom want
to see things simply, of the complex way in which social reality is and has to be understood, and the
network of interconnected concepts through which experience is sieved and made sense of.”

Thus, we see education, sociopolitical life and culture are all aspects of human life, which in
spatio-temporal domain are closely intertwined together. This precisely provides impetus for
concerned intellectuals to study the impact of world events on education.

Influence of Internal Changes on Education
The world is changing very fast. Events internal to a number of democratic societies have also

been significant. For example, the reservation policy in India which encourages the education of the
deprived class as a part of corrective justice.
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The Stanford Encyclopaedia gives the example of a court order issued (Wisconsis V. Yoder) in
which members of the Amish sect were allowed to withdraw their children from public schools before
they had reached the age of 16, for it had been argued, any deeper education would endanger the
existence of the group and its culture. The guiding principles behind this court decision were:

(i) The interest of civic society in having an informed, well-educated participatory citizenry.
(ii) Interest of the Amish group in preserving their culture.
(iii) The interest of the Amish children.
Many such local issues of minorities and ethical conservatism are also likely to have international

resonance. India, being the land of diversity, is experiencing similar upheavals in the field of education
making educational issues extremely intricate and multifaceted. The philosophies built around such
issues may also provide practical guidance, for similar issues. For example, Paulo Freire’s programme
of adult education.

Concluding Remarks
The field of education is huge and complex. It virtually contains inexhaustible number of issues

that are of philosophical interest. A few topics from the encyclopaedia of philosophy of education may
give us a glimpse of the vastness of the field – sex education, special education, science education,
multicultural education, feminism and education, education and politics, psychological dimensions of
education, and so on.

We have briefly narrated in the earlier sections what are the general functions of philosophy of
education. We also need to speak about the urgency of the subject. Paulo Freire has introduced the
concept of ‘culture of silence’. The banking concept ofeducation makes people passive and docile and
as a result of which, ‘culture of silence’ starts prevailing in a society. The domination of a few is
accepted to such an extent that it starts appearing to be the natural condition. Something similar is
happening in our society. We need to break the ‘culture of silence’ and assume the responsibility of
making statements about issues which bother us as teachers and educators.

As a result of this, various debates are continuously taking place in the field of philosophy of
education. E.g.:

Ivory tower speculations vs. Applicability of knowledge: Like the mother discipline
philosophy, even philosophy of education is critiqued for being caught up in an ivory
tower. On the other hand, thinkers like William James and John Dewey believed that
(and expedited) the function of theory is to guide intelligent practice. Impact of John
Dewey’s educational theories on the ‘educational system’ has been enormous.

However, the contemporary climate in philosophy of education is based on the theme that ‘theory
vs. practice’ is an elusive dichotomy; good research and theory data in the field can go beyond it.

Thus, in research, whichever paradigm we may prefer over others, whichever methodology we
may choose, the most fundamental concern of anybody doing philosophy of education should be to
understand and interpret our lived experiences in the field of education, feel about the issues with a
warmth and learn to take an authentic stand about them.

The field of philosophy of education is becoming rich due to such debates. The four most
important functions of philosophy of education discussed in the above article are helping to raise
robust corpus in the field. Language education, medium of instruction, liberal education, national
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education need to be considered philosophically. We need to understand, analyse, critique and
interpret education as such. Philosophy of education is to be viewed as process philosophy. Hence, all
its functions are necessary and perennially relevant.
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Abstract
Higher education is expected to be a ‘public good’ to become timely accessible

and universal, wherein the state apparatus has a major role in its provision. With this
view, democratic countries like India make huge investments in education through
public sector. As a result, Indian education system is characterised by coexistence of
private and public sector institutions. In some cases, PPP (public-private partnership)
model has also been implemented in India. So, it is obvious that public and private
institutions can take care of quantity aspect of higher education. Undoubtedly, there
have been evidences of quantitative improvement in higher education considering the
indicators like, technological advancement, increasing number of state and private
sector universities, teacher-pupil ratio, infrastructural development, etc. But at the
same time, there are serious concerns about the quality aspect of higher education in
India. This paper is an attempt to examine the quality aspect of higher education in
India.

Keywords: Outbound mobility, higher education, personality development.

Introduction
As Swami Vivekananda has rightly pointed out, “We want that education by which character is

formed, strength of mind is increased, the intellect is expanded, and by which one can stand on one’s
own feet.” A nation can be built only if the character, skills and capabilities of its people are levelled
up. Education is the key to nation-building in the true sense if it is accessible to all at all levels. Higher
education in particular can shape the future of a country if universalised and rightly offered to those
who deserve it. Hence, access to higher education becomes crucial for character-building and national
development. Ensuring good quality education is something very essential that a nation can do for its
future generations.

As it is well known, higher education in particular, is expected to be a ‘public good’ to become
timely accessible and universal, wherein the state apparatus has major role in its provision. With this
view, democratic countries like India make huge investments in education through public sector. As a
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result, Indian education system is characterised by coexistence of private and public sector institutions.
In some cases, PPP (public-private partnership) model has also been implemented in India.
Supposedly, it is understood that public and private institutions can take care of quantity aspect of
higher education. Undoubtedly, there have been evidences of quantitative improvement in higher
education considering the indicators like, technological advancement, increasing number of state and
private sector universities, teacher-pupil ratio, infrastructural development, etc. So it is clear that
‘quantity’ aspect of higher education in India is definitely a satisfactory factor but at the same time,
there are serious concerns about the quality aspect of higher education in India.

Modern India still follows the colonial method of education, i.e., 10+2+3 comprising of primary,
higher secondary schooling and graduation level degree. Also, our system is inflexible in terms of
selection of courses, course structure, and lack of interdisciplinary, multidisciplinary approach, and so
on. Dropout rate, lack of well-equipped libraries and laboratories across the country, deficiency of
public investment in higher education, incompetent university campuses, and insufficient research
expenditure are the serious challenges before the higher education in India. Obviously, there is a
growing tendency among the students to go abroad for higher education. With an average increase of 7
per cent to 10 per cent in number of students going abroad every year, there are several pertinent
issues about the quality aspect of higher education in India which must be addressed.

Let us first look into the data that justifies the quantity and quality aspects of higher education in
India:

Growth in Universities and Colleges in India
The following table shows the quantitative increase in number of universities and colleges in

India:

Institutions 2008 2016 Increase in Number Increase in %
Central Universities 25 47 22 88
State Universities 228 345 117 51
State Private Universities 14 235 221 1579
Deemed Universities 103 123 20 19
Total 370 750 380 103
Colleges 23209 41435 18229 79
Source: UGC India Report, 2017.

The above data shows that the decadal growth (2008 to 2016) in number of state and private
universities and colleges in India is excellent and it has definitely improved the accessibility of higher
education in India with an effective penetration ratio.

Growth in Enrolment of Students
The other parameter of higher education can be the enrolment of students at different levels of

education. The following data will show the status:

Level of
Education

2008 2016 Increase in Number Increase in %

Graduate 11908151 24592421 12685170 107
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Postgraduate 1489675 2764886 1275201 86
Doctorate 95872 180957 85085 89
Others 148100 945582 797482 538
Total 13641808 28484746 14842938 109
Source: UGC Report, 2017.

Considering the above statistics, it is clear that at different levels of higher education, there has
been an increase in India which shows that higher education has become important for people even
though the opportunity cost is high and private cost is far more than public cost.

At the same time this data shows that at postgraduate level of higher education, the dropout rate is
very high. This gap indicates several policy implications as well as quality dimensions of higher
education. According to the same report, the proportion of students enrolled for science subjects has
increased by 107 per cent, whereas for arts and humanities it is just 75 per cent. The same for
engineering and technology is 272 per cent. This is a clear indicator of a transition that the higher
education system in India is going through.

After understanding the quantity aspect of higher education, it is pertinent to look at the quality
aspect of it. Some of the qualitative indicators of education as a socially necessary service are proper
infrastructure, advanced libraries with e-resources, well-equipped laboratories, conducive research
environment, etc. Unfortunately, the percentage of public expenditure on higher education in India is
less than 1 per cent which is lessening the possibility of India becoming a world-class education hub.
There are less than ten universities in India which can match with the global standards, according to
the global ranking of higher education. The ever-increasing percentage of students willing to go
abroad for higher education shows that universities in West are definitely assuring better quality of
education along with academic freedom for research. Due to this, outbound mobility of Indian students
has become a crucial fact which is raising several issues for diaspora culture and educational migration.
Simultaneously, the population in the age group of 15 to 25 is adding one million students every year
to higher education system in India which is creating pressure for already heavily burdened
educational institutions that causes outbound mobility. Another factor that contributes to this is the
emerging middle class in the country which can afford the expenses of higher education abroad. India
is the number two sender (after China) of qualified students to the top universities including US,
Canada and Australia. India’s demographic status and growth trajectory show that India will remain as
a top sender of students to different destinations for higher education.

The following graph shows the status of outbound mobility of Indian students:



44 Higher Education in India: Retrospect and Prospect

Source: IIE, UNESCO, 2017.

Also, most interesting and explanatory are the percentage changes in Indian student enrolments in
top seven countries over the decade. It is shown below.

Number of Indian students enrolled abroad:

Source: IIE, UNESCO, 2017.

Affordability of middle class, growing aspirations of Indian students, employability of education
abroad, telecommunication facilities, safety and excellent work culture are some of the driving forces
for such outbound mobility. While India is still concerned with quantity aspect of education at all
levels, the efforts for qualitative improvement are insufficient. Higher education abroad is surely
causing severity of brain drain issue of Indian intellect. This is an alarming factor for Indian education
system which can no more enjoy the memories of past legacy of world-class ancient universities, like
Nalanda and Takshashila. The present scenario is indicating unhappy trend of educational migration
causing academic damage to Indian society.
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Conclusion
1. Public investment in higher education in India needs exponential increase to create world-

class infrastructure.
2. There is a clear quantity-quality trade-off in higher education. So, the government has to

balance out the nexus.
3. Encouragement to research, academic autonomy, industry-university partnership, innovation,

infrastructural development can be some of the ways to improve the status.
4. Foreign collaborations, joint ventures and students exchange programmes will alter the

educational migration.
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Abstract
There is no denying the fact that, India is fast emerging today as the education

hub in the world. It is advancing steadfastly towards becoming a knowledge-based
economy. “Education is the manifestation of the perfection already in man,” says
Swami Vivekananda. It is an important tool for transformation, growth and
prosperity of any nation. A strong education system strengthens the democracy and
guarantees progress in all the fields. Seeking better and quality education has been
everybody’s right, which no more remains a luxury now. The quality in education
and sustainability are the biggest issues in the Indian higher education today. In the
context of globalisation, these issues become serious concerns for the Indian
academia. Despite having a long tradition of education and learning in its past
through the universities like Nalanda and Takshashila, India doesn’t stand anywhere
in the global rankings. Surprisingly, no university from India figures in the top 200
universities of the world. Moreover, the major issues in higher education in India
relate to the poor quality in education, declining standard of research, poor
infrastructure, employability and placement problems, privatisation in higher
education, other manifold factors like teaching, learning and evaluation, students
and engagement, curriculum, enhancing global competencies among the students and
so on and so forth. However, on a positive note let us not forget that, India has all the
potential and power to earn the lost global competitiveness although there are
challenges galore. Undoubtedly, India has an immense future in the higher education
sector. The proposed paper examines the various challenges the Indian higher
education system is facing and discusses the opportunities in its present scenario.

Keywords: Higher education, quality, sustainability, research and employability.

Introduction
Education, throughout the ages, has remained and continues to remain as the backbone of any

society. It assumes a paramount significance in our lives. While underling the value of education
Rabindranath Tagore remarks that, “Education means enabling the minds to find out that ultimate truth
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which emancipates us from the bondage of dust and gives wealth not of things but of inner light, not of
power, but of love. It is the process of enlightenment. It is divine wealth. It helps in realisation of
truth.” (web) Tagore also believed that education enabled us to lead a complete life – economic,
intellectual, aesthetic, social and spiritual. In his article Sarang (2014) quotes Dr. B.R. Ambedkar who
rightly says that, “Education is a weapon of creation of mental and educational development, weapon
of eradication of social slavery of economic development of political freedom.” Ambedkar also
thought that education was of great importance as a fountain of progress. Thus, knowledge is power
and the mover of development. Higher education is the premise of progress and a catalyst of socio-
economic development. Since time immemorial, the esteem for knowledge and the respect for the
learned in our society has neither changed nor lessened. India has a long tradition of imparting
knowledge since ages and over the years it has earned repute as the education hub in the world.

A strong education system strengthens the democracy and guarantees progress in all the fields.
Higher education is an important tool for transformation, growth and prosperity of any nation.
Universities and higher education institutions essentially empower us with the requisite skills and
knowledge. They can be seen as the agents of knowledge, social transformation. India has full
potential to transfer itself from the developing to the developed nation. However, the scenario in India
is dismal despite its long tradition of education and learning in its glorious past.

We would be celebrating the 72nd year of India’s independence in 2019; nevertheless, the higher
education system has neither developed fully nor has it been able to meet the challenges of the new
millennium. The concerns of quality of higher education in India have often been expressed. It is only
the quality of education that can produce knowledge driven society. It is agreed that, there are
challenges galore before the higher education system of India, but huge opportunities are also there to
make it one of the best systems in the world. Indian universities and higher education institutions can
be placed among the world-class universities provided the potentials and opportunities are realised to
overcome sundry challenges in the education sector. In order to achieve the goal of excelling in the
education and earn repute at the global level, it becomes pertinent to be well versed with the current
scenario of our education system.

Current Scenario in Higher Education
Indian higher education is one of the third largest systems in the world with more than 1.35

billion of population, of which 36.4 million are taking education. By the independence, India had 20
universities, 500 colleges and 2,30,000 students enrolled. As per the report of the All India Survey on
Higher Education 2017-18 (AISHE) of Ministry of HRD published in July 2018, there are 903
universities, 39,050 colleges and 10,011 stand-alone institutions in India. From the institutions
uploaded data under survey on the portal, it is evident that the number of institutions have
phenomenally increased since independence. Gross Enrolment Ratio (GER) in higher education in
India is 25.8 per cent, which is calculated for 18-23 years of age group. GER for male population is
26.3 per cent and for females, it is 25.4 per cent. For Scheduled Castes, it is 21.8 per cent and for
Scheduled Tribes, it is 15.9 per cent as compared to the national GER of 25.8 per cent. (web.) Our
GER in higher education is definitely lowest as compared to UK(84 per cent), Japan (55 per cent),
China (28 per cent), Russia (76 per cent), Malaysia (40 per cent), and world average of (32 per cent).
No doubt, this GER has been increased from 20.8 per cent in 2011-12 to 25.8 per cent in 2017-18
(AISHE, 2018).
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National Educational Policy (NEP) Drafting Committee 2019, which seeks to address the
challenges faced by the current education system, has identified lack of access as a major reason
behind low intake of higher education in the country. Thus, the Government of India has set the target
of increasing this GER to 50 per cent by 2035 from the current level of 25.8 per cent for which NEP
needs to be enforced rigorously. Besides, there has been considerable increase in the central and
private universities in India that has helped expansion of higher education in recent years. Naturally,
teacher’s number has increased, too. According to AISHE, July 2018 Report, Pupil-Teacher Ratio
(PTR) in universities and colleges is 30 if regular mode enrolment is considered, whereas PTR for
universities and its constituent units is 20 for regular mode.

Despite these figures of higher institutions, no Indian university features in the coveted top 200
list of the Times Higher Education World University rankings. The list is continued to be dominated
by the US and European establishments. Experts and academicians are voicing their concerns over
India’s poor performance to make place in the list. Many have opined that the quality, especially in
research, in higher education has been a major challenge in this regard. Therefore, we need to invest
more in research and other allied activities in the attempt to improve our ranking at the international
level. In his several convocation addresses, our former President Pranav Mukherjee has frequently
conveyed his sense of dismay on seeing no Indian university, including the premier IITs, featuring in
the top rated 200 world universities and urged the premier institutions to step up the efforts to join the
leagues of the best. Although some experts in education argue that the world ranking methodology is
erroneous and uncommon in its parameters in deciding the ranks, our universities need to be open for
the international benchmarking. Truly, it is the need of the hour to revamp our academic system to
improve our rankings and steadfastly advance towards internationalising the Indian higher education.

Having world-class universities in India has become the need as that is the prerequisite to qualify
for developed nation status. Understanding the significance of global status to our universities,
Hon’ble Prime Minister Shri Narendra Modi has declared the government policy to allocate necessary
funds and autonomy to ten public and ten private sector universities for their global positioning. Of
course, there are some strategies which need to be formulated to attain this goal, thereby to transform
our nation from developing to the developed status.

The NITI Ayog has also been supportive of this initiative for granting total autonomy to our
institutions to attain global heights and recognition. In his article published in the University News, a
weekly journal of higher education, Bhagawati Prakash (2018) notes that, “Higher education in its
present state in India appears to be grossly disadvantaged in keeping pace with the fast escalating
global benchmarks of quality and innovativeness. It has not been succeeding well to ingrain requisite
ethics and morals in the conduct and behaviour of the graduating youth.” It is pertinent here to
underline the fact that despite its manifold limitations, Indian higher education is widely recognised
and respected across the globe. Indian faculty in the foreign universities is highly respected in terms of
its research abilities and competence to deliver the best. So are the Indian students representing in the
overseas institutions doing well over there. India is an emerging economic giant and its youth has been
its true asset, hence providing the youth force with quality, and accessible education must remain
topmost priority for our government.

Major Challenges in Higher Education in India
The quality concerns in higher education scenario have been frequently expressed by the experts

and policymakers alike who are quite serious in their attempt to assure and maintain it. It is a fact that
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Indian universities are consistently absent in the top rated world rankings; nevertheless, we are
improving significantly though not par with the best ones in the world. Likewise, the challenges in the
higher education need to be taken into considerations which are listed below:

(i) Unsuitable or defective curriculum, lack of proper policy formulation, lack of qualified
teachers, wastage of resources, lack of knowledge of teaching methodology, problem of
medium of instruction, lack of job oriented courses, lack of specialised education, dearth of
students in the educational institutions and conducive academic environment for both
teachers and students are some of the common challenges in both urban and rural setting of
Indian higher education landscape.

(ii) Quality enhancement and sustenance are the main concerns in the education sector today.
Poor research quality in higher education has been identified as the key challenge posed
before our education system that doesn’t allow any university from India to top among the
best world universities. Research is an important parameter to assess the quality of higher
education. The main objective of higher education of any country is to promote research by
which society can ultimately progress. Research provides the basis for all government
policies and economic system. Innovative and best practices in the institutions can lead them
towards quality improvement. The academic sector contributes less than 14 per cent of the
total researchers which is very low. Both research students and guides fall short of necessary
research skills and sound scientific research foundation that results into low standard
research. The less fund allocation for education in India adds misery in carrying out quality
research. Adequate infrastructural facilities, well-stocked library and reference sections,
having e-books and required databases besides conducive research environment can help
research enhancement and sustenance in the academic sphere.

(iii) Low enrolment of students, as discussed above, is another important issue in higher
education today. The Gross Enrolment Ratio (GER) in higher education in India is 25.8 per
cent which needs to be improved. The marginalised and neglected classes of the society
should be brought to the mainstream of higher education. Making higher education both
accessible and affordable to all sections of the Indian society is another biggest challenge.
Education, after all, should be an instrument for social upliftment. Thus, sufficient
enrolment of the students is required to meet the growing needs of India to provide skilled
workforce.

(iv) Multiple regulatory structure and accreditation (e.g., MHRD, UGC, NAAC, NBA,
AICTE, and such statutory councils, etc.) in the Indian higher education context reduce the
freedom and autonomy resulting it into an environment of dependency and centralised
decision-making. However, committee for the draft for the National Education Policy 2019
chaired by Dr. K. Kasturirangan has recommended setting up of the National Higher
Education Regulatory Authority (NHERA) to replace the existing regulatory authorities.
Secondly, the percentage of NAAC accredited institutions is very low. As of now only 15
per cent institutions are accredited in India and those having obtained A Grade are also very
less in number. Of course, government is forcing all the existing higher education
institutions to get accredited by 2030. Thus, to improve this position institutions should be
accorded academic, financial and administrative autonomy to yield better results.

(v) Employability remains an important challenge and a bigger crisis before the higher
education sector in India. A big number of Indian postgraduates lack the employability skills
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which is more important issue than employment. It is seen that there has been no
synchronisation between knowledge and application in the existing education system.
Former President APJ Abdul Kalam has once said that, it is the employability and not the
employment which is a real problem before the unemployed youth. So, it is the indirect
failure of the system to generate employable and skilled workforce. Zeba Sheereen (2016)
writes that, “Indian higher education system suffers from quality deficit…A study conducted
recently by NASSCOM reveals that only 25 per cent engineering graduates are readily
available for employment in the IT industry…as per NAAC about 62 per cent of the
universities and 90 per cent of the colleges were rated average on specified quality
parameters”. Curricula in higher education are becoming more complex. A practical
approach is required to be adopted to plug in the gaps and missing skills, thereby to generate
job skills. To equip the youth with necessary job-related skills, the Government of India has
recently undertaken a Skill India programme launching ` 1,500 crores’ campaign
announcing measures in collaboration with academia and industry. The said programme
aims to train 40 crore Indian youth by 2022 to sharpen employability skills.

(vi) Trained and skilful faculty strengthens the education system. Faculty position is another
indicator to assess the higher education system. Due to the rapid expansion of education,
there has been a shortage of qualified and trained faculties. Many SET/NET qualified and
Ph.D. candidates are jobless. In many state universities, more than 40 per cent faculty
positions are lying vacant. Lack of quality teachers in education is an acute problem.

(vii) Mushrooming of low-quality institutes, gap in supply and demand, poor strategy, quota
system, political and moral factors, poor teaching quality, financing and funding and
privatisation are also some of the important issues facing the higher education today.

Opportunities and Suggestions
Indian education system is one of the largest and the respected systems in the world. It has full

potential to impart quality education and knowledge generation through its higher educational
institutions. India has immense future in the education sector provided it overcomes the limitations. In
order to meet the challenges of the new millennium, India should provide quality education to all
sections of the society. Emphasising on the opportunities in education sphere, Ravindranath, Ahmad
and Thakur (2018) feel that, “The universities require a serious attention and support to improve the
quality of teaching and research to reap the benefits of intellectual property, technology transfer,
entrepreneurship and start-ups…it should ensure the optimum use of human and infrastructural
resources.” By 2020, the average age in India will be 29 and it is set to become the world’s youngest
country with 64 per cent of its population falling under the working age bracket (web). Public
accountability, people orientation, addressing the needs of the society, ICT based education, academic
partnership and inclusion of spirit of research are some of the areas to be strengthened to rise above
and beyond excellence. The positive approach of the government and the new emerging global
leadership of India can be seen as a greater opportunity to revamp the educational scenario and to lead
the higher education to global heights.

Hon’ble Vice President of India, Shri Venkaiya Naidu (2019) in his recent convocation address
of Bangalore University expressed the need to transform the higher education system to nurture the
intellectual competencies of the students. He accepts that the foremost challenge is to ensure
affordability and accessibility of higher education to all. He also desired that the principles of social
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equity and gender parity be of paramount importance as far as higher education is concerned. He
further hopes that higher education in India “will achieve greater heights in imparting the high-quality
education and in nurturing a skilled youth force, fully equipped and capable of taking India to its
rightful place at the helm of world affairs as global leader” (AIU 20).

Government should initiate more collaborations between Indian and international topmost
institutions for quality and collaborative research. Jahan and Selvarani (2015) remark that, “Higher
education benefits the individuals specifically as it equips young people with skills to cope with the
rapidly changing labour market needs. It gives individuals power to get better employment, higher
salaries and higher propensity to consume and save.” Realising this, we need to usher in the new era of
changed mindset and work together to gain the lost glory and to reach the new international heights.
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Abstract
In a commercial age saturated with technology, study of language and literature

appears superfluous. If at all language is mentioned, it is in relation to
‘communication skills’ required for selling or managing. We seem to have forgotten
that the whole project of modernity was to refine the ‘human’, a process that requires
a 'culture of ideas'. Higher education should not remain in a state of permanent
imbalance by focusing either on applied knowledge or on contemplative
understanding. Finding ways of striking a balance between the two is the greatest
challenge academia face today. It is necessary to recognise that the Humanities are
essential to imagine possibilities latent in any organisation, to plan future course, to
connect with each other and to make ethical choices.

Keywords: Language, literature, higher education, ideas, ethical choice.

You can’t really change the heart without telling a story.
– Martha C. Nussbaum

We live today in an age of the expert and the professional. Often called a knowledge society, this
age is in the grip of unending and inevitable change. Everything is open to modification and
quantification. Everything must pass the tests of utility and commercial viability. Technology has
saturated every aspect of our lives and algorithms are shaping our existence. What does it mean to be a
‘human being’ in such a situation? Many futurists are afraid that the human race will be extinct if the
environmental disaster is not averted. But, is not ‘humanity’ already on the way to extinction? To
adapt Shakespeare’s words, each of us is fast becoming.

‘A walking shadow, a poor player
That struts and frets his hour upon the stage

And then is heard no more.’
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Two-pronged Approach
As is usual with intellectual fashions, some have discovered a post-human phase in history in

these recent developments. This is to deny the legacy of humanism, a thread running from the classical
civilisations through the Renaissance to the Enlightenment. It may be easy to dislodge humanism from
its throne, but it is not easy to fill its place. It is actually to invite terrible specters – religious bigotry,
feudal bondage, and rampant superstition – that humanism fought against.

If higher education is to meet the demands of the ‘humanity’ within us, it must have short-term
and long-term goals. The short-term goal is to impart knowledge and skills that make one employable,
i.e., capable of playing a useful role in the existing commercial, administrative and political
organisations. In other words, the short-term goal is to improve the utility and profitability of existing
systems. The long-term goal, however, should be to nurture sensitivity and vision that make one
capable of defining change in the existing systems. Unless such change is realised, our ‘humanity’ is
likely to be enslaved by technology and commercial formulae. It should be clear by now that
technology as such is not the solution to every human problem, more so when technological
innovation is driven entirely by the criteria of utility and profitability.

‘Humanities’ have a peculiar role to play in achieving the short-term as well as the long-term
goals of higher education. This essay focuses on the discipline of language and literature. It is helpful
to note here that language and literature form a close interdisciplinary group with philosophy,
psychology and history. It is impossible and fruitless to discuss any one of them in isolation from the
other. Language is the very instrument of our socialisation. We begin to think, conceptualise and
imagine through language. We formulate not only answers but the very questions which these answers
address with the help of language. By ‘language’ I do not mean any ‘particular’ language, such as
English or Sanskrit, but the very ‘faculty’ of creating conceptual codes. Every conceivable subject
taught at the university level develops its concepts using language; not only its core concepts and
principles but also the way these relate to the human social world. However, much of this thinking
remains abstract.

It is literature that looks at humans as concrete beings experiencing specific feelings, thinking
specific thoughts, sustaining individual struggles and developing along an individual trajectory. Far
from being a license to the vagaries of imagination, literature is a unique instrument of grasping
existence, visualising change and encoding cultural values. No organisation can sustain itself without
these. Therefore, literature has an important role to play in higher education even when our
perspective is short-term. Literature is an exciting tool to grasp the totality of an organisation – its
strengths and vulnerabilities, its dreams and potentialities. These are not mere technicalities that can be
quantified and improved by taking certain quantitative measures. A handful of institutions imparting
technical education and certain management schools have understood this fact and have made the
study of literature part of their curricula. Select media schools are harnessing these skills for
developing viable commercial models of communication.

Literature, Imagination and Thought
The real potentiality of language and literature lies in the fact that they are absolutely necessary

for achieving the long-term goals of higher education, i.e., to nurture sensitivity and vision that can
help one define change in the existing systems. Grasping the existing systems both as an insider and as
an outsider is no less a job than decoding a fantasy novel. Visualising ‘humanly significant’ change in
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these systems is no less than constructing a utopian novel. Developing a capacity to feel for others is
no less than feeling a romantic poem. As Aristotle suggested centuries ago, if history tells us ‘what has
been’, literature tells us ‘what can be’ (unless we lose our way and time in contemplating ‘what might
have been’, as P.G. Wodehouse would have put it). Unfortunately, we are not even contemplating
‘humanly significant’ changes, but have been reduced to visualise ‘technologically viable’ and
‘administrator friendly’ changes. Such changes are likely to dehumanise us to a point where we would
need the assurance of the system to convince ourselves that we really exist.

Martha Nussbaum’s words appearing at the beginning of this essay relate to the master of English
novel, Charles Dickens. According to her, he was one of those British writers who developed a
literature of social protest through British realist novel. Nussbaum explains the role of stories in
following words: “As we tell stories about the lives of others, we learn how to imagine what another
creature might feel in response to various events. At the same time, we identify with the other creature
and learn something about ourselves.” In ‘Cultivating Humanity’ Martha Nussbaum goes back to
classical Greek texts as important part of liberal education and examines ethical thought from the stoic
philosophers to nineteenth century liberals. Most importantly, she explores how literature can aid
narrative imagination in understanding ethical questions.

Lopsided Instrumentalism or Integrated Humanism
As a reaction to the ‘structural’ approach to language teaching, ‘communicative’ approach swept

across educational institutions from late 1980s. Teaching language through literature suddenly became
an ‘elitist’ (in a derogatory sense) and outdated idea. What the aspiring candidate for professional
courses needed was the capacity to use language for exchanging useful information. At the university
level, literature came to be derided as an ‘armchair subject’ and was summarily replaced by business
communication or communication skills. All over the world there was a rush for ‘English for Specific
Purposes’ courses. The aspects of personality, intention, judgement and imagination became irrelevant
to language teaching. Added to it was the insistence on ‘political correctness’ which made ‘value
judgements’ a cardinal sin. (It is not impossible to make students aware of all possible attitudes
towards something, and taking a stand at the same time while pointing out all its limitations.) This
purely instrumental attitude to language has substantially reduced the richness of human
communication, a process taken to extremes in the years of telecommunications and IT revolutions.

What is actually needed is an educational system that balances the short-term and the long-term
goals of higher education. In other words, such a system would have components that impart
knowledge and skills useful to survive in the job market as well as components that inculcate critical
thinking and sensitivity to human needs. Many universities in the world have attempted this by
offering UG and PG programmes offering scientific and commercial expertise along with education in
some areas of humanities. In India, a handful of institutions, such as the IITs and IIMs have made such
an attempt. Whatever has been attempted is unfortunately lopsided because there is demand for ‘hard’
humanities, such as economics and psychology. Recently, a few private schools of liberal arts have
started developing humanities centric courses.

The majority of our institutions of higher learning offer courses either in science/technology or
commerce management humanities (literature, philosophy, politics and history). The first group of
students don’t know the difference between verse and poetry, rationalism and empiricism, liberal and
left, a source of history and hearsay myth. The second group of students have no idea about the
challenges science/technology face today, the changing conditions of research, the areas of the
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economy needing attention or the skills that can boost an organisation. Each group is enclosed within
its own jargon and concepts without ever translating them into intelligible attitudes and values.
Unfortunately, the communicative approach to language teaching has added to this division.

Culture of Ideas
In nineteenth century England, Matthew Arnold became acutely aware of the long-term impact of

incremental industrialisation and commercialisation of society. It prompted him to write his historic
‘Culture and Anarchy’. Not everyone admired his ideas or felt enthusiastic about them. Some even
pointed towards its middle class bias. But, no one could fault his findings about the processes shaping
the idea of meaningful human existence. His characterisation of narrow commercial attitudes as
‘philistinism’ and the working class majority as the ‘populace’ provided a new vocabulary to discuss
culture. One may find his emphasis on Greek and Roman classics a bit misplaced, but there is no
denying that his idea of what was later to be called ‘liberal education’ is indispensable. He points out
that, “culture looks beyond machinery; culture hates hatred.” In his view, men of culture are the
messengers of equality who have “a passion for diffusing, for making prevail, for carrying from one
end of society to the other, the best knowledge, the best ideas of their time.” Through these efforts
they work hard to humanise knowledge. Far from being outdated, it has acquired greater urgency
today. Philistinism has disguised itself in several ways and is likely to lurk behind the mask of post-
humanism.

Those who find Arnold too conservative and elitist may turn to George Orwell, an antithesis of
Arnold in many ways. In his essay, ‘What is Science?’, Orwell is categorical (using his usual dry
satiric tone) that “scientists themselves would benefit by a little education” (1968, p. 13). For Orwell,
higher education needs to be truly scientific in that it teaches students ‘to think more exactly’ rather
than cramming details of the world into their minds.

Veteran Marathi journalist Aroon Tikekar (2012) brings out contemporary relevance of liberal
education in the following words:

In an acquisitive society that we are finding ourselves in, if intellectualism is not
pursued along with the accumulation of wealth, there is every danger that the society
will relapse into exploitative feudalism under a democratic cover.

Tikekar argues that humanities form an essential component of higher education because they
deal with ‘ideas’. He points out that our system pours professionals and technocrats in large numbers
every year without inculcating ideas or thinking skills in them. He also blames the tendency to
consider quantitative expansion equivalent to achieving equality and social justice. This has resulted in
utter disregard for quality and balance in higher education.

Conclusion: Equiping a Human Future
It is a welcome sign that certain recent revisions in the secondary and higher secondary syllabi

have reintroduced the elements of teaching language together with literature. But, we have a long way
to go. Many of our finest doctors, technologists, legal and financial experts have managed to maintain
links with literature by dint of individual efforts. Such personalities never really need a system backed
mechanism. But the majority of students in the areas of medicine, technology, law and finance today
never have had the benefit of developing an acquiantance with either humanities or literature. Our
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universities need to imagine a scenario where these students get an opportunity to study language and
literature.

Predicting the future is always fraught with risk, but certain things can at least be brought to the
forefront of our thought process. If the onslaught on humanities in general and languages in particular
continues, we can be certain that we will never be able to shape a generation equipped to face the
challenges of cultural decadence, environmental disaster and religious-ethnic bigotry. So far we have
challenged our bonds in the interest of commerce, we now need to challenge them in the interest of
‘humanity’.
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Abstract
Erosion of moral values has become a great global crisis in present scenario.

Particularly rapid moral degradation of youth is alarming for present society and
future generation. Many materialistic factors and electronic social media have
diverted their mind from their actual goal. Reorientation of present education system
under the umbrella of value education is a prime need to prevent degradation of our
youth. Value education has the power to bring evolution in the personality of an
individual. Therefore, rejuvenating the young minds through Swami Vivekananda’s
value education would be a fruitful effort. This paper is an attempt to delve into the
value based educational philosophy of Swami Vivekananda, and also an effort to
highlight Swamiji’s ideas on value education and his suggestions to prevent moral
degradation of youth through value education.

Keywords: Vivekananda, moral, social, value education, youth.

Introduction
Moral values are the pillars of a harmonious society which has the power to produce a balanced

humanity. Present society is facing acute crisis of social and moral degradation. Rapid moral
degradation of youth is alarming for present society and future generations. Many materialistic factors
and strong addiction to electronic social media have distracted their mind from their actual goal. They
get involved in immoral activities. Present westernised society has also unveiled in front of them
numerous challenges. Most of them are physically and mentally so weak that they are unable to
confront challenges of life as well as cope up with any harsh situations. They are impassive towards
moral and social responsibility because of innumerable challenges and cut-throat competition to get a
job. They are engulfed into a stressful life. Many times they find themselves in great dilemma. To
protect themselves from stress, depression and anxiety, they get addicted to drugs and other abuses.
Sometimes they end their precious life by attempting suicide. Communal disharmony, regional
separatist tendency, unemployment and moral degradation are some of the massive challenges in front
of today’s youth.
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Value education is regarded as the best solution to prevent and mitigate these crises. It has the
immense power to bring evolution in the personality of an individual, and also to bring root and
branch reform in society. By incorporating value education in the present education system, rapid
degradation of young generation can be prevented. It will play a great role in channelising the energy
of youth towards nation-building. It will perform a significant role in creating a common cultural,
spiritual and social bond, which is the most essential need to confront the present challenges. It will
promote the feeling of universal brotherhood to bring a global unity.

Dr. N.L. Gupta (2000) has rightly said that the main aim of value-oriented education is to make
the students good citizens who may share their responsibilities in the changing set-up of the society in
order to give the desired shape and image to the society and the country at large. The Kothari
Commission Report published in 1966 laid the highest stress on the need for moral and spiritual
education. When values are associated with mankind, the role of education becomes imperative to
identify, analyse, appreciate and evaluate values. As much as it is necessary to develop skills among
students to bring a social and economic change, it is also indispensable to inculcate among them the
values of humanism, democracy, socialism, secularism and national integration. Several educationist
in India as well as abroad have emphasised the importance of promoting values through education.
Radhakrishnan Commission, Kothari Commission and even the national policies on education have
brought to focus the need for readjustment in the curriculum in order to make education an impactful
tool for cultivation of moral values. Therefore, the prime necessity is felt to nurture the youth through
Swami Vivekananda’s value education.

Swami Vivekananda’s Views on Value Education
Vivekananda’s educational ideologies and thoughts are the rich source of moral values. Hence, to

bring transformation in present society, the need is felt to infuse his ideals among youth. To get an
insight of Vivekananda’s value education, it is necessary to discuss his educational philosophy.

There is great difficulty in getting Swami Vivekananda’s educational ideas in compact and
systematised form because all his ideas are scattered here and there throughout his works. He
expressed his ideas on education at various occasions at home and abroad. For this reason many of his
sayings have remained unwritten and unrecorded. However, whatever sayings are compiled by writers
give us a deep insight into Vivekananda’s educational philosophy. Swamiji’s thoughts on education
carry a deep meaning. He said that all knowledge that the world has ever received comes from the
mind. He further added that the infinite library of the universe is one’s own mind. The external world
is only suggestion.1 By saying these words, he threw light on the significant role of mind in storing
knowledge. In his opinion, knowledge remains dormant in human mind and education is the process to
unfold and awaken this knowledge. To clarify his concept on education, Swamiji gives an example of
a banyan tree which covers acres of ground, but before growing it remains confined in a little seed. In
the same way gigantic human intellect lies coiled up in protoplasmic cells. According to him,
education is the process to unravel this infinite power within men. The principal tone of Swamiji’s
educational philosophy reflects in the definition given by him. He states that education is the
manifestation of the perfection already in man. In his opinion, perfection is an infinite power which
resides in every human soul. He further explained that man manifests knowledge, discovers it within
himself, which is pre-existing through eternity. It is the process to develop physical, intellectual, moral
and spiritual potentialities of human being. Swami’s educational philosophy throws light on all the
components of education and accordingly, presents his thoughts and ideas. In his opinion, education
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system should cater to the needs of contemporary society.2 Education is a powerful instrument in
infusing moral values among students. He suggested many ways to build a strong moral character and
prevent it from degradation. Following are the different aspects of Swamiji’s value education:

Man Making Education
Vivekananda’s vision was to introduce man making and nation-building education. According to

Vivekananda, for man making education, it is inevitable to impart moral and value education. His man
making education emphasises on personality development of an individual with inculcation of all
values. In his opinion, true education results in the growth and expansion of balanced personality.
Personality development means not to polish the appearance from outside, but focus should be given
on development of inner values. Swamiji emphasised on carving out a strong personality. Spirituality,
virtue and intellect all are the constituents of a good personality, which can be attained by practising
yoga. According to Vivekananda, personality of a man can bring a drastic change in him, and also in
other human beings who are close to him. Our bodies, virtues, intellect and spirituality all
continuously influence others.

Character Making Education
Character formation and humanism should be the aim of all education. According to

Vivekananda, misery and happiness play an equal role in formation of character.3 In his opinion,
pleasure and pain put equal impression on character of a man. He says that thoughts exert deep
influence on human beings. The sum total of thoughts put impression on character. Different
impressions shape one’s own character. If good impressions dominate, the character becomes good
and if bad impressions dominate, it becomes bad.4 When a large number of such impressions are
gathered in one’s own mind, they collectively form a habit.5 Repeated habits alone can reform
character. Swamiji recommended that to form a good character, it is necessary to adopt good habits
and to keep control on bad habits. According to him, character is formed by karma.6 Good and evil
deeds have equal share in moulding the character.7 Our karma determines what we deserve and what
we can assimilate. We are responsible for what we are and whatever we wish ourselves to be, we have
the power to make ourselves. We are the result of our own past actions.8 Vivekananda also strongly
emphasised on development of character through the service of mankind.

Self-Confidence
Vivekananda highly recommended the enhancement of self-confidence. According to him, in old

religion a person was called an atheist who did not believe in God, whereas in new religion, it is said
that a person is an atheist who does not believe in oneself. In his opinion, “If faith in ourselves had
been more extensively taught and practised, I am sure a very large portion of the evils and miseries
would have been vanished.”9 He asserted that faith in oneself is the key to solve all complex problems
of one’s life and would bring forth all the noble qualities in the individual. He told to have tremendous
faith in you, like the faith I had when I was a child. Have that faith, each one of you in yourself – that
eternal power is lodged in yourself and you will revive the whole of India.

Strength
According to Swamiji, strength is goodness, weakness is sin.10 In his opinion, physical weakness

is the cause of at least one-third of our miseries.11 He asserted that anything that makes you weak
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physically, intellectually and spiritually reject it as poison.12 He also suggested that the remedy for
weakness is not brooding over weakness, but thinking of strength.13 He proclaimed that Upanishads
are the great mine of strength which has the power to invigorate the whole world. The whole world
can be vivified and energised through them. They will call with trumpet voice upon the weak, the
miserable and the downtrodden of all races, all creeds and all sects to stand on their feet and be free.
Physical, mental and spiritual freedoms are the watchwords of the Upanishads.14

Truth
According to Swamiji. truth brings strength in character. He told, “Tell truth boldly.15 Truth is the

nature of all souls.16 Truth is strengthening. Truth is purity. Truth is all knowledge. Truth must be
enlightening and invigorating.”17

Love
Love is the best inspiration in character-building. Vivekananda describes his own experience in

exploring the intensity of love and freedom that brings harmony in society.

Unity
Vivekananda wanted to bring unity through spiritual education. Spiritual education had the power

to unite people. It can bring people together for the achievement of high ideals. It can enable people to
achieve the common good of all. Value education can create integrated mind. Real change and reform
can be done in human being by some spiritual laws.

Service
Swamiji remarked that knowledge diminishes separations of I and you, service unifies all. He

says that if you want to find god, serve man. To reach Narayana, you must serve Daridra Narayana,
the starving millions in India. According to him, selfless service would bring happiness. It can build
strong character and nation. Selfless service can bring reward for life and nation. “My hope of the
future lies in the youths of character – intelligent, renouncing all for the service of others and
obedient – who can sacrifice their lives in working out my ideas, and thereby do good to themselves
and the country at large.”18

Sacrifice
According to Swamiji, “No great work has been done without sacrifice.”19 In his opinion,

sacrifice reveals the nobility of the soul, and also prepares for the attainment of supreme peace. He
says, “Self-sacrifice not self-assertion is the law of the highest universe.20 He inspired the youth for
sacrificing their life for the country. He said, “Young men, arise, awake, for your country. Your
country needs this tremendous sacrifice; it is the young men that will do it.”21

Freedom
Vivekananda speaks, “Freedom from fear; imitation and egotism are the essential principles of

the true and illumined life.” According to him, everything that we perceive around us is struggling
towards freedom. He used to say, “He alone who is always awake to the idea of freedom becomes free;
he who thinks he is bound, endures life after life in the state of bondage.”22
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In Vivekananda’s opinion, value based education is necessary for nation-building. Application of
Vivekananda’s thoughts is very essential to create a progressive and balanced national life.

Vivekananda recommended introduction of value education through school curriculum. He
appreciated ancient Gurukul system of education which gives emphasis on spiritual teaching and
moral values for development of a strong personality. Vivekananda advocated for ancient Gurukul
system which was based on value based education system. In Gurukul system, the pupil not only
learns the subject but also assimilates it in life.

Conclusion
Implementation of Swami Vivekananda’s value based education is essential to bring a root and

branch reform in society. Inculcation of Swami’s ideals will prevent the Indian society from rapid
deterioration. It would play a significant role in rejuvenating and moulding the young minds.
Vivekananda’s value based education encompasses development of character and personality, spiritual
development and development of nationalism, which are the strong pillars of our society. Swamiji’s
value based education will guide and lead our youth to go through the journey of life in proper
direction. Tremendous powerful young minds can be channelised through value enriched education of
Vivekananda. They can be made more productive and skillful. Youth are the strong pillars of our
society as well as our nation. They are the driving force of the country. They play a vital role in
formation of a nation. The unlimited energy of these young minds can be utilised in nation-building.
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MkW- ';kelqanj ik.Ms;*

lkjka'k

Hkkjrh; laL—fr esa f'k{kk ds dsoy mlh :i dks Lohdkj fd;k x;k tks loZfgrdkjh gks vkSj
tks yksxksa esa ekuoh; xq.kksa dk lapkj dj ldsA le; ds lkFk f'k{kk ds mís'; esa ifjorZu vkrk
x;k vkSj /khjs-/khjs ;g Hkh Hkksx çkfIr dk gh ,d ek/;e cu xbZA vktknh ds ckn bl {ks= esa
vusdkusd ç;ksx fd;s x;s ysfdu ;g le; vkSj lekt nksuksa dh dlkSVh ij [kjh ugha mrj
ldhA f'k{kk ds çfr yksxksa dk –f"Vdks.k cnyrk x;k vkSj ;g lekt lsok ds iquhr /keZ ls
vFkZçkfIr ds ek/;e ds :i esa ifjofrZr gksrh xbZA ftl f'k{kk ds cy ij fdlh lekt dh
çkjafHkd bdkbZ ekuo dks rjk'kus dk dk;Z fd;k tkrk gS ogh lekt dh dqN ljdkjh O;oLFkkvksa
vkSj dqN f'k{kkra= ls lEc) yksxksa ds rkRdkfyd vkSj O;fäxr fgrksa dh f'kdkj curh xbZA bu
lcdk ifj.kke ;g gqvk fd f'kf{kr ih<h rks rS;kj gqbZ ysfdu mldk leqfpr ykHk lekt dks
ugha fey ldkA csjkstxkjh] ewY;ghurk vkSj reke rjg dh leL;k;sa lekt esa fofo/k :iksa esa
iuius yxhaA vkt ;fn gesa lekt dk lokaZxh.k fodkl djuk gS rks ljdkj] iw¡thifr vkSj f'k{kk
ls lEc) yksxksa lfgr lEiw.kZ lekt dks bls ,d iquhr drZO; dh rjg Lohdkj djuk gksxkA

fopkj.kh; fcanq% f'k{kk dk Lo:i] mís';] f'k{kk O;oLFkk] ifjorZu] 'kS{kf.kd ifjos'k] orZeku
fLFkfr] laHkkouk,¡A

loZHkwrs"kq ;suSda HkkoeO;;eh{krs |
vfoHkäa foHkäs"kq Kkue~ rf}f) lkfRoda ||

& Jhen~Hkxonxhrk

Kku ogh 'kq) gS] tks leLr çkf.k;ksa esa] iF̀oh] ty] vfXu] ok;q vkSj vkdk'k] bu ikap
egkHkwrksa esa] leLr lÙkkvksa esa ,d u pqdus okyk Hkko ¼tks gSa mlls dqN vyx gksus dk Hkko] tks
tkuuk pkgrs gSa] og gksus dk Hkko½ ns[krk gS] vkSj tks foHkä ¼foyx½ fn[kus okys inkFkksaZ esa ,d
vfoHkä ¼v[kaM½ Hkko ns[krk gSA Hkkjrh; laL—fr esa rks fo|k eqfä dk lk/ku ekuk x;k& ''lk
fo|k foeqä;s''A egf"kZ iratfy usa ml fo|k dks lokZf/kd mi;ksxh ekuk tks pkj çfØ;kvksa ls
gksdj xqtjrh gS & v/;;u] euu] çopu vkSj ç;ksxA gekjs ;gk¡ v/;;u dsoy 'i<+ ysuk ;k
fy[k ysuk' dks dHkh ekuk gh ugha x;kA f'k{kk ds fy, ftKklq gksuk vkSj vge~ dk R;kx dj
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nsuk igyh 'krZ ekuh xbZ] fo|kfFkZ;ksa ds fy, ^dkd ps"Vk cdks /;kua* dh ckr dgh xbZA ^tc eSa
Fkk rc gfj ugha] vc gfj gSa eSa ukfga* dgdj dchj us Hkh Kku ¼bZ'oj½ dh çkfIr ds fy, ^eSa* ds
R;kx dh ckr dghA blhfy;s ;gk¡ dk'kh dk pkaMky Hkh 'kadjkpk;Z dks f'k{kk ns ldrk gSA f'k{kk
çkfIr ds ckn ge ml ij euu djsaA mlds flr-vflr nksuksa i{kksa ij fpUru djsa] blds
ckn ;fn Lo;a dks dY;k.kdj yxs rks mldk çopu djsaA tc rd gekjk vftZr Kku nwljksa
rd u igq¡ps] ml ij fopkj-fofue; u gks] rc rd mldh dksbZ mi;ksfxrk vius ;gk¡ ugha ekuh
xbZ vkSj var esa og ç;ksx esa ykbZ tk,] vkpj.k esa mrkjh tk,] vkpj.k Hkh fou;'khy gks &
fo|k nnkfr fou;e] rc f'k{kk dh çfØ;k iwjh gksrh gSA bu lcls Nku dj tks ckgj fudys
vkSj leLr tho ek= ds dY;k.k dh ckr djs] og f'k{kk ekuh xbZA 'Lo' vkSj Hkksx foykl gekjh
Hkkjrh; f'k{kk ds ewy esa dHkh jgs gh ughaA le; cnyk] lÙkk;sa cnyha] f'k{kk ds çfr –f"Vdks.k
cnyk vkSj bl HkkSfrdrkoknh ;qx esa vius le; ds lkFk f'k{kk 'Hkksx' çkfIr dk gh ek/;e curh
x;hA

oSls Lora= Hkkjr esa f'k{kk çfØ;k dk voyksdu djsa rks yxrk gS fd lokZf/kd ç;ksx
okyk ,d {ks= gekjh mPp f'k{kk dk Hkh jgk gSA gksuk Hkh pkfg,A tc-tc ljdkjsa cnyha] blesa
ifjorZu gksrs jgsA ysfdu] ifj.kke ogh & <kd ds rhu ikrA ;qok oxZ ds fy, jkstxkjijd
f'k{kk dh ckr rks gj le; gksrh jgh ysfdu mudh csjkstxkjh c<+rh jghA egkRek xk¡/kh }kjk Hkh
ftl cqfu;knh f'k{kk dh ckr dh xbZ mls dksbZ fo'ks"k egÙo ugha fey ldkA fodkl
ds ?kqM+lokjksa dks 'kk;n rhoz fodkl mlls laHko ugha yxkA gekjh ljdkjksa dks lcds fy,
leku f'k{kk ?kkVs dk lkSnk yxus yxkA QyLo:i dsaæ vkSj jkT; nksuksa ljdkjsa f'k{kk ls viuk
gkFk [khpusa yxha vkSj f'k{kk dh cM+h-cM+h nqdkusa [kqyus yxhaA 'DokfyVh ,tqds'ku ' ds uke ij
f'k{kk ds {ks= esa futhdj.k dks c<+kok fn;k tkus yxkA çkFkfed f'k{kk ls ysdj mPp f'k{kk rd
'ftldh ftruh FkSyh eksVh] mldh mruh jksVh ehBh' okyh ckr py iMhA ,d rjQ ge
lkekftd ,drk dh ckr djrs jgs] lkekftd lkSgknZ dk <ksy ihVrs jgs vkSj nwljh vksj vyx-
vyx cksMZ ds uke ij ,d gh {ks= esa] ,d gh 'kgj esa ¼vc xkaoksa esa Hkh½ vyx-vyx Lrj dh
'kS{kf.kd nqdkusa [kksyrs jgsA bl lkekftd lekurk ds nkos ij vkt dksbZ ç'ufpUg ugha
yxkrkA dksbZ ;g ç'u ljdkjksa ls ugha djrk fd lkekftd lekurk dSls LFkkfir gksxh? tc
vki cPpksa dks dbZ Lrjksa dh f'k{kk çnku dj jgs gks] rks muls fdl lekurk dh vk'kk djrs gSa\
bldk ,d Li"V mnkgj.k ge eqacbZ esa gh ns[k ldrs gSaA ,d rjQ gekjs ftykifj"kn ds fo|ky;
nksigj ds Hkkstu ls ysdj cPps dks twrk] cSx] fdrkc vkSj ys[kuh tSlh lkjh phtsa miyC/k djk
jgs gSa fQj Hkh ogk¡ Nk=ksa dk VksVk iM+k gqvk gS] nwljh rjQ ulZjh tSlh d{kkvksa esa ukekadu ds
fy, yk[kksa-yk[k Qhl Hkjh tk jgh gS vkSj nkf[kys ds fy, eaf=;ksa-larfj;ksa ls flQkfj'ksa djokbZ
tk jgh gSaA gesa bl ij Hkh ,d ckj iqu% fopkj djuk gksxk fd vkf[kj tc ge fo|kfFkZ;ksa dks
çkjafHkd Lrj ij gh mudh f'k{kk dk vyx-vyx Lrj cuk ns jgsa gSa rks mPp f'k{kk lcdks ,d
tSlh dSls ns ldrs gSa\ vyx-vyx çkFkfed 'kS{kf.kd i"̀BHkwfe ls mPp f'k{kk dh igyh lh<h
ij iSj j[kus ds fy, vk;s gq, fo|kfFkZ;ksa esa D;k ghurk vkSj mPprk dk HksnHkko ugha iMsxk\ ,d
gh d{kk esa ,d fo|kFkhZ dks Qhl Hkjus dk fjekbaMj vkSj nwljs dks Nk=of̀Ùk ds iSls ysus dk
fjekbaMj Hkstdj ge fdl lkekftd ,drk dh dYiuk dj ldrs gSa\ ,sls okrkoj.k esa f'k{kk ds
ek/;e ls lkekftd lejlrk] lkekftd lkSgknZ dk dksbZ o{̀k mx vk,xk ;k lkekftd ;k jk"Vªh;
fodkl dh dksbZ Økafr gks tk,xh] ,slk eq>s rks ugha yxrkA fofHkUu Lrj ds fo|ky;ksa ls vk;s gq,
fo|kfFkZ;ksa ls gekjk lkeuk Lukrd çFke o"kZ esa vk;s gq, fo|kfFkZ;ksa ls çfr o"kZ gksrk gSA tc ge
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ns[krs gSa fd d{kk esa ,d fo|kFkhZ fdlh dksus esa pqipki cSBk gS vkSj nwljk gj vk/kqfud lalk/kuksa
ls yS'k iwjh d{kk dks viuh lqxaf/k ls lqxfU/kr djrk gqvk lcds vkd"kZ.k dk dsaæ cuk gqvk
gSA ;|fi ;g vuqHko dbZ ckj fo|kFkhZ ds Kku ds lEcU/k esa mYVk Hkh gksrk gSA tc ge ns[krs
gSa fd fdlh lkekU; fo|ky; ls i<+dj vk;k gqvk fo|kFkhZ eg¡xs fo|ky;ksa ls vk;s gq, cPpksa ls
vf/kd vPNk mÙkj nsrk gS] rks yxrk gS fd lpeqp f'k{kk 'Lo vftZr' gh gksrh gSA gekjs chp
vkt Hkh vusd yksx fey tk;saxs tks fdlh eg¡xs fo|ky; esa rks f'k{kk vftZr ugha fd;s ysfdu
mudh fo}Ùkk ds le{k lHkh dks ureLrd gksuk iM+rk gSA

,d lPpkbZ ;g Hkh gS fd vktknh ds ckn f'k{kk ds lEcU/k esa gekjh lksp cnyh gSA vc
lkekU; vkneh Hkh vius cPps dh i<+kbZ ij viuh dekbZ dk ,d cM+k fgLlk [kpZ djus yxk gSA
og Hkh vc eg¡xs ls eg¡xs fo|ky; esa ¼cgqr vPNh i<kbZ Hkh gksrh gks dksbZ t:jh ugha½ vius
cPps dks Hkstuk pkgrk gSA nwljh rjQ iw¡thifr Hkh vc lektlsok ¼dkxt ij lekt lsok fn[kk
dj ljdkjh lLrh tehu gM+i ys ;k bude VSDl esa Hkkjh cpr dj ys ;g vyx ckr gS½ ;k
iq.; çkfIr ds fy;s f'k{kk dk eafnj ugha [kksyrk gSA og ftruk [kpZ dj jgk gS mldk dbZ xquk
Js"B f'k{kk ds uke ij olwy Hkh dj jgk gSA bu iw¡thifr;ksa }kjk [kM+h dh xbZ f'k{kk dh
vk/kqfud nqdkuksa us u dsoy çkFkfed f'k{kk cfYd mPp f'k{kk dks Hkh cgqr xgjkbZ rd çHkkfor
fd;k gSA gekjh ljdkjksa dh Hkh blesa cM+h Hkwfedk gSA f'k{kk dks jkstxkjijd cukus ds uke ij
esfMdy vkSj bathfu;fjax lfgr reke fo"k;ksa ls lEc) egkfo|ky; vkSj fo'ofo|ky; cM+h
rknkr esa [kksys x;sA ,d rjQ ljdkjh laLFkkvksa esa esfjV ds vk/kkj ij ukekadu gksrs gSa rks ogha
ços'k ijh{kk esa vlQy fdUrq cM+h FkSyh okyksa ds cPpksa ds fy, ;s 'kS{kf.kd laLFkku ubZ
f[kM+fd;k¡ miyC/k djk jgs gSaA dgus dk eryc ;g fd ;fn vki dksbZ ijh{kk mÙkh.kZ djus ds
yk;d ugha gSa rks Hkh dksbZ ckr ugha] ;fn vkids firk ds ikl iSls gSa ¼dgk¡ ls vk;s blls dksbZ
eryc ugha½ rks vkidh v;ksX;rk] ;ksX;rk esa rCnhy gks tk;xhA vkSj] vkidks og fMxzh fey
tk,xh ftlds yk;d vki fcydqy ugha gks] ftldh ços'k ijh{kk Hkh vki ikl ugha dj lds
FksA dgha vki esfMdy vFkok dqN bl çdkj ds {ks= ls tqM+s fo|kFkhZ jgs gSa rks iSls ds cy ij
fMxzh ysdj ckgj fudfy;s vkSj firk dh iw¡th ij ,d ckj vk/kqfud lalk/kuksa ls lqlTt nqdku
[kksy nhft;s] vki vius {ks= ds lcls cM+s fo}ku eku fy, tk;saxs vkSj tks jkr-fnu ,d djds
i<kbZ djrk jgk og vc vki gh ds vkxs-ihNs ?kwerk fQjsxkA bl çdkj dh mPp f'k{kk dk vFkZ
rks lh/kk-lh/kk ;gh gqvk fd iSls ds cy ij vc fo}Ùkk Hkh [kjhnh tk ldrh gSA

bl {ks= esa lcls ihM+knk;d fLFkfr rks rc mRiUu gksrh gS tc ,sls vusd mPp f'k{k.k
laLFkku QthZ fudy tkrs gSa vkSj yk[kksa dh Qhl pqdk dj rFkk nks-rhu o"kksaZ dk le; xok¡ dj
fo|kFkhZ lM+d ij vk tkrs gSaA v/kj esa yVds bu fo|kfFkZ;ksa vkSj vius lq[kn Hkfo"; dk liuk
ns[krs viuh xk<+h dekbZ dk yk[kksa xok¡ pqds vfHkHkkodksa dk ekbZ-cki dksbZ ugha gksrkA mnkgj.k
Lo:i fiNys pkj-ik¡p o"kZ iwoZ mÙkj çns'k dh ,d ?kVuk dks fy;k tk ldrk gSA tc mÙkj
çns'k VsfDudy ;wfuoflZVh ¼;w ih Vh ;w½ usa ,d cM+k dne mBkrs gq, çns'k ds ƒƒå baftuh;fjax
vkSj eSustesaV laLFkkuksa dks voS/k ?kksf"kr djrs gq, mu ij çfrcU/k yxk fn;k Fkk vkSj „‡ååå ls
vf/kd fo|kFkhZ lM+d ij vk x;s Fks ¼ckn dk ifj.kke eq>s irk ugha½ ysfdu] ,slh ?kVuk,a ;g
ç'u rks [kM+k djrh gh gSa fd gekjh tks ljdkjsa reke {ks=ksa dh lEiw.kZ xfrfof/k;ksa dh dne-
dne dh tkudkjh j[krh gSa] os mPp f'k{kk ds uke ij py jgs bu QthZokM+ksa ds lEcU/k esa o"kksaZ-
o"kksaZ rd vufHkK dSls cuh jgrh gSa\ mÙkj ljy gS fd bl çdkj fdl Hkh 'kSf{kf.kd laLFkk;sa
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fdlh u fdlh iw¡thifr ds lkezkT; dk fgLlk gksrh gSa ftudh —ik –f"V ls gekjs lHkh
jktuhfrd ny jaxjsfy;k¡ eukrs gSaA

varr% bl lEcU/k esa dguk ;gh gS fd gekjh mPp f'k{kk vius mís';ksa dks iwjk rHkh dj
ik;sxh tc gekjh çkFkfed f'k{kk esa lq/kkj gksxkA lPpkbZ Hkh ;gh gS fd detksj uhao ij ge
Å¡ph bekjr dh dYiuk Hkh ugha dj ldrsA mPp f'k{kk dksbZ ,slh futh pht ugha gS ftls
O;fä flQZ futh LokFkksa Z ds fy, mi;ksx dj ldsA og ns'k dh] laL—fr dh vkSj ifjos'k dh
igpku Hkh fufeZr djrh gSA mPp f'kf{kr O;fä gh nqfu;k ds le{k fdlh ns'k dh igpku curs
gSaA ,sls esa gekjh ljdkjsa f'k{kk O;oLFkk dks futh gkFkksa esa lkSaidj ;k viuh ftEesnkfj;ksa ls eqfä
ikdj ns'k ds Hkfo"; ds lkFk f[kyokM+ dj jgh gSaA vxj LoLFk lekt dk fuekZ.k djuk gS rks
gekjh ljdkjksa dks gok-ikuh-Hkkstu ;k thou ds fy, vko';d vU; oLrqvksa dh rjg vfuok;Z
le>dj f'k{kk dh 'kq)rk ij Hkh /;ku nsuk gksxkA mlds vanj fo|eku gj çdkj ds Hksn Hkkoksa
dks feVkuk gksxkA ,d fuf'pr f'k{kk uhfr ykxw djuh gksxh tks iw.kZr% ljdkj ds ftEesnkj yksxksa
dh utj esa gksA ojuk vkt dbZ ckj ;g ns[kus dks feyrk gS fd vyx-vyx fo'ofo|ky;ksa ds
ikBîØe rd ogk¡ dh lÙkk dh dqlhZ ij cSBs gq, yksxksa dh fopkj/kkjk ij fuHkZj djrk gSA gn
rks rc gks tkrh gS tc ikBîØe dh p;ulfefr rd esa vius ilan ds yksxksa dks j[kk tkrk gS
¼bu lfefr;ksa ds lnL;ksa dk pquko fdlh çk/;kid dh fo}Ùkk ugha cfYd cM+s inksa ij cSBs yksxksa
ls mlds laca/kksa ij fuHkZj gksrk gS½ vFkok fdlh çdk'kd }kjk fn, x;s fdlh ykyp esa vkdj
mlds }kjk çdkf'kr iqLrdsa ikBîØe dk fgLlk cu tkrh gSaA ,slh gh ekufldrk dh iSnkb'k
dqN çk/;kid Hkh dbZ ckj fo|kfFkZ;ksa ds chp /keZ] tkfr] oxZ ;k vU; çdkj ds foHkktd cht
cksrs fn[kkbZ nsrs gSaA bruk gh ugha] dqlhZ ds ykyp esa jktuhfrd nyksa }kjk fufeZr gFkdaMksa
dk ;k çca/ku lfefr vFkok fdlh vU; çHkkoh O;fä ds çHkko dh lh<h yxkdj mPp f'k{k.k
laLFkkuksa esa ubZ ih<h dks f'kf{kr djus ds uke ij eksVh jkf'k çkIr dj jgs yksxksa ds ikl tc
fo"k; ls lEc) lkexzh ugha jg tkrh rks viuh futh ckrksa esa fo|kfFkZ;ksa dk le; u"V djrs
gSaA fuf'pr gh bu lcds nq"ifj.kke Hk;kud gksus okys gSaA

vkt ljdkj v‚Vksukel] çkbosV ;k bl çdkj ds vusd mPp 'kS{kf.kd laLFkkuksa dks c<+kok
ns jgh gS] tks ljdkj ds fu;U=.k ls nwj jgsaxsA cM+s-cM+s Louke/kU; f'k{kkfon buds çpkj-çlkj
esa yxs gq, gSaA iw¡thifr;ksa dks buds fy, reke rjg ds çyksHku Hkh fn, tk jgs gSaA Lora=rk ds
uke ij fo|kfFkZ;ksa dks Hkh Hkzfer fd;k tk jgk gS ysfdu] bu lcdh nq"ifj.kfr ,d u ,d fnu
mPp f'k{kk dks vkSj fdlh u fdlh cgkus iwjs lekt dks Hkqxruk gksxkA fo'ks"kdj mPp f'k{kk
futhdj.k dh rjQ ftruh vxzlj gksxh] mruk gh mldk voewY;u gksxkA ;g
voewY;u ,slh ;qok ih<h rS;kj djsxk ftlds ikl fMxzh dk dkxt rks mPp gksxk] vad 'kr-
çfr'kr gksaxs ¼fo|kfFkZ;ksa ds nloha-ckjgoha ds vad çfr'kr ij /;ku nsa½ ysfdu Kku 'kwU; gksxkA
vf/kd ls vf/kd vad nsdj fo|kfFkZ;ksa dks fj>kus dh gksM+ yxh jgsxh D;ksafd budk ,d mís';
vf/kd ls vf/kd fo|kfFkZ;ksa dks vius dSEil esa ykuk Hkh gksxkA f'kf{kr ih<h rks rS;kj gksxh
ysfdu lH;] Kkuh vkSj lek/kkudkjd O;fäÙoksa dh ryk'k esa gesa HkVduk gksxkA 'krçfr'kr
vad okyk ;qod gquj ds vHkko esa tc jkstxkj ds fy, HkVdsxk rks og volkn dk f'kdkj
cusxkA tkfr] /keZ] oxZ ds uke ij tc ;qokvksa esa vlarks"k QSysxk rks LoLFk lekt dh ifjdYiuk
dsoy diksy dfYir cu dj jg tk;sxhA blfy, de ls de mPp f'k{kk dks rks gj çdkj ds
HksnHkkoksa ls eqä djuk gh gksxkA bl ij gekjh ljdkjksa dks vkSj ftEesnkj iw¡thifr;ksa dks ifo=
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vkSj vko';d le>dj dk;Z djuk gksxkA /kuksiktZu dk ek/;e f'k{kk ds dsaæ ;fn cu tk;saxs
rks iwjs ns'k esa vPNs ukxfjdksa dk vdky iM+ tk,xkA

f'k{kk ds lEcU/k esa ,d ckr vkSj] gekjs ;gk¡ 'fo|k nnkfr fou;e' dh ckr dgh tkrh jgh
gSA bl 'fou;' dk lEcU/k dgha u dgha gekjh ewY;xr f'k{kk ls gS] gekjh uSfrdrk ls gSA vkSj]
ge ;g ns[k ldrs gSa fd ;g uSfrd f'k{kk mPp f'k{kk ds ikBîØeksa ls rks iw.kZr% xk;c gks pqdh
gSA ¼;fn dgha viokn Lo#i fey tk, rks mldk Lokxr gSA tSlk fd] Ldwy Lrj ij dgha-dgha
fey tkrh gS½A gekjs foKku vkSj okf.kT; ladk; rks bls vius fo"k; ls iw.kZr% vyx ekurs gh
gSa] gekjs dyk ,oa lekt foKku ls tqM+s fo"k; Hkh bls vuko';d ekuus yxs gSaA rdZ fn;k tkus
yxk gS vk/kqfudrk dkA uSfrdrk ds ikB vc gekjs fo}kuksa dks 'ukLVsfYt;k' yxus yxs gSaA
mudh utj esa bl çdkj ds yksx fiNM+s ;k xkoVh gSa tks f'k{kk esa uSfrdrk dh vkSj vius
laLdkjksa ,oa ewY;ksa dh ckr djrs gSaA muds fy, vius bfrgkl] /keZ-iqjk.k vkSj 'kkL= bu lcdh
lksp vk/kqfudrk ds ekxZ dh ck/kd gSA mUgsa ugha i<kus gSa Jo.k dqekj] ugha i<+kuk gS cq)] xk¡/kh]
foosdkuan] jke] —".k] pkSrU;] vk;Z Hkê] lhrk] lkfo=h] xf.kdk vkSj bl çdkj ds gtkj pfj=ksa
esa ls fdlh ,d dks tks ekuo dks thou thus dh] foijhr ifjfLFkfr;ksa esa Hkh jkg fudkyus dh]
laca/kksa ds fuokZg dh] ekuork dh vkSj lR; ds leFkZu ds fy, çsfjr djrs gSaA muds fy, ;s lc
feFkd gSa; diksy dfYir gSaA ysfdu] vk/kqfudrk dh felky ysdj pyus okys bu yksxksa dks ;g
le>uk gksxk fd uSfrdrk dksbZ ,slh pht ugha gS ftls ,d-nks fnuksa esa fdlh batsD'ku dh rjg
ckgj ls 'kjhj esa ;k eu esa ?kqlsM+ fn;kA dksbZ fons'kh Hkk"kk ;k dksbZ Mªsl iguk dj Hkh bls ugha
lq/kkjk tk ldrk gSA og rks ,d ,slh pht gS ftls ge vkthou lh[krs jgrs gSaA gk¡] f'k{kk ds
ikBîØe ls bls LFkku nsdj xfr vo'; çnku dh tk ldrh gSA blfy, f'k{kk dks vius
laLdkjksa ls tksM+uk Hkh vko';d gSA ;gk¡ ckr ewY;ksa dh py jgh gS blfy, eSa fcM+yk egkfo|ky;
ds funs'kd M‚- ujs'k pUæ }kj ckj-ckj lqukbZ tkus okyh ,d y?kqdFkk dk ftØ djus dk yksHk
laoj.k ugha dj ik jgk gw¡A ,d O;fä fdlh egkuxj esa ukSdjh dj jgk FkkA mlds ekrk-firk
xk¡o esa jgrs FksA ,d ckj mlus mUgsa vius ikl 'kgj esa cqyk;kA ,d jkr cw<+s ekrk-firk dks
B.M yxus yxh rks mUgksaus dqN vks<us dks ek¡xkA mldh iRuh us dgk fd ,d dEcy gSA mlesa
dbZ Nsn gks pqds gSaA ge dHkh mldk mi;ksx Hkh ugha djrsA blfy, og dEcy cw<+s ekrk-firk
dks ns fn;k x;kA b/kj cw<+s firk th cgw dh lkjh ckrsa lqu jgs FksA og le> x;s fd vc ;gk¡
jgus yk;d ugha gSA vxys fnu gh mUgksaus xk¡o tkus dh bPNk O;ä dhA muds tkus dh rS;kjh
dj nh xbZA muds fVu ds c‚Dl esa mudk lkeku j[k fn;k x;kA u tkus D;ksa cgw dks bl ckr
dh 'kadk gqbZ fd bu yksxksa us gekjs dqN vU; lkeku Hkh vius c‚Dl esa j[k fy;k gSA fQj] cgw
usa dqN cgkus ls ml c‚Dl dks [kqyok;kA ogha mldk ikap o"kZ dk ckyd [kM+k FkkA c‚Dl
[kqyrs gh og ckyd ml c‚Dl esa j[ks QVs dEcy ds fy, jksus yxkA mldh ek¡ us mls
vusd'k% le>k;k fd ;g dEcy fdlh dke dk ugha gSA iqjkuk gSA QVk gSA mls vc rqe ugha
vks<+rsA nknk th us Hkh le>k;kA var esa ml ckyd us dgk fd] ^Bhd gS] bl dEcy dks
QkM+dj vk/kk eq>s ns nks vkSj vk/kk nknk th dks ns nksA* ek¡ ml NksVs csVs dh bl ftí ls
ijs'kku gks xbZ rks mls ihVrs gq, cksyh & D;k djsxk bl QVs dEcy dk\ cPps us jksrs gq,
mÙkj fn;k] ^tc vki yksx cw<+s gks tkvksxs vkSj esjs ?kj ij nknk-nknh dh rjg jgus vkvksxs rks
eSa ;g dEcy vki yksxksa dks vks<us dks nw¡xkA* dgus dk vfHkçk; ek= ;g gS fd ;s uSfrd ewY;
cM+ksa }kjk gh NksVksa dks fn, tkrs gSaA bl dke esa cgqr dqN pqipki Hkh ?kfVr gksrk jgrk gS]
ftldk gesa vanktk ugha gksrkA ,sls esa ;fn ge f'k{kk ds {ks= esa reke rjg ds vlkekU;
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dk;Z ;k ewY;ghu dk;Z djrs gSa rks fdlh u fdlh :i esa gekjh ;qok ih<h Hkh mlls çHkkfor
gksrh jgrh gSA fdlh Hkh lqanj lekt dh ifjdYiuk rHkh laHko gS tc ogk¡ ds ukxfjdksa esa
uSfrd ewY; fo|eku gksa vkSj uSfrd ewY;ksa dks ;qok ih<h rd igq¡pkus dk lokZf/kd ljy ekxZ gS
ikB~ÓØeksa esa mudh mifLFkfrA vkt reke vlqfo/kkvksa ds ckn Hkh f'k{kk ds {ks= esa geus ubZ
Åapkb;ka gkfly dh gS ysfdu] vHkh cgqr dqN djuk 'ks"k gSA vkf[kj] gekjh f'k{kk dk ewy
mís'; lH;] lqlaL—r vkSj ekuoh; ewY;ksa ls ifjiw.kZ ukxfjd rS;kj djuk gS vkSj ;g rHkh laHko
gks ldsxk tc mUgsa lokaZxh.k fodkl djus okyh f'k{kk çnku djsaA

ifjf’k"B:
¼ƒ½ Jhen~Hkxonxhrk] xhrkçsl] xksj[kiqj

¼„½ Hkkjrh;rk dh igpku & ia- fo|kfuokl feJ
¼…½ nSfud tkxj.k & xksj[kiqj
¼†½ gfjr thou & =;ekfld if=dk] la- Jh ukenkj jkgh


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MkW- fefFkys'k 'kekZ*

lkjka'k

uSfrdrk ds fcuk balku i'kq rqY; gS ftl çdkj taxy esa flQZ rkdroj dk 'kklu pyrk
gS Bhd mlh çdkj ;fn uSfrdrk ekuo ân; ls lekIr gks tk, rks bl ekuo lH;rk dk Hkh
fouk'k gks tk,xkA gekjs iwoZtksa us fdlh le; /keZ dks blfy, Hkh eq[; ekuk rkfd ekuork
ftank jg lds] fdarq orZeku le; esa /keZ ds eq[; mís'; esa fodkj vkrk tk jgk gS vkSj bl
O;kikj dks fujarj c<+kus ds mís'; ls tks dqN fd;k tk jgk gS mlls /kkfeZd dêjrkiu iuirk
tk jgk gS rFkk HkweaMyhdj.k ds dkj.k vkt ge ik'pkR; lH;rk o ik'pkR; thou 'kSyh ds
xqyke gksrs tk jgs gSa] blh ik'pkR; thou 'kSyh o ik'pkR; dk;Z 'kSyh dk gh ifj.kke gS fd
ekuoh; ewY;ksa esa yxkrkj fo?kVu vkrk tk jgk gS Qyr% çse] ln~Hkko] vkilh HkkbZpkjs]
bZekunkjh] loZ/keZ leHkko ij vk/kkfjr bl Hkkjrh; lH;rk esa yxkrkj uQjr c<+rh tk jgh
gS ,sls dfBu nkSj esa ;g vko';d gS fd ge vius cPpksa esa o vkusokyh ih<+h esa uSfrd ewY;ksa dk
lapkj djsa vkSj ;g dk;Z f'k{kkç.kkyh ds ek/;e ls c[kwch iwjk fd;k tk ldrk gSA

fopkj.kh; fcanq: ewY;f'k{kk] vko';drk] mi;ksfxrk] egÙo] pqukSfr;k¡] lq>koA

euq"; tSfod çk.kh ls lkekftd çk.kh curk gS ;g cnyko mlesa lekthdj.k o f'k{kk dh
çfØ;k }kjk gksrk gSA cg̀r çkekf.kd fganh dks'k ds vuqlkj f'k{kk 'kCn laL—r Hkk"kk ds 'f'k{k'
/kkrq ls cuk gS] ftldk vFkZ gS lh[kuk ;k fl[kkukA v‚DlQksMZ 'kCndks"k ds vuqlkj & ^f'k{kk*
'kCn dk vaxzsth lekukFkZd 'kCn ^Education* gS tks ySfVu Hkk"kk ds ^Educatum* 'kCn ls cuk
gS rFkk ^Educatum* 'kCn Lo;a ySfVu Hkk"kk ds 'E' rFkk 'Duco' 'kCnksa ls feydj cuk gSA 'E'
'kCn dk vFkZ gS 'vanj ls' vkSj ^Duco* 'kCn dk vFkZ gS 'vkxs c<+uk' vr% ^Education* dk
'kkfCnd vFkZ 'vanj ls vkxs c<+uk' gSA fdarq ySfVu Hkk"kk ds ^Educare* rFkk ^Educere* 'kCnksa dks
Hkh ^Education* 'kCn ds ewy ds :i esa Lohdkj fd;k tkrk gS vr% ;g dgk tk ldrk gS fd
^f'k{kk* 'kCn dk ç;ksx O;fä dh vkarfjd 'kfä;ksa dks fodflr djus ds vFkZ esa fd;k tkrk gSA

f'k{kk & fofdihfM;k esa dbZ fo}kuksa us f'k{kk dks vius-vius 'kCnksa ls ifjHkkf"kr fd;k gS&

Ý‚csy ds vuqlkj & "f'k{kk ,d çfØ;k gS ftlds }kjk ,d ckyd viuh 'kfä;ksa dk
fodkl djrk gSA"

Lokeh foosdkuan ds vuqlkj & "euq"; esa varfuZfgr iw.kZrk dks vfHkO;ä djuk gh f'k{kk gSA"

* lgk;d çk/;kid ,oa fgUnh foHkkxk/;{k] jkefujatu >qu>quokyk egkfo|ky;] ?kkVdksij, if'pe, eqacbZ.
Email : smithilesh68@gmail.com
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egkRek xka/kh ds vuqlkj & "f'k{kk ls esjk vfHkçk; ckyd ;k euq"; ds 'kjhj] efLr"d ;k
vkRek ds lokaZxh.k ,oa loksZÙke fodkl ls gSA"

vjLrq ds vuqlkj & "LoLFk 'kjhj esa LoLFk efLr"d dk fuekZ.k djuk gh f'k{kk gSA"
gjcVZ Lisalj ds vuqlkj & "f'k{kk ls rkRi;Z gS varfuZfgr 'kfä;ksa rFkk cká txr ds e/;

leUo; LFkkfir djuk gSA"
lkekftd lajpuk dks cuk, j[kus esa ewY;ksa dk LFkku loksZifj gS ewY; okLro esa vFkZ ls

lac) ikfjHkkf"kd 'kCn gSA vFkZ'kkL= esa bldk vFkZ gksrk gS & 'fofue; {kerk'A
M‚- uxsaæ ds vuqlkj & "ekunaM vkSj ewY; vkfn 'kCn ewyr% lkfgR; ds 'kCn ugha gSaA

ik'pkR; vkykspuk 'kkL= esa Hkh bldk lekos'k vFkZ'kkL= vFkok okf.kT;'kkL= esa fd;k x;k gSA"
fganh esa ç;qä 'ewY;' 'kCn laL—r ds 'ewy' /kkrq ds lkFk ';r' çR;; tksM+dj cuk gS] ftldk vFkZ
gS dher] etnwjh vkfnA fganh esa ewY; dk ç;ksx vaxzsth ds 'oSY;w' 'kCn ds vFkZ esa gqvk gSA ;g
'oSY;w' 'kCn ySfVu Hkk"kk ds 'oSfy;j' 'kCn ls cuk gS ftldk vFkZ gS 'vPNk'] 'lqanj' bldk eryc
bPNk ls gSA

vkj-ds- eq[kthZ ds vuqlkj & "tks dqN Hkh bfPNr gS] okafNr gS] ogh ewY; gSA" bu
ifjHkk"kkvksa ls Li"V gksrk gS fd ewY; ,d /kkj.kk ;k vuqHko gS tks ekuo ls tqM+k gSA ekuo
thou ls tksM+dj M‚- foey dqekj us ewY; 'kCn dks ifjHkkf"kr fd;k gS & "ekufofd ds lanHkZ esa
ewY; dk vFkZ gS thou –f"V ;k LFkkfir oSpkfjd bdkbZ] ftls ge lfØ; Hkh dg ldrs gSaA"

ewY; og lk/ku gS ftlds }kjk O;fä viuh vko';drkvksa ,oa bPNkvksa dk laçs"k.k djrk
gSA bldk laca/k g"kZ] fo"kkn] uSfrdrk] vkpkj] O;ogkj] y{;] fo'okl vkfn rRoksa ls gS tks thou
vkSj ifjos'k ls lacaf/kr gSA vr% "O;fä ds ewY; iw.kZr% ifjos'kxr xq.kksa ij vkfJr gSA mudk
pquko Hkh ifjos'kkuqlkj gh laHko gSA"

ewY; gekjs vkpj.k ds fu;ked rRo gSa tks laL—fr vkSj lH;rk dk çrhd Hkh gSA bldk
ewy mís'; lkekftd fodkl rFkk O;fä dh mUufr gSA blfy, laL—r ls tksM+dj ewY; dh
vkykspuk djuh gSA bl lanHkZ esa fnudj th dk dFku gS & "ewY; vkpj.k ds fl)karksa dks
dgrs gSaA ewY; os ekU;rk,¡ gSa ftUgsa ekxZn'kZd T;ksfr eku dj pyrs gSaA lH;rk pyrh jgh gS
vkSj ftudh mis{kk djus okyksa dks ijaijk vkSj vuSfrd] mPNà[ky ;k ckxh dgrs gSaA" bu fopkjksa
ls ;g Li"V gksrk gS fd ewY; og vo/kkj.kk gS tks ekuo dks i'kqrk ls nwj ykdj mls mUufr
dh vksj vxzlj djrh gSA okLro esa ;gh ewY; ekuo thou dh vk/kkj f'kyk gS] lekt vkSj
laL—fr ds fuekZ.k bUgha ds }kjk gh laHko gSA ifjfLFkfr ds vuq:i ewY;ksa esa ifjorZu rks vkrk gS
ysfdu lekt dY;k.k dk Hkko mlesa 'kkfey jgsxkA

esjs Nk= thou esa lHkh fo"k;ksa dh d{kkvksa ds lkFk ,d vfuok;Z d{kk uSfrd f'k{kk dk gqvk
djrh Fkh] rc eu esa vDlj ,d ç'u mBrk Fkk fd HkkbZpkjk] lnkpkj] çse] ln~Hkkouk] bZekunkjh]
loZ /keZ leHkko] ns'kHkfä] ukxfjd ds ewyHkwr vf/kdkj rFkk tkfr-ikfr tSls ukuk çdkj ds
ewY;ksa dks i<+ dj D;k gkfly gksxk\ xgurk ls v/;;u djus ij irk pyk fd orZeku esa
mith lkjh leL;k,a vkilh ln~Hkko] HkkbZpkjk] bZekunkjh] Hkz"V vkpj.k] balku dh balku ls nwjh]
/kkfeZd dêjrk tkfr-ikfr bR;kfn ,sls vufxur leL;kvksa ds dsaæ esa ;gh uSfrd f'k{kk fo|eku
gSA uSfrdrk ds fcuk balku i'kqrqY; gS ftl çdkj taxy esa flQZ rkdroj dk 'kklu pyrk gS
Bhd mlh çdkj ;fn ;g uSfrdrk ekuo ân; ls lekIr gks tk, rks bl ekuo lH;rk dk Hkh
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fouk'k gks tk,xkA gekjs iwoZtksa us fdlh le; /keZ dks Hkh eq[; blfy, ekuk rkfd ekuork
ftank jg lds fdarq orZeku le; esa /keZ ds eq[; mís'; esa fodkj vkrk tk jgk gS vkSj bl
O;kikj dks fujarj c<+kus ds mís'; ls tks dqN fd;k tk jgk gS mlls /kkfeZd dêjrk iuirh tk
jgh gS rFkk HkweaMyhdj.k ds dkj.k vkt ge ik'pkR; lH;rk o ik'pkR; thou'kSyh ds xqyke
gksrs tk jgs gSa] blh ik'pkR; thou'kSyh o ik'pkR; dk;Z'kSyh dk gh ifj.kke gS fd ekuoh;
ewY;ksa esa yxkrkj fo?kVu vkrk tk jgk gS Qyr% çse] ln~Hkko] vkilh HkkbZpkjs] bZekunkjh] loZ
/keZ leHkko ij vk/kkfjr bl Hkkjrh; lH;rk esa yxkrkj uQjr c<+rh tk jgh gS ,sls dfBu nkSj
esa ;g vko';d gS fd ge vius cPpksa esa o vkus okyh ih<+h esa uSfrd ewY;ksa dk lapkj djsaA
vkSj ;g dk;Z f'k{kk ç.kkyh ds ek/;e ls c[kwch iwjk fd;k tk ldrk gSA

vëkjgoha 'krkCnh ds mÙkjk/kZ rFkk mUuhloha 'krkCnh ds iwokZ/kZ esa dqN if'peh ns'kksa ds
rduhdh] lkekftd] vkfFkZd ,oa lkaL—frd fLFkfr esa dkQh cM+k cnyko vk;k ifj.kker% oL=
m|ksx rFkk e'khuhdj.k ds lkFk vkS|ksfxd Økafr dk lw=ikr gqvkA feyksa dks pykus ds fy,
dPps eky dh vko';drk eglwl gqbZ] mls vesfjdk rFkk ,f'k;kbZ ns'kksa ls çkIr djus ds mís';
ls mifuos'kksa dh LFkkiuk dh xbZ] ubZ O;kikfjd laLFkkvksa] cSadksa vkSj deh'ku ,tsaVksa dk çknqHkkZo
gqvkA O;kikfjd iwath] lkgl rFkk vuqHko dks ,d u;k {ks= feykA O;kikj fo'oO;kih gksus yxk
vkSj nqfu;k ds fofHkUu fgLls ,d nwljs ls lac) gksus yxsA mRiknu dh ubZ fof/k;ksa vkSj iSekuksa
dk tUe gqvk] ;krk;kr ds u, lk/kuksa }kjk fo'oO;kih cktkj dk tUe gqvkA bl fo'oO;kih
m|ksx-cktkj ds xq.kkRed fodkl ds fy, ijaijkxr f'k{kk O;oLFkk esa t:jh cnyko vko';d
gks x;kA ijaijkxr f'k{kk ds LFkku ij O;olkf;d f'k{kk dks ikBîØe esa lfEefyr fd;k x;k
ifj.kker% jkstxkj ds volj dh ryk'k esa HkVd jgs ;qok cM+s iSekus ij bu O;olk;h dkslsZl esa
nkf[kyk ysus yxsA

O;olk;h f'k{kk ds vfLrRo esa vkus ls f'k{kk O;oLFkk O;olk; esa ,d Økafr-lh vk xbZ
ftlds dkj.k ijaijkxr dkslsZl dh yksdfç;rk rFkk mlds i<+us okyksa dh la[;k esa mÙkjksÙkj
deh vkrh xbZ] bl f'k{kk ds vfLrRo dks cpkus ds rFkk blds }kjk Hkh jkstxkj miyC/k djkus
ds mís'; ls blesa Hkh jkstxkjksUeq[k rduhdh ,oa çca/kdh; f'k{kk dks ikBîØe esa tksM+k tkus
yxkA bu lkjh ?kVukvksa dk ifj.kke ;g gqvk fd f'k{kk O;oLFkk ls ewY; xk;c gks x, vkSj gesa
bldk vkHkkl Hkh u gqvkA

ewY; f'k{kk ds vH;klØe ls yqIr gksus ds dkj.k lekt esa ukuk çdkj dh fo—fr;k¡ utj
vkus yxhA ekuo ân; ls v/;kRe vkSj vkpj.k ds lekIr gksus ds dkj.k lekt esa Hkz"Vkpkj]
vekuoh;rk] vjktdrk] fgalk] vlfg".kqrk] vuSfrdrk c<+us yxhA ftlls lekt esa Hk; vkSj
LokFkZ] lkaçnkf;d fgalk] tkfrokn] {ks=okn] Hkk"kkokn] oxZ la?k"kZ tSlh lkekftd-/kkfeZd fo—fr;k¡
fn[kkbZ nsus yxhA

O;olk;h dkslsZl i<+us ds dkj.k cktkjoknh laL—fr dk ekuo LokFkhZ gks x;kA og lekt
ds fgr esa u lksp dj vius uQs-uqdlku dks T;knk vgfe;r nsus yxk] e'khu ls pyus okys
bl lekt dk vk/kqfud ekuo dk ân; e'khu dh Hkkafr gh tM+ gks x;kA lkekftd vlarqyu
dk çeq[k dkj.k cktkjoknh laL—fr ds dkj.k] fujarj uSfrd ewY;ksa dk Úgkl gksuk gSA blfy,
ekuo lH;rk rFkk ekuo lekt dks cpkus ds fy, lHkh lkekftd nqxqZ.kksa ds mUewyu ds fy,
uSfrd f'k{kk dh vR;ar vko';drk gSA thou ds leLr xq.kksa] lèf);ksa vkSj oSHkoksa dh
vk/kkjf'kyk uSfrd ewY; gSaA uSfrd ewY; euq"; ds vk/kkjLraHk gS tks ekuork dks thfor j[krs gSa]
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lgh ek;us esa ekuo thou gh uSfrd thou gSA uSfrd 'kCn uhfr ls cuk gS vFkkZr O;oLFkk }kjk
r; fd, x, fu;e ls ca/kdj pyuk] mfpr vkpkj-O;ogkj djukA ljy 'kCnksa esa dgk tk, rks
ekuo esa mfpr-vuqfpr dh lgh le> ds foosd dk fodflr gksuk gh uSfrdrk dgykrk gS] tks
ekuo esa iw.kZrk ykrk gSA uSfrd ewY; dks lkekftd uSfrd ewY; Hkh dgrs gSa] ftlesa vkKk ikyu]
lR;-vlR; dk Kku] bZekunkjh] n;k] lR;okfnrk] Hkfä] fu"i{krk] vkRe-fu;a=.k] HkkbZpkjk] çse]
ln~Hkkouk] ekuork] loZ/keZ leHkko] vfgalk] vLrs; bR;kfn ewY; çeq[k gSaA vr% gesa viuh
orZeku f'k{kk O;oLFkk esa ewY; f'k{kk dks 'kkfey djuk vfuok;Z gks x;k gSA ij] mlls Hkh iwoZ
çR;sd ekrk-firk dks mu dkj.kksa dh vksj Hkh /;ku nsuk gksxk ftlds QyLo:i ewY; fo?kfVr
gq, gSaA ifjokj ekuoh; ewY;ksa dk eq[; vk/kkj gS ;gha ls ewY; ih<+h nj ih<+h LFkkukarfjr gksrs
gSaA ifjokj lekt dh lcls egRoiw.kZ vkSj U;wure bdkbZ gS bldk thou esa cgqr vf/kd egRo
gSA Hkkjr esa ifjokj dh viuh lq–<+ O;oLFkk gS ij le; ds lkFk bl esa Hkh cnyko vk;k
gSA ;g lp gS fd Hkkjrh; ifjokj Hkh ik'pkR; lH;rk ls vf/kd çHkkfor gq, gSa ftlds dkj.k
Hkkjrh; ifjokj esa lkekftd ifjorZu dh xfr rst j¶rkj ls gqbZ gSA mnkgj.k Lo#i vkt dh
f'k{kk i)fr gesa lh/ks jkstxkj ls tksM+rh gS fQj csVk vkSj csVh esa fcuk HksnHkko ds vkRefuHkZj
cuus ds Hkko dks txkrh gSA yM+dksa dks rks igys Hkh f'kf{kr fd;k tkrk Fkk ij vc eka-cki
yM+fd;ksa dh f'k{kk ds çfr vf/kd tkx:d gks x, gSa rkfd t:jr iM+us ij og LokfHkeku ds
lkFk viuk fuokZg dj ldsaA ij] vc rd ekrk firk viuh csfV;ksa dks laLdkj Hkh nsrs FksA
mUgsa ?kj ds dke] cM+ksa dk lEeku] ifjokj esa lkFk jgus dh Hkkouk vkfn dks muds laLdkjksa esa
Hkj nsrs FksA le; ds djoV ysrs gh ?kjsyw Kku yqIr gks x;k vkSj vkthfodk gsrq f'k{kk
egRoiw.kZ cu xbZA vc yM+fd;ksa dh lksp esa Hkh ,d cM+k ifjorZu vk;kA muds fy, fookg ,d
ifo= ca/ku uk gksdj ek= ,d 'jLe' cu x;k ftls cuk, j[kuk flQZ muds fy, gh t:jh ugha
jgkA

;gka rd igqaprs-igqaprs f'k{kk jkstxkjksUeq[k rks cu xbZ ij ifjokj fj'rs lHkh vkSipkfjd cu
x, ftuesa LokFkZ dh xa/k vkus yxhA ifjorZu t:jh Fkk oju lekt ls va/kfo'okl o vU;
dqjhfr;ka dSls nwj dh tkrh\ vko';drk] ldkjkRed lksp dh Fkh] tks le; ds lkFk] lekt ls
xk;c gks pqdh FkhA ;g lp gS fd f'k{kk us yksxksa dh lksp cnyh gS fdarq laL—fr ds –f"Vdks.k
ls ns[ksa rks lkekftd ewY;ksa dk fo?kVu gqvk gS vkSj bl fo?kVu ls lekt dk dksbZ Hkh euq";
vNwrk ugha jgkA

gekjh ijaijk esa igys la;qä ifjokjksa dk çpyu Fkk lc feytqydj nq[kks dk lkeuk djrs
Fks vkSj lq[kksa ds iyksa dks Hkh Hkksxrs FksA ik'pkR; f'k{kk ç.kkyh ds çHkkokuqdwy ,dy ifjokj esa
yksx jgus yxs tgka u nknk nknh] u ukuk ukuh] u pkpk pkph u cqvk lkjs fj'rs tSls Nwearj
gks x,A nknk nknh dh dgkfu;k¡ cPpksa esa ikfjokfjd ewY;ksa ds lkFk uSfrd ewY;ksa dh f'k{kk Hkh
nsrh FkhA cPpksa dh çkFkfed ikB'kkyk rks mldk ?kj gksrk gS tgka os mBuk cSBuk] [kkuk-ihuk]
ckr djuk lh[krs gSaA

lekurk] lnHkkouk] çse] R;kx vkfn dk igyk ikB ifjokj ls gh lh[kk tkrk gSA fdUrq]
orZeku esa ekrk-firk nksuksa ukSdjh djrs gSaA og cPpksa dks egaxs ls egaxs f[kykSus ykdj ns ldrs
gSa ij muds ikl le; dk vHkko gS ftlds pyrs cPpksa dks uSfrd laLdkj ugha ns ikrsA

cky euksoSKkfudksa dk Hkh ,slk dguk gS fd cpiu esa gh ekrk-firk dks vius cPpksa ds lkFk
vf/kd le; xqtkjuk pkfg, rkfd muesa lgh ewY;ksa dk fuekZ.k dj ldsaA yqHkkouh oLrq,a nsdj
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vki vius cPpksa dks dqN le; dh [kq'kh ns ldrs gks ij ,d vPNk ukxfjd ugha cuk ldrsA
X;kjg o"kZ dh voLFkk rd gh cky eu esa vPNkbZ ds cht cks, tk ldrs gSa ftudk çHkko thou
Hkj iM+rk gSA cM+s gksus ij cPps vius Hkfo"; dks ysdj brus O;Lr gks tkrs gSa fd ikfjokfjd
lkekftd o uSfrd ewY;ksa dks le>us dk muds ikl le; gh ugha gksrkA

vkt ge lHkh Hkz"Vkpkj ls =Lr gSaA fiNys dqN n'kdksa esa Hkkjr esa Hkz"Vkpkj cgqr rsth ls
c<+k gS] ,d ds ckn ,d ?kksVkyksa ls vkoke dk yk[kksa-djksM+ #i;k usrkvksa us gte dj fy;k gS]
ftldk çR;{k çHkko Hkkjr dh vFkZO;oLFkk ij rFkk egaxkbZ ds }kjk turk ij iM+k gSA Hkz"Vkpkj
vFkkZr vkpj.k dk Hkz"V gks tkukA Hkz"Vkpkj dh tc ckr dh tkrh gS rks ge lHkh blds nq"çHkko
ij cM+s-cM+s O;k[;ku ns nsrs gSa] fdarq vkpj.k ds Hkz"V gks tkus ij D;k ge dHkh xgjkbZ ls vkRe-
eaFku djrs gSa\ vly esa Hkz"V vkpj.k vkuqokaf'kd gksrk gS] tks gesa ijaijkxr :i ls vius iwoZtksa
ls gkfly gksrk gSA gekjs Hkz"V vkpj.k dk Lo:i gekjs iwoZtksa ds Hkz"V vkpj.k ij fuHkZj djrk
gS cfYd mlesa xq.kkRed fodflr :i gh ifjyf{kr gksrk gSA ;gh dkj.k gS fd fdlh Hkh dk;Z
dks djus ;k fdlh oLrq dks gkfly djus esa ge xyr jkLrs ds ç;ksx ls fgpfdpkrs ugha gSaA
ijaijk ls gekjh lksp esa tks pht Hkjh tkrh gS og xyr gksrs gq, Hkh lgh yxus yxrh gS rFkk
bldk nwljk igyw ;g gS fd gekjk vkpj.k gekjs LokFkZ }kjk Hkh fu/kkZfjr gksrk gSA blds
vykok rF; ;g Hkh gS fd tho dh ç—fr LokFkhZ gksrh gS] blfy, og vius LokFkZ dks dsaæ esa
j[kdj LokFkZ lk/kus gsrq mlh ds vuq:i vkpj.k djrk gS] ,sls esa LokFkZ iwfrZ ds fy, ekuo dk
vkpj.k Hkz"V gks tkrk gSA lekt dks lgh fn'kk esa lapkfyr djus ds fy, lekt esa ekuork
dk;e j[kus ,oa lekt dks vlarqfyr gksus ls cpkus ds fy, f'k{kk O;oLFkk esa ewY; f'k{k.k ds
ek/;e ls Hkz"V vkpj.k ds nq"ifj.kkeksa ij ppkZ djds ckydksa esa de mez ls gh tkx:drk ykuk
vko';d gks x;k gSA lgh f'k{kk feyus ij ijaijkxr :i ls Hkz"V vkpj.k dks ,d ih<+h ls
nwljh ih<+h esa fopj.k djus ls jksdk tk ldrk gSA vr% ewY; f'k{kk tSls vfuok;Z f'k{kk dks
lekt dks larqfyr djus dk l'kä lk/ku ekuk tk ldrk gSA

ekuo lH;rk dks lqpk: :i ls pykus ds fy,] lekt esa ekuork vkSj ln~Hkko ykus ds
fy, /keZ dk mn~Hko gqvkA bZ'oj dk Hk; fn[kkdj /keZ dh vkM+ esa dqN ,sls fu;eksa dks cuk;k
x;k ftlls fd balku esa ekuork] ln~Hkkouk] uSfrdrk vkSj lfg".kqrk tSls rRoksa dk fodkl gks
vU;Fkk lf̀"V ds cuk, LokFkZijd fo/kku ls ekuo lH;rk dk fodflr gksuk eqf'dy FkkA ;g
lQy O;oLFkk dkQh dkjxj Hkh lkfcr gqbZ fdarq ftrus efLr"d] mrus fopkj gksus ds dkj.k gj
iy u;h&u;h fopkj/kkjk cuus vkSj fcxM+us yxsA ukuk çdkj ds fopkj/kkjkvksa ds vfLrRo ds
dkj.k gh fofHkUu /keksaZ dk mn~Hko gks ldkA fo'o ds fo'o esa rjg-rjg ds fopkj/kkjkvksa]
ekU;rkvksa rFkk /keksaZ ds Qyus-Qwyus ds dkj.k lekt esa /kkfeZd fo"kerk dk lapkj gqvkA gj /keZ
vius dks nwljs /keZ ls Js"B ekurk gS rFkk vius vuq;kf;;ksa dks Hkh ;g ekuus ds fy, ck/;
djrk gSA “eSa Hkh Js"B gwa” rFkk “eSa gh Js"B gwa” bu nks okD;ksa esa ,d esa fo'okl gS rks nwljs esa
vgadkj gSA “eSa gh Js"B gw¡” okys vgadkj ls /kkfeZd vlfg".kqrk tUe ysrh gSA ;gh /kkfeZd
vlfg".kqrk rFkk /kkfeZd dêjrk lexz Hkkjr esa fn[kkbZ ns jgh gS] uQjr ds bl okrkoj.k dh
vfXu bruh rst gks xbZ gS fd vk, fnu ns'k ds fdlh u fdlh dksus esa /kkfeZd mUekn dh ?kVuk
fn[kkbZ ns tkrh gS] lekpkj pSuyksa dh cgl xjhc dh Fkkyh vkSj fdlku vkRegR;k ls gVdj
eafnj efLtn ij vkdj Fke xbZ gSA ,slh fo"ke ifjfLFkfr esa d{kk esa i<+k;k x;k loZ/keZ leHkko
dk ikB ;kn vkrk gS ftlesa lHkh /keksaZ dh lekurk dh ckr fl[kkbZ xbZ Fkh]vkilh ln~Hkko dh
f'k{kk Hkh nh xbZ Fkh ;g uSfrd ikB vkt ds çksQs'kuy ikBîØe esa dgk¡ unkjn gks x;k\ D;k
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bl fo"k; ij fopkj djuk gj ,d Hkkjrh; dh uSfrd ftEesnkjh ugha gS\ nl yksxksa ds ifjokj
dks ,d lw= esa ck¡/kdj j[kus dk dk;Z ;gh uSfrd f'k{kk djrh gS] vU;Fkk nl ds nlksa] nl
fn'kk esa pysaxsA Bhd blh çdkj ,d lkS iPphl djksM+ vkcknh okys bl ns'k dks ,d fopkj esa
cka/kus rFkk vkilh ln~Hkko vkSj HkkbZpkjs ds jax esa jaxus ds fy, uSfrd f'k{kk vko';d gS ftls
Ldwyh ikBîØe ds ek/;e ls cpiu ls gh ?kw¡V-?kw¡V djds cPpksa dh jä okfguh esa Hkjuk iM+sxkA

fu"d"kZ ds :i esa ;g dgk tk ldrk gS fd vkt le; dh ekax o vko';drkvksa dks /;ku
esa j[krs gq, f'k{kk esa ifjorZu dh vko';drk gSA D;ksafd] ns'k esa jktuhfrd] vkfFkZd] lkekftd]
/kkfeZd o lkaL—frd xfrfof/k;ksa esa jkst ifjorZu gks jgs gSa ftlds QyLo:i ubZ leL;k,a Hkh
lkeus vk jgh gSaA vr% mudk Hkyh-Hkkafr ijh{k.k dj f'k{kk uhfr dk Hkh iqu%fuekZ.k t:jh gks
x;k gSA gesa ns[kuk gksxk fd ftu dkj.kksa ls lekt esa fo—fr;ka c<+ jgh gSa mu dkj.kksa dks
js[kkafdr dj mUgsa f'k{kk uhfr ds ikBîØe esa lekfgr fd;k tkuk pkfg,A blds fy,
fuEufyf[kr lq>ko visf{kr gSa &

¼ƒ½ f'k{kk ds ek/;e ls fo|kfFkZ;ksa esa çse] ln~Hkkouk] vknj] lfg".kqrk] vuq'kklu o lewg esa
jgus dh Hkkouk dks fodflr fd;k tkuk pkfg,A

¼„½ f'k{kk ds ek/;e ls fo|kfFkZ;ksa esa ^olq/kSo dqVqacdEk* dh Hkkouk dk lapkj fd;k tkuk
pkfg,A

¼…½ dyk] f'k{kk] laxhr] uR̀; vkfn ds ek/;e ls fo|kfFkZ;ksa ds O;fäRo dk fodkl fd;k
tkuk t:jh gSA

¼†½ f'k{kk }kjk fo|kfFkZ;ksa esa jk"Vª çse dh Hkkouk dks fodflr djuk Hkh vko';d gSA
¼‡½ lkfgR; vkSj laL—fr }kjk fo|kfFkZ;ksa esa fuHkhZdrk o fparu-euu ds Hkko dks Hkh c<+kok

nsuk pkfg,A
¼ˆ½ f'k{kk }kjk fo|kfFkZ;ksa esa drZO; ikyu dh Hkkouk dks Hkh tkx̀r djuk pkfg,A
¼‰½ f'k{kk }kjk jk"Vª dh ,drk vkSj v[kaMrk dks cuk, j[kus dh Hkkouk dks Hkh mfnr

djuk pkfg,A
¼Š½ uSfrd ,oa vk/;kfRed ewY;ksa dks vius vanj lekfgr djus gsrq fo|kfFkZ;ksa dks vius

fo|ky;] egkfo|ky; o fo'ofo|ky; dk vfHkUu vax cuuk pkfg,A
¼‹½ lkekftd] uSfrd o vk/;kfRed ewY;ksa ds lkFk mfpr Hkk"kk dk Hkh ç;ksx f'k{kk esa

lekfgr gksuk pkfg,A
¼ƒå½ f'k{kk ds }kjk fo|kfFkZ;ksa esa gj ,d dke ds çfr lekurk dk –f"Vdks.k fodflr gksuk

pkfg, rkfd og fdlh Hkh dk;Z dks NksVk uk le>saA

bu lHkh ds lkFk vkt dh ;qok ih<+h ds le{k lcls cM+h pqukSrh ;g gS fd lekt dh
cnyrh gqbZ vko';drkvksa ds vuq:i fur u, vkus okys O;olk;h ikBîØe ds lkFk uSfrd
f'k{kk dk lkeatL; LFkkfir djukA
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ifjf’k"B:
¼ƒ½ M‚- uxsUæ & fopkj vkSj fo'ys"k.k
¼„½ vkj- ds- eq[kthZ & n lks'ky LVªDpj v‚Q oSY;wt

¼…½ M‚- foeydqekj & vkykspuk] väwcj-fnlacj vad & ˆ‰
¼†½ ,axsy owMfDyQ: çksMD'ku ,UM v‚IVhey fMfl'ku
¼‡½ jke/kkjh flag fnudj & vk/kqfud cks/k] i"̀B & †Šˆ
¼ˆ½ cg̀r çkekf.kd fgUnh dks'k & vkpk;Z jkepUæ oekZ
¼‰½ f'k{kk & fofdihfM;k tkyì"B





14 mPp f'k{k.k laLFkkuksa dh pqukSfr;k¡:
xq.koÙkk] ekU;rk] Lok;Ùkrk vkSj Js;kad

MkW- t;Jh flag*

lkjka'k

vkus okyk le; vuar laHkkoukvksa okyk le; gSA e'khuh xfr ls pyus okys bl xfr'khy
le; esa lqfo/kk,¡ vkSj lsok,¡ lgt miyC/k gksrh tk jgh gSaA lgthdj.k dh –f"V ls bDdhloha
lnh dk le; lqfo/kkvksa vkSj lsokvksa ds ljyhdj.k dk ;qx gSA ljyhdj.k dh bl çfd;k dk
ckgjh i{k ftruk lqxe gS mldk Hkhrjh i{k mruk gh dlkSVhiw.kZ gSA ;g ckr ftruh vU;
O;olkf;d laLFkkuksa ij ykxw gksrh gS mruh gh mPpf'k{k.k laLFkkuksa ij HkhA mPpf'k{k.k laLFkku
fo|kfFkZ;ksa dks xq.koÙkk f'k{k.k fnykus ds fy, dfVc) gSa gh lkFk gh mUgsa O;ogkfjd vkSj
O;olkf;d f'k{k.k nsdj muds laiw.kZ O;fäRo dk fodkl dj mUgsa ckgj dh nqfu;k dh nkSM+
ds ;ksX; cukuk Hkh bu laLFkkuksa dh ,d vfuok;Z çfrc)rk gSA orZeku ;qx esa mPpf'k{k.k
laLFkkuksa dk mís'; LoLFk lekt ds fuekZ.k vkSj ftEesnkj ukxfjd cukus dh 'krksaZ ls dgha vkxs
c<+ pqdk gSA vkt ds leLr mPpf'k{k.k laLFkku bu mís';ksa dh iwfrZ dj rks jgs gh gSa fdarq bu
iw.kZrkvksa ds ihNs budh viuh pqukSfr;k¡ Hkh dqN de ugha gSaA iw.kZrk dk ;g ç;kl ftruk
O;kid gksrk gS mlesa vkus okyh pqukSfr;ksa dk Lrj Hkh mruk gh tfVy gks ldrk gSA ge
mPpf'k{k.k laLFkkvksa ls laiw.kZrk dh vis{kk rks djrs gSa fdarq mudh viuh pqukSfr;ksa dh vksj dHkh
gekjk /;ku ugha tkrkA tcfd bl fo"k; ij ckr djrs le; ;g tkuuk Hkh t#jh gS fd
O;kid :i esa laHkkouk,¡ çnku djus okyh mPpf'k{k.k laLFkkvksa dh viuh pqukSfr;k¡ D;k gSa\ bl
'kks/ki= esa dqN bUgha egÙoiw.kZ fcanqvksa ij çdk'k Mkyus dk ç;kl fd;k x;k gSA

fopkj.kh; fcanq% vkarfjd xq.koÙkk] O;oLFkkiu] vFkZ O;oLFkk] vk/kkjHkwr lajpuk] vkarfjd
vkSj cká lalk/ku] lhek,¡] ewY;kadu i)fr;k¡] ;wthlh dh uhfr;k¡] fo'ofo|ky;ksa dh lEc)rk]
vk;,lvks] Lok;Ùkrk] Js;kadA

bDdhloha lnh dk le; lqfo/kkvksa vkSj lsokvksa ds ljyhdj.k dk le; gSA ljyhdj.k dh
çfØ;k dk ckgjh i{k ftruk lqxe gS mldk Hkhrjh i{k mruk gh dlkSVhiw.kZ gSA ;g ckr
ftruh vU; O;olkf;d laLFkkuksa ij ykxw gksrh gS mruh gh mPpf'k{k.k laLFkkuksa ij HkhA
mPpf'k{k.k laLFkku fo|kfFkZ;ksa dks xq.koÙkk f'k{k.k fnykus ds fy, dfVc) rks gSa gh lkFk gh
O;ogkfjd vkSj O;olkf;d f'k{k.k nsdj muds laiw.kZ O;fäRo dk fodkl dj mUgsa ckgjh nqfu;k

* lgk;d çk/;kid ,oa 'kks/k funsZ'kd ¼eqacbZ fo'ofo|ky;½ fgUnh foHkkx] fo|kçlkjd eaMy }kjk lapkfyr ds- th- tks'kh
dyk ,oa ,u- th- csMsdj okf.kT; egkfo|ky;] Bk.ks & 400601-
Email : jayshreesingh13@gmail.com
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dh nkSM+ ds ;ksX; cukuk Hkh bu laLFkkuksa dh ,d vfuok;Z çfrc)rk gSA orZeku ;qx esa mPp
f'k{k.k laLFkkuksa dk mís'; LoLFk lekt ds fuekZ.k vkSj ftEesnkj ukxfjd cukus dh 'krksaZ ls
dgha vkxs c<+ pqdk gSA vkt ds leLr mPp f'k{k.k laLFkku ;qokvksa dks gj çdkj dh lqfo/kk,¡
vkSj fur u, volj çnku djus dh gjlaHko dksf'k'k djrs gSa fdarq fo|kfFkZ;ksa dks çnku dh
tkus okyh bu lqfo/kkvksa ds ihNs bu laLFkkvksa dh viuh pqukSfr;k¡ Hkh dqN de ugha gksrhA

dksbZ Hkh laLFkku viuh xq.koÙkk ds vk/kkj ij yksxksa esa ppkZ dk fo"k; curk gSA nwljksa ls
csgrj gksus dh yyd gj laLFkku dks csgrj gksus dk volj çnku djrh gSA vkSjksa ls csgrj gksus
dk vFkZ gS viuh xq.koÙkk dks csgrj cukuk vkSj mlls Hkh vf/kd dfBu gS ml xq.koÙkk dks
fujarj cuk;s j[kukA bl –f"V ls viuh xq.koÙkk dks cuk;s j[kuk Hkh fdlh laLFkku ds fy, ,d
cM+h pqukSrh gks ldrh gSA mPp f'k{k.k laLFkkuksa dh pqukSfr;ksa dks mldh xq.koÙkk dh dlkSVh ij
j[kdj ij[kk tk ldrk gSA lekt esa vkSj fo'ks"kdj egkuxjksa esa mPp f'k{k.k laLFkkuksa dk
nk;jk O;kid gS blfy, mldh xq.koÙkk dks Hkh ,d O;kid –f"Vdks.k ds tfj;s ij[kk tkuk
pkfg,A

mPp f'k{k.k laLFkkuksa dh xq.koÙkk ¼Quality in Institutions of Higher Education):

‘Quality is never an accident; it is always the result of intelligent efforts-’
& John Ruskin (English Art Critic)

mPp f'k{k.k laLFkkuksa dh xq.koÙkk vpkud ?kVh dksbZ ?kVuk ugha cfYd çcq) ç;kl dh
ifj.khfr gSA njvly mPp f'k{k.k laLFkkuksa dh xq.koÙkk mlds dbZ vkarfjd o cká i{kksa ij
fuHkZj gksrh gSA fo|kFkhZ ços'k ysus ls iwoZ fdlh Hkh laLFkku dh cká lajpuk ,oa v/;;u rFkk
fodkl dh –f"V ls lgt lqyHk gksus okyh lqfo/kkvksa dks ns[k dj ços'k ysuk fuf'pr djrs gSaA
bl –f"V ls fdlh Hkh f'k{k.k laLFkku dk cká i{k lcls vf/kd egÙoiw.kZ gks tkrk gSA ços'k ls
iwoZ bu i{kksa ij fo|kfFkZ;ksa }kjk dh tkus okyh ppkZ, ¡ vkSj muds ços'k dh #fp;k¡ mu laLFkkuksa
dh xq.koÙkk dks ij[kus dk çFke lksiku curh gSaA blds fy, lcls igys mPp f'k{k.k laLFkkuksa
dh cká lajpuk vkSj mudh lqfo/kkvksa ds ekxZ esa vkus okyh pqukSfr;ksa dks le>uk t#jh gSA

¼1½ vk/kkjHkwr lajpuk ,oa v/;;u ds lzksr (Infrastructure and Learning
Resources):&
f'k{k.k'kkL= esa f'k{k.k laLFkkvksa ds fy, ,d fo'ks"k çdkj dh lajpuk dk mYys[k fd;k
x;k gSA ftlds vuqlkj fdlh Hkh f'k{k.k laLFkku dh bekjr vaxzsth ds C] D] I] T] L]
H] E] F vkdkj dh gksuh vko';d gS lkFk gh fo|kfFkZ;ksa ds lokaZxh.k fodkl ds fy,
[ksy ds fofo/k eSnku] xzaFkky;] v/;;u g‚y] dEI;wVj :e] baVjusV] dk;ZØe g‚y]
NCC-NSS d{k] xyZ~l :e] dkmalsfyax :e] fte[kkuk] dSaVhu tSlh ewyHkwr lqfo/kk,¡
miyC/k djkuk vfuok;Z gS fdarq egkuxjksa esa tgk¡ gj laLFkku ds ikl txg dh deh
lcls cM+k ç'u gS ogk¡ bruh lkjh lqfo/kkvksa ds fy, fHkUu-fHkUu ifjlj miyC/k djok
ikuk ml laLFkku ds fy, vius vki esa lcls cM+h pqukSrh cu tkrh gSA
dq'ky LVkQ dh fu;qfä ¼Staff Recruitment & Employability Skill for Faculty½
dksbZ Hkh laLFkku rc lQy curk gS tc mls pykus okys vkSj mlesa dk;Z djus okys
yksx vius-vius dk;Z{ks= esa dq'ky gksaA vr% ;ksX; ,dsMsfed LVkQ ,oa vU; deZpkfj;ksa
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dh fu;qfä;k¡ Hkh laLFkku dh xq.koÙkk dks cukus esa lgk;d fl) gksrh gSaA ;s csgn
t#jh gS fd çfr o"kZ u, ;qok oxZ dh ckSf)d {kerk ds lkFk rkyesy cuk;s j[kus ds
fy, ,dsMsfed LVkQ Hkh vius vki dks v|ru cuk;s j[ksA gj –f"V ls fo'ks"kdj
rduhdh –f"V ls dne-dne ij viuh laLFkk vkSj LVkQ dks v|ru cuk;s j[kuk Hkh
bu laLFkkuksa ds fy, pqukSrh gh gSA
vFkZ O;oLFkk ¼Funding½
fdlh Hkh laLFkku dks lqfo/kkvksa ls ySl j[kus ds fy, t#jh gS mldh l'kä vFkZ
O;oLFkkA ,d foiqy vkfFkZd lg;ksx ij gh lalk/kuksa dh xq.koÙkk fuHkZj djrh gSA
dne-dne ij foÙkh; O;ksjk tk¡puk vkSj vkfFkZd lg;ksx tqVkuk bu laLFkkuksa ds fy,
gj ckj ,d u;h pqukSrh cu tkrh gSA

¼2½ mR—"V O;oLFkkiu ,oa usr`Ro dkS'ky ¼Leadership Skills for Quality
Educators½:&
;ksX; lajpuk] mi;qä lalk/ku vkSj dq'ky ekuo cy dk mfpr fn'kk esa ç;ksx djus
ds fy, fdlh Hkh laLFkku dks ,d dq'ky usr`Ùo dh vko';drk iM+rh gSA mR—"V
O;oLFkkiu vkSj lQy usrR̀o gh laLFkku dks lQyrk dh vksj ys tkrk gSA fdlh Hkh
f'k{k.k laLFkku dh xq.koÙkk dSlh gks ;g mldh usrR̀o –f"V ij fuHkZj djrh gSA fdlh
Hkh dq'ky O;oLFkkid esa fuEufyf[kr rhu ckrksa dk ,d fn'kk esa gksuk vko';d gSA
 Attitude
 Communication
 Philosophy or goals of life

bu rhu fcUnqvksa ds tfj;s dksbZ Hkh ,Msesfef'k;u viuh laLFkk ds laLFkkid] çk/;kid]
fo|kFkhZ] ikyd] iwoZfo|kFkhZ ¼Alumni½ lekt vkSj lekt ds Hkkxhnkjksa ¼Stakeholder's½
dks lkFk tksM+dj py ldrk gSA lekt esa fofo/k Hkwfedkvksa esa jgus okys mi;qZä
O;fä;ksa dks ,d lkFk tksM+dj pyuk rFkk muds lkFk vius laLFkku dk rkyesy cuk;s
j[kuk Hkh laLFkkuksa ds fy, fdlh pqukSrh ls de ughaA

¼3½ mR—"V ikBîØe ¼Quality Curriculum½:&
;qokvksa ds fy, ;ksX; ikBîØe dh fufeZfr mPp f'k{k.k laLFkkuksa dh çkFkfed ftEesnkjh
gSA ikBîØe dh ;ksX;rk ij gh ;qokvksa dh ;ksX;rk fuHkZj gksrh gSA vr% csgn t#jh gS
fd nwj –f"V ds lkFk cM+h lko/kkuh ls ;qxkuq:i ,sls dkslZ ,oa ikBîØeksa dk fuekZ.k
gks tks ;qokvksa dks fo"k;Kku ¼Skills & Knowledge Based Curriculum½ nsus ds lkFk
mUgsa dk;Zdq'ky Hkh cuk;sA
,d ,slk ikBîØe ftlesa fo|kfFkZ;ksa dh viuh Hkkxhnkjh gks ¼active students
engagement in learning½] tks dgha ls Hkh mckÅ u gksA ftldk ckgjh nqfu;k esa
mi;kstu gks ldsA ftlds tfj;s çk/;kid-fo|kFkhZ vkSj fo|kFkhZ-fo|kFkhZ ¼Productive
Interaction – Teacher-Students and Students-Students½ ds chp [kqydj ppkZ dk
ekgkSy fufeZr gks ldsA vius le; dh ek¡x vkSj fo|kfFkZ;ksa dh O;olkf;d vko';drk
dks /;ku esa j[kdj lko/kkuhiwoZd bl çdkj ds ikBîØe dh fufeZfr ,d çdkj dh
lrZdrk dks pqukSrh gh gSA
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fo|kFkhZ çfriqf"V ¼Students’ Feedback½
ikBîØe] v/;;u & v/;kiu] vkrafjd ,oa cká lajpuk vkSj lqfo/kkvksa dks tk¡pus ds
fy, fo|kFkhZ çfriqf"V csgn vko';d dne gSA ,d cM+s iSekus ij yh x;h ;g
çfriqf"V dHkh-dHkkj fo|kfFkZ;ksa dh euekuh jk;] mudh vuqifLFkfr] vfu;ferrk
bR;kfn ds dkj.k vlQy gks tkrh gSaA ,sls esa ,d O;kid Ldsy ij fofo/k i{kksa
ij ,d fo'oluh; çfriqf"V çkIr dj ikuk Hkh ,d cM+h pqukSrh gSA

¼4½ mR—"V v/;;u-v/;kiu ¼Quality in Teaching and Learning½:&
thou ikB'kkyk gS vkSj v/;;u-v/;kiu dHkh u lekIr gksus okyh çfØ;kA v/;;u-
v/;kiu dh ,d leqfpr vkSipkfjd O;oLFkk dk uke gS mPp f'k{k.k laLFkkuA ;qokvksa
esa O;olkf;d dq'kyrk ykus ds fy, çR;sd f'k{k.k laLFkku dfVc) gksrs gSaA v/;;u-
v/;kiu dks le; ds lkFk jkspd vkSj mi;ksxh cukuk gh mldh xq.koÙkk dks cuk;s
j[kuk gSA fur u;h f'k{k.k i)fr;ksa] f'k{k.k lalk/kuksa] vfrfFk O;k[;kuksa]
ppkZvksa] ;k=kvksa] HksaVksa] fQYeksa] lk{kkRdkjksa bR;kfn ds tfj;s v/;;u-v/;kiu dks jkspd
cukus dk ç;kl ,d çdkj dh pqukSrh Hkh gS] vkuan Hkh vkSj v/;;u-v/;kiu dh
larq"Vh HkhA ;s ,d ,slh çfØ;k gS ftlds tfj;s tkus-vatkus fo|kfFkZ;ksa dh Continues
Mentoring gksrh jgrh gSA Students Exam and Results v/;;u-v/;kiu dh xq.koÙkk
dks tk¡pus dk ikjaifjd rjhdk gSA bu fnuksa f'k{k.k laLFkkuksa esa Students Satisfaction
Survey ¼SSS½ ds tfj;s v/;;u-v/;kiu dh xq.koÙkk dks lgt gh vk¡dk tk jgk gSA

¼5½ fo|kFkhZ lg;ksx ¼Student Support½:&
fo|kFkhZ f'k{k.k laLFkkuksa ds dsaæ esa gksrk gSA v/;;u-v/;kiu dk iwjk dk;ZO;kikj
fo|kfFkZ;ksa dks /;ku esa j[k dj jpk tkrk gSA fo|kfFkZ;ksa ds lokaZxh.k fodkl dh –f"V
ls d{kk esa mudh fu;ferrk] ppkZ esa lgHkkfxrk] fofo/k çdYiksa] 'kS{kf.kd-lkaL—frd
dk;ZØeksa] [ksy mRloksa rFkk ewY; f'k{k.k ij vk/kkfjr leLr miØeksa esa fo|kfFkZ;ksa dk
lfØ; lgHkkx t#jh gks tkrk gSA fHkUu-fHkUu le; esa fofo/k i{kksa ij cM+s iSekus ij
vk;ksftr fd;s tkus okys ;s miØe fo|kfFkZ;ksa dh la[;k] le;] LFkku vkSj [kpZ tSls
dbZ elyksa ij ubZ pqukSfr;ksa dks ysdj vkrs gSaA ftuls fuiVuk bu laLFkkuksa ds fy,
jkst ijh{kk nsus ds tSlk tfVy dk;Z gks x;k gSA

iwoZNk= ,oa ikyd lg;ksx ¼Alumni and Parents Support½
lekt esa viuk egÙoiw.kZ LFkku cuk pqds iwoZNk= fdlh Hkh f'k{k.k laLFkku dh igyh
igpku gksrs gSaA dbZ ckj lekt esa mudh Hkwfedk] mudh ;ksX;rk] dk;Zdq'kyrk dgs-
vudgs mlds f'k{k.k laLFkku dh xq.koÙkk dk ifjp; ns nsrh gSA ,d yacs le; ds
ckn Hkh mUgsa laLFkku ls tksM+s j[kuk rFkk Alumni – Institution ,oa Parents –
Institution vkilh laca/kksa dks cuk;s j[kuk bu laLFkkuksa dh fo'ks"k dk;Zç.kkyh dk
mnkgj.k gSA dbZ ckj bu egÙoiw.kZ fo|kfFkZ;ksa vFkok fiNyh ehfVax esa vk;s ikydksa dk
vxyh ckj miyC/k u gks ikuk] muds fy, vk;ksftr dk;ZØeksa esa mudk u tqM+ ikuk
vFkok muls mfpr lg;ksx u fey ikus ls Hkh laLFkku dh ;kstuk,¡ ladV esa iM+ tkrh
gSaA lekt ds lkFk bl çdkj dk tqM+ko dHkh&dHkkj pqukSfr;ksa dk lkeuk djus ij
foo'k dj nsrk gSA
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¼6½ 'kks/k dh xq.koÙkk ¼Quality Research½:&
mPp f'k{k.k laLFkku dh fo'ks"k igpku mldh 'kks/k laL—fr ls curh gSA 'kks/k ,d ,slk
l'kä i{k gS tks mPp f'k{k.k laLFkku dks vU; f'k{k.k laLFkkuksa ls vyx djrk gSA
'kks/k fdlh Hkh ns'k ds mTToy Hkfo"; dh vfuok;Z –f"V gS blfy, Hkh ;qokvksa esa 'kks/k
dk tT+ck fufeZr djuk ¼Culture and Passion for doing Research½ mPp f'k{k.k
laLFkkuksa dh vfuok;Z 'krZ gSA ;qok vius ns'k vkSj lekt dh fofo/k leL;kvksa dks ns[ksa]
le>sa] ij[ksa rFkk oSKkfud –f"V ls lkekftd fgr esa mldk gy fudkysa ;s ç;kl gj
laLFkku esa viuh-viuh {kerk ds vuqlkj gksrk jgrk gSA 'kks/k dks mckÅ le>us dk
iwokZxzg gh bl {ks= dh lcls cM+h pqukSrh gSA bl vksj Nk=ksa dk /;ku vkdf"kZr djuk]
muesa 'kks/k ds çfr ftKklk txkuk] muesa :fp fuekZ.k djuk bl {ks= dh igyh cM+h
pqukSrh gSA
nwljh pqukSrh ;s fd dsoy 'kks/k gksus ls 'kks/k dk dksbZ vFkZ ugha curkA 'kks/k rc
egÙoiw.kZ gksrk gS tc mldh viuh ,d xq.koÙkk gksA 'kks/k dh bl xq.koÙkk dks cuk;s
vkSj fVdk;s j[kuk bl {ks= dh tfVy leL;k gSA ,d vPNs 'kks/k ds fy, mi;qä
lk/ku] lqfo/kk,¡ vkSj eu dks #fpdj yxus okyk ifjos'k vko';d gSA ;s {kf.kd
dk;ZØe ugha cfYd ,d yach çfØ;k gS blfy, ;gk¡ ekgkSy fufeZfr ¼Adequate
Facilities and Environment½ ds fy, Hkh ,d vPNk [kklk le; yx tkrk gS vkSj
bu lc ds fy, t#jh gS mfpr vkfFkZd lg;ksx ¼Enough Funding½ bl lc ds
lfEefyr lg;ksx ds ckn 'kks/k dh çfØ;k çkjaHk gksrh gSA 'kks/k viuh ifj.khfr ij rc
igq¡prk gS tc mldk mfpr lkekftd-vkfFkZd çHkko ¼Socio-Economic Impact½
fufeZr gks vkSj lekt ds fy, mldk mi;kstu ¼Implementation of Research
Results in Society½ gks ldsA bl çdkj gq, 'kks/k dks ge xq.koÙkk 'kks/kdk;Z dg
ldsaxsA ;s çfØ;k vius vki esa ftruh jkspd gS mruh gh tfVy vkSj [kphZyh
HkhA ,d –f"V ls fdlh Hkh mPp f'k{k.k laLFkku ds fy, dlkSVh HkhA vr% bl pqukSrh
dks ikj djuk fdlh dlkSVh dks ikj djus ls de ughaA

¼7½ laLFkkxr ewY; vkSj lkekftd tokcnsgh ¼Institutional Values and Social
Responsibility and Best Practices½:&
f'k{k.k dk lh/kk laca/k thou ewY;ksa ls gSA f'k{k.k laLFkku lekt fuekZ.k dk
vfuok;Z ?kVd gksus ds ukrs bldh lkekftd tokcnsgh Hkh mruh gh vfuok;Z gks tkrh
gSA mPp f'k{k.k laLFkkuksa ds leLr vkn'kksaZ] /;s;] y{; ,oa mís';ksa dh ,dek= ifj.khfr
gS mldh lkekftd tokcnsghA ,d LoLF; lekt ds fuekZ.k ds fy, ,d LoLF;
U;k;laxr –f"V dk fuekZ.k bldh çkFkfed ftEesnkjh gSA L=h-iq#"k lekurk]
/keZfujis{krk] ekuork vkSj i;kZoj.k n{krk tSls Toyar leL;k;ksa ¼Gender Equality &
Gender Audit] Sensitivity of Environmental Issues] Environment Friendly] PWD
¼fnO;kax½ Student Friendly etc.½ dks dsaæ esa j[k dj pyuk vkSj blesa vkus okyh
fNV-iqV pqukSfr;ksa dk lkeuk djuk bu laLFkkuksa ds fy, lkekU; lh ckr gks pqdh gSA



80 Higher Education in India: Retrospect and Prospect

lrr ewY;kadu çfØ;k ¼Continuous Evaluation Process½:&
'Quality means doing it right when no one is looking-' & Henry Ford
xq.koÙkk ,d lrr ç;kl gSA ;g fdlh çfØ;k ds fy, fd;k tkus okyk pj.k ugha vkSj u

gh bls fdlh ewY;kadu ds fy, jpk tk ldrk gS fQj Hkh ns'k Hkj ds mPp f'k{k.k laLFkkuksa
esa ,d:irk dk;e djus ds fy, ;wthlh us dqN fu;eksa dk xBu fd;k gSA ftlds varxZr ns'k
ds leLr mPp f'k{k.k laLFkkuksa esa xq.koÙkk dh tk¡p-ij[k ds fy, ewY;kadu dh fuEufyf[kr
ç.kkfy;k¡ fu/kkZfjr dh x;h gSa –

¼1½ tk¡p (Assessment)
mPp f'k{k.k laLFkkuksa dh xq.koÙkk dks cuk;s j[kus ds fy, ;wthlh us çR;sd f'k{k.k
laLFkku ds fy, IQAC vkarfjd xq.koÙkk vk'oklu d{k ¼Internal Quality Assurance
Cell½ dk çko/kku jpk gSA ftlds varxZr leLr f'k{k.k laLFkkuksa dks viuh xq.koÙkk ds
fodkl ds lkFk mldk ewY;kadu djrs gq, çfro"kZ fuEufyf[kr fjiksVZ rS;kj djuk
vfuok;Z gks tkrk gSA
 SSR & ¼Self Study Report½
 SSS & ¼Student Satisfaction Survey½
 AQAR & ¼Annual Quality Assurance Report½
 API & ¼Academic Performance Indicator½

¼2½ ekU;rk (Accreditation)
xq.koÙkk tk¡p dh vxyh dM+h esa fo'ofo|ky; dh layXurk ¼University Affiliation½
dh tk¡p vkSj NAAC Peer Team Visit dh çfØ;k ls xqtjuk laLFkk dh ekU;rk vkSj
çfr"Bk cuk;s j[kus dh vfuok;Z 'krZ gSA bu fnuksa ISO Hkh xq.koÙkk tk¡p çfØ;k dh
dM+h esa 'kkfey gks pqdk gSA

¼3½ Audit & bl lc ds vykok NksVs-cM+s i{kksa ij iSuh utj j[kus ds fy, ;wthlh vkSj
fo'ofo|ky;ksa us Academic Audit] Green Audit] Gender Audit tSlh fu;rdkfyd
tk¡p ç.kkyh dks vfuok;Z dj fn;k gSA

¼4½ Lok;Ùkrk (Autonomous)
bu fnuksa iwjs ns'k esa mPp f'k{k.k laLFkkuksa dh Lok;Ùkrk dh ppkZ tksjksa ij gSA f'k{k.k
laLFkkuksa dh Lok;Ùkrk dks fuEufyf[kr lw= ds tfj;s vklkuh ls le>k tk ldrk
gS –
Assessment + Accreditation + Audit + Assurance ¾ Autonomous
vFkkZr 'vius dks Js"B crk,¡ vkSj viuh Lok;Ùkrk ik,¡' vkxs pydj ;gh Lok;Ùkrk
Hkfo"; esa mPp f'k{k.k laLFkkuksa ds fy, pqukSfr;ksa dh >M+h yxk nsrh gSA

¼5½ Js;kad (Ranking)
Lok;Ùkrk çkfIr ds ckn mPp f'k{k.k laLFkkuksa ds fy, xq.koÙkk tk¡p dh pqukSfr;k¡ igys
ls dqN vf/kd c<+ tkrh gSa vkSj blds ckn All India Ranking ds Js;kad esa vius
laLFkku dks lcls Js"B n'kkZus dh ,d u;h çfr;ksfxrk çkjaHk gks tkrh gSA
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dqyfeykdj dgsa rks] xq.koÙkk pqukSfr;ksa dh tuuh gS vkSj pqukSfr;ksa ds fcuk dksbZ Hkh
mPp f'k{k.k laLFkku lQy vFkok loksZPp ugha gks ldrk blfy, mPp f'k{k.k laLFkkuksa
ds fy, t#jh gS fd os xq.koÙkk dks vko';drkuqlkj fd;k x;k vkpj.k ugha cfYd
viuh vknr cuk ysaA
Quality is not an act] it is a habit.
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Abstract
The current political climate and economic scenario is sympathetic to the

privatisation of a broad range of public services; in fact, resulting in privatisation of
few agencies. The primary concern for increasing privatisation was cost savings and
greater flexibility in operation, supplemented with increased support from political
decision makers. This willingness to privatise public functions extends to higher
education, too.

Privatisation of higher education in India introduced new policies and
programmes. This aims to increase employment by providing skill based education
leading to income opportunities in global scenario, thereby achieving economic
development. Privatisation encourages the individual, society and corporate to
establish colleges and private universities to meet the growing demand for education.
As a result, private tertiary educational institutions are growing day by day
throughout the country. The present paper envisages to analyse the tendencies of
privatisation in higher education sector, and also proposes to monitor and govern
these institutions for quality education.

Keywords: Higher education, AICTE, UGC and research.

Introduction
As the structural adjustments of the political economy of the state restructured its neoliberal

agenda, the state of education has also witnessed privatisation as a collateral effect. As expected, its
logic is to minimise the state intervention and maximise market to grow. It has further extended in the
form of liberalising of higher education services in the post-reform period in the backdrop of
globalisation.

Indian society, marked with striking diversity, throws a bigger challenge in the backdrop of
structural changes that are occurring due to modernisation for maintaining quality and equal
opportunity to all stakeholders in higher education sector. This has been a central theme to the
policymakers, analysts and academicians in order to pull millions of people to the mainstream.
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Objective
The present paper would try to examine the sociopolitical and economic dimensions of

privatisation of higher education in India, so as to shed light on the larger question of development and
equality, and also to verify the unintended consequences of privatisation of higher education in general
and the emerging challenges on the questions of equality in particular.

Methodology
This research was conducted using data collected from various secondary sources. The sources

that have been used for the same include the reports and documents of Ministry of HRD, various
regulatory bodies like the UGC, AICTE, accreditation organisations (like NBA and NAAC), national
sample survey organisation, Five Year plan documents, etc.

The collected data was analysed qualitatively on aspects of sociopolitical dimension, operational
structure, financial locus standi and quality.

Observations and Findings
The line of observations and findings with regard to the Indian higher education in private sector

have been mentioned here are in conformance with the lines of objectives.

Sociopolitical Dimension
Indian higher education system is burdened with criticism that it is influenced by political

ideologies (NKC Report, 2009). Structurally, the higher education being the joint responsibility of
both the central and the state governments, the state or provincial governments’ share a large chunk of
responsibility (about 80 per cent) and to that extent has a bigger influence on higher education
operation and quality.

In the recent past decade, steep growth has been observed in the Gross Enrolment Ratio (GER).
This is a positive reflection of students’ interest for higher education considering the ever-increasing
population, and thereby the relevant age group in absolute terms. During the last five years, the GER
has increased more than 5 per cent and for some of the disadvantaged sections of the population it has
been much more.

However, with a GER of 15 per cent, India still lags behind not only in world average but also to
its growth sharing BRICS nations, and even more to the average of developing nations. The GER
attainment of 15 per cent is a result of increase in social demand and deliberate policy efforts to
improve access (MHRD, 2012).

Besides low GER, there exists demand-supply gap in higher education in India. There is the
rising population of the age cohort; higher number of secondary education pass outs, increased social
and private returns to higher education induce the pressure to raise the access to higher education. But,
the public higher education lacks enough funding from its competing and prioritised ends. Ever since
the higher education has opened up to the private sector, it has shared most of the responsibility of
increasing access.
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Structure of Operation
Indian higher education is operated through state universities (47 per cent), deemed universities

(20 per cent), private universities (16 per cent), central universities (7 per cent), and other institutions
of research and national importance (10 per cent).

Deemed university is an institution that has been awarded a ‘deemed’ status by the MHRD given
that it has acquired the characteristics of a university as demonstrated by the diversity of its
programmes, the quality of research, and proven contributions to innovation and teaching. They get
approvals through Gazette Notifications of central government. They have degree granting power and
are regulated as per the UGC [Institutions Deemed to be Universities] Regulations, 2010, which is a
comprehensive regulatory framework covering the establishment and operation of such universities
including eligibility criteria, infrastructure, funding, etc. Thus, the non-public sector accounts for a
substantial share in higher education operation of the country (UGC, 2012).

On the enrolment scenario, about 86 per cent of students are enrolled at undergraduate level and
only about 12 per cent are enrolled at postgraduate level. Surprisingly, diploma and certificate
education has a meagre one per cent enrolment, as it is considered as a last option for those who are
not able to make it into the mainstream higher education. A trivial one per cent enrolment is observed
in research. Unfortunately, for a nation aspiring to become an economic power house the mere
enrolment of one per cent in skill based education (i.e., diplomas) and another paltry one per cent in
research would not be praiseworthy (UGC, 2012).

It has been observed that there is a sharp decline of enrolment in traditional courses, viz.,
humanities, social sciences and pure/natural sciences during the last one decade and the same trend is
not going to change in the near future. The inclination for professional courses, and thereby enhanced
enrolment is favoured by increased private providers and other stakeholders, in anticipation of better
job prospects. This is possible if the professional education is amply supplemented by skill
development or else the knowledge becomes more bookish in nature.

This trend is likely to hamper the basic research output. Though the contribution of India in
research publication has increased because of large-scale private universities providing conducive
atmosphere for research and publication work during last one decade, but compared to its
contemporary developing nations its growth is no way appreciable (DST, 2012).

(a) Governance
In India, the Ministry of Human Resource Development (MHRD), Department of Higher

Education is the apex body of governance, acting more as an umbrella organisation. Indian higher
education consists of 15 regulatory bodies performing overlapping roles in addition to influences from
few other ministries, too. The judicial interventions have at several times complemented or
contradicted the objectives associated with higher education (Agarwal, 2006). It, thus, results into
ambiguity related to policy understanding, policy implementations, accountability, and answerability.
These are some of the biggest impediments for private sector to make large-scale investment in higher
education.

(b) Access
India has the largest higher education system in the world by the number of institutions with

around 634 universities and about 33,023 colleges. But, it ranks third in terms of enrolments with
about 17 million students (UGC, 2012).
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(c) Financing
The responsibility of financing higher education is shared by both public and private sector. Even

in public sector it’s a joint responsibility of central government as well as state government. India
being a developing economy, amongst competing governmental priorities, higher education is treated
as an essential component mandatory to manage.

The central government spending is uneven towards central universities and centres of excellence
serving a minuscule of 3 per cent of the total students. While the trend has always been growing, the
total public expenditure on higher education at about 1.25 per cent of the GDP, is by any standards
certainly insufficient (UGC, 2012).

The private investment on higher education has increased about 12.8 times during the last one
decade. The per capita expenditure on higher education shows that the share of tuition and other fees
have increased to about 53 per cent, which is largely due to growth of private institutions.

Evolution of privatisation in Indian higher education has been coined by the phrase ‘from half-
baked socialism to half-baked capitalism’ [Kapur and Mehta (2007)]. They perceived that the large,
scale privatisation is not a result of ideological commitments of key actors, but an outcome of collapse
of the state system resulting in weak ideological and institutional foundations.

Trends show that of the various forms of institutes of higher learning that exist, the number
supported by public funding have stagnated by growth (e.g., the central and state universities, aided
colleges, etc.). On the other hand, the numbers with private funding have witnessed a speedily rising
growth (e.g., the private universities, deemed universities, unaided colleges, etc.) (Agarwal, 2006).

As a result, the unaided private higher education accounted for 63 per cent of the total higher
educational institutes and 52 per cent of the total higher education enrolments (FICCI, 2011).

Since 2005–2011, the state private universities have witnessed a fifteenfold rise in the number of
institutes from 6 to 94. Of the 130 deemed universities, 73 are in the private sector. About 1 per cent
of colleges have been granted an autonomous status (FICCI, 2011). As per latest UGC declaration 60
universities got autonomy status to start any course of their choice in (2017).
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As evident from the data, the role of government is reasonably 50 per cent in health science. But,
it reduces gradually and becomes abysmally low in case of engineering, physiotherapy, hotel
management and pharmacy. To speak otherwise private sectors are keen on investing in more lucrative
professional courses rather than traditional studies.

The per capita expenditure on private education has increased by leaps and bounds. As mentioned
by Gupta (2005), in early 2000s, of the total household expenditures for higher education in India, 41
per cent was towards tuition fees and another 10 per cent for private coaching, and the remaining
spared for the support system of providing higher education. But, the share of tuition and other fees
had crossed 60 per cent during the end of 2005.

But, the fact remains that the regulatory framework of the country becomes an impediment to suit
the objectives of the private sector. As privatisation logically ends with commercialisation, it expects
autonomy regarding fees, students admissions, reservations, faculty appointments, qualifications and
salaries; thereby allowing to earn profit and pay tax on any such income. However, right from
specifying their definitions to setting specifically their limits by multiple regulatory authorities one
cannot expect private sector to participate in an encouraging way (Joshi and Ahir, 2007).

And in last 10 years down the line, the market force has become a parameter of quality to access
higher education. Students are demanding and make critical analysis on different infrastructures
(physical, intellectual and extracurricular) availability, faculty capability, research content,
examination pattern and schedule, ranking by different agencies and overall employability quotient.

(d) Parity
The issues related to parity (vis-a-vis inequity) have four dimensions in India: gender

discrimination, geographical imbalance (by state/province), ethnic groups based inequity, and
disparity based on economic class.

The Gender Parity Index (GPI) for higher education in India is 0.74 (Agarwal T., 2011).
[Gender Parity Index (GPI) is calculated by dividing the female GER (Gender Equity Ratio) by the male GER. A

GPI of 1 indicates parity between sexes, a GPI that varies between 0 and 1 means a disparity in favour of males, and
more than 1 indicates the disparity is in favour of females.]
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As shown in figure above while some states like Uttarakhand, Punjab, Kerala, Himachal Pradesh,
etc. are above national average of GPI, states like Odisha, Jharkhand, Bihar and Assam face the
concerns of gender parity. Almost half of the states are below the national average in GPI of higher
education. Only four states have GPI in favour of women. Wide disparity can be observed in the GER
by states ranging from as low as 9 per cent as that in Assam to as high as 48 per cent in Delhi.

The inequity on the basis of peoples’ ethnic background is highlighted in the above figure
indicates that GER for scheduled castes – SCs being 11 per cent, scheduled tribes – STs being 10 per
cent as against 15 per cent for all categories combined (MHRD, 2011).

Lack of necessary funding is a stumbling block preventing a student from access to higher
education amid growing private sector, insufficient scholarships, lack of a mature loan system, etc.

The vision statement of Ministry of Human Resource Development (MHRD) highlights the
consciousness amongst the policymakers for affirmative action. Equitable access of higher education
is described as a definite objective.

The most prominent policy for promoting access to higher education has been reservations. The
policy of reservation in higher education is based on the assumption and assertion that participation of
disadvantaged groups has been low and reservation would enhance their participation. Though, the
reservation is a criterion in private sector, but benefits like scholarship, free studentship comes with
rider. This hampers volume of enrolment of the marginalised sector in private universities.

(e) Efficiency
Higher education is termed as one of the tools to enhance private and social rates of returns,

thereby justifying the benefit (efficiency) resulting from pursuing higher education, whatever the
sector may be.

As per the study of Agrawal (2011), the returns for higher education were found to be higher for
rural areas than in urban areas.

Conditions of employment cannot be ignored as a parameter of efficiency. Looking at
employment scenario, it is not so bright as compared to private rate of return on higher education.

Efficiency in higher education does not necessarily mean efficient employability. The scenario is
more aggravating in case of higher education obtained through higher education.

(f) Quality
There are various parameters using which one can attempt to judge the quality of higher

education like faculty availability, infrastructure, etc. With 816,966 faculties at universities and
colleges, and it being a 35-fold increase over 1950–51, the numbers prove to be insufficient and a
faculty shortage is observed (UGC, 2012). There are large number of vacancies of teaching faculties
at government aided institutes. The concept of contractual and guest faculty is mushrooming.

Reputed private sector institutes/universities are aggressively hiring good faculty and providing
international standard infrastructure to be at par with institutes of national eminence; though they
charge a hefty premium for the same.

There are three main agencies to evaluate quality of institutions: The National Assessment and
Accreditation Council (NAAC), National Board of Accreditation (NBA) for technical education, and
the Accreditation Board (AB) for agriculture institutions. In addition to that the Ministry of HRD
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grades the universities and institutes under NIRF (National Institute Ranking Framework) since 2016.
In this NIRF ranking, excluding top ranking government institutes, a large chunk of ranks are captured
by private sector universities/institutes.

In terms of research and publications, India has registered noteworthy growth with chemistry,
physics, material sciences, engineering and clinical medicines, being the active areas of research.
Citation impact of papers emanating from India has increased to twofold (DST, 2012). And with
technological advancement e-learning is also becoming an integral part of higher education. Premier
government institutes like IIT’s and IIM’s and private institutes like ISB, MDI and Manipal are
making all-out effort to make resources available to students 24×7 through effective digitisation.

While there are more complications facing Indian higher education, there are equal good hopes
grounded on certain bills either cleared at various stages of parliamentarian approvals.

The bills related to higher education that provides competitive environment for higher education
are:

(i) The Foreign Educational Institutions (Regulation of Entry and Operations) Bill, 2010: It
allows foreign quality higher education institutions to set up branch campuses and operate in
India, but with a lot of stringent regulations.

(ii) The National Commission for Higher Education and Research (NCHER) Bill, 2010: The
proposed NCHER will cover all areas/disciplines of learning and disciplines including
general, technical and professional education. Only agricultural education is excluded from
its purview because agriculture falls within the state list in 7th Schedule to the Constitution.

In addition to that the bill to provide for creation of a national electronic database of academic
awards and its maintenance by an authorised depository is suggested. Also, the Universities for
Research and Innovation Bill, 2011 provides a framework for the establishment of universities for
innovation.

Conclusions
India is one of the largest, vibrant and oldest democracies; being the second largest country by

population. As the world looks east for global leadership in economic growth, India has to pay
constant attention to her higher education as a source of growth in current times of knowledge driven
economy. Within these challenges, underlie the promising opportunities for India to outshine on the
global map.

Indian higher education has various complexities in context of regulations, access, financing,
equity, efficiency, quality, internationalisation, etc. Judicial interventions add fuel to the fire with at
times judgments going against the very objectives set for higher education. While the aggressiveness
to achieve higher rates of gross enrolment ratios still remains unfulfilled, it would be very challenging
to create sufficient opportunities to assure access to every eligible candidate in the relevant age group.
Efficiency and quality remain a cause of concern within ever expanding higher education sector.

But as a natural fallout, there would be improved accessibility to higher education and so the
competition in that sector, too. Hence, higher education does hold many promises for a bright future
for India in the years to come provided the huge chaotic system is harmonised with systematic and
structured upgradation. This would smoothen the process of increased role to be played by the private
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higher education sector vis-a-vis public sector struggling to meet ends on other prioritised avenues of
public expenditure.

References
1. Agarwal, P. (2006). ‘Higher Education in India: The Need for Change’. ICRIER Working Paper,

Indian Council for Research on International Economic Relations: No. 180.
2. Agrawal, T. (2011). ‘Returns to Education in India: Some Recent Evidence’, Indira Gandhi Institute

of Development Research, WP-2011-017, Mumbai. September. <http://www.igidr.ac.in/pdf/
publication/WP-2011-017.pdf>.

3. FICCI. (2011). ‘Private Sector Participation in Indian Higher Education’, FICCI higher education
summit 2011, Ernst & Young Pvt. Ltd., Kolkata.

4. 5. DST. (2012). ‘Bibliometric Study of India’s Scientific Publication Outputs During 2001–10:
Evidence for Changing Trends’. Department of Science and Technology, Government of India, New
Delhi. July.

5. Gupta, Asha (2005). ‘International Trends in Higher Education and the Indian Scenario’. CSHE
Research and Occasional Paper Series, Center for Studies in Higher Education: University of
California. Berkeley. No.11. 05.

6. 8. Joshi, K.M.; Ahir, K. (2007). ‘Economics of Privatisation—An Introspection of Indian Higher
Education.’ Indian Development Review: An International Journal of Development Economics,
Serials Publication, Volume 5 No. 2 December 2007: 317‐340.

7. Kapur, D.; Mehta, P.B. (2004). ‘Indian Higher Education Reform: From Half-baked Socialism to
Half-baked Capitalism’. Harvard University: CIDWorking Paper No. 108. September.

8. MHRD. (2011). Statistics of Higher and Technical Education: 2009–10. Bureau of Planning,
Monitoring and Statistics, New Delhi.

9. MHRD. (2012). Annual Report 2011–12. Department of School Education and Literacy and
Department of Higher Education, Ministry of Human Resource Development, Government of India.

10. NKC. (2009). Report to the Nation: 2006–09. National Knowledge Commission, Government of India.
March.

11. Tilak, J.B.G. (2011). ‘Trade in Higher Education: The Role of the General Agreement on Trade in
Services (GATS)’. Fundamentals of Educational Planning – 95. UNESCO: International Institute for
Educational Planning, Paris.

12. 16. UGC. (2012). ‘Higher Education in India at a Glance’. UGC. February.





16
E-Initiatives for Enhanced

Governance in Higher Education: A
Study of Stakeholders’ Perspective

Dr. Rashmi Agnihotri*

Abstract
E-initiatives for governance in education will empower education by providing

new ways of communication through ICT (Information and Communication
Technology) between teachers, students, government, higher education institutions,
parents and other stakeholders. This system will enhance and promote new methods
of delivering the desired knowledge to the students and will offer new insights to
organise and deliver the requisite services. Central government along with various
governing authorities has taken initiatives in making most of the education processes
online; however, it is necessary to study its impact and effectiveness on various
stakeholders. The relationship between educational administration of institutes and
students will improve in the long run with the introduction of information
technologies, internet and the mobile communication. This enhanced relationship
will ultimately lead to achievement of ultimate educational goals. The use of
information technology based system in education will lead to increase in the
participation of students and will ultimately increase the development and
effectiveness of the learning methods. Administration will be able to provide better
services in terms of time, making governance more efficient and more effective by use
of information technology. In addition, the transaction costs can be lowered and the
services will become more accessible. Implementing e-governance in educational
systems will enable effective monitoring of academic standards. This paper tries to
study the areas of education processes which can be strengthened to improve e-
governance in education sector. It also tries to understand the various benefits of
taking such initiatives along with the challenges which come across while
implementing it.

Keywords: E-initiatives, E-governance, Higher Education.

Introduction
Information and Communication Technology (ICT) has been recognised as the major engine for

growth of all sectors for the social and economic empowerment of any country, specially a developing
country like India. The use of ICT in every aspect of life has resulted in faster, easier and much better
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delivery of services by redefining the fundamental principles of delivery of services and operation of
service sectors. There has been a tremendous growth in the field of information technology.
Traditionally, ICT was used only to provide the back office support to various sectors in the economy,
but nowadays it plays a strategic role in supporting many business functions, and also shapes new
strategies in organisations. The ICT has also been introduced in the field of governance as
‘e-governance’.

E-governance in India had a modest start in the form of computerisation of government
departments initially to come a long way to involve the overall functioning of the government. Now,
new initiatives are undertaken in the form of e–initiatives to improve the performance of Government,
to increase citizen centricity, service delivery and transparency. The government approved the
National e-Governance Plan (NeGP), comprising of 27 mission mode projects and 8 components, on
18th May, 2006. In the year 2011, four projects - health, education, PDS and posts were introduced to
make the list of 27 MMPs to 31 mission mode projects (MMPs). The government has accorded
approval to the vision, approach, strategy, key components, implementation methodology, and
management structure for NeGP. However, the approval of NeGP does not constitute financial
approval(s) for all the mission mode projects (MMPs) and components under it. The existing or
ongoing projects in the MMP category, being implemented by various central ministries, states, and
state departments would be suitably augmented and enhanced to align with the objectives of NeGP.
The ultimate objective is to bring public services closer home to citizens, as articulated in the vision
statement of NeGP:

“To make all government services accessible to the common man in his locality, through
common service delivery outlets and ensure efficiency, transparency and reliability of such services at
affordable costs to realise the basic needs of the common man.”

In order to promote e-governance in a holistic manner, various policy initiatives and projects
have been undertaken to develop core and support infrastructure. The major core infrastructure
components are State Data Centres (SDCs), State Wide Area Networks (S.W.A.N), Common Services
Centres (CSCs) and middleware gateways, i.e, National e-Governance Service Delivery Gateway
(NSDG), State e-Governance Service Delivery Gateway (SSDG), and Mobile e-Governance Service
Delivery Gateway (MSDG). The important support components include core policies and guidelines
on security, HR, citizen engagement, social media as well as standards related to metadata,
interoperability, enterprise architecture, information security, etc. New initiatives include a framework
for authentication, viz. – Pramaan and G-I cloud, an initiative which will ensure benefits of cloud
computing for e-governance projects.

Definition
E-governance is a very general and all inclusive term for web-based services from local, state and

central government agencies. In e-governance, the government uses information technology and
particularly the internet to support government operations, engage citizens, and provide government
services. The interaction may be in the form of obtaining information, filings, or making payments and
a host of other activities via the World Wide Web (Sharma & Gupta, 2003, Sharma, 2004, Sharma
2006). In order to get enhanced and clear picture of the concept of e-governance, the definition given
by UNESCO can be considered.
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The UNESCO definition (www.unesco.org) is: “E-governance is the public sector’s use of
information and communication technologies with the aim of improving information and service
delivery, encouraging citizen participation in the decision-making process and making government
more accountable, transparent and effective. E-governance involves new styles of leadership, new
ways of debating and deciding policy and investment, new ways of accessing education, new ways of
listening to citizens and new ways of organising and delivering information and services. E-
governance is generally considered as a wider concept than e-government, since it can bring about a
change in the way citizens relate to governments and to each other. E-governance can bring forth new
concepts of citizenship, both in terms of citizen needs and responsibilities. Its objective is to engage,
enable and empower the citizen”.

Components of E–governance
Following chart indicates the connectivity chain of e–governance in education sector:

Chart 16.1: Components and Connectivity of E-governance

Source: www.ijettcs.org/Volume2Issue3/IJETTCS-2013-06-24-124.pdf

The main components of e-governance are:
1. Government to Government Communication (G2G)
2. Government to Business Communication (G2B)
3. Government to Citizens Communication (G2C)
For efficient working of this mechanism following components are necessary:

High and affordable information and internet infrastructure within government ministries,
private sector and citizens.
Extensive ICT human capacity development in government, private sectors and citizens.
Legal framework that recognises and supports digital communication.
Governance in education sector may be related to issues of external governance or of
internal governance. Issues concerning interaction with the governments, statutory bodies,
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etc. are issues of external governance of higher education system/institutions. Likewise, the
issues of academic and administrative matters of the institution; and matters of its own
vision and mission are considered as issues of internal governance within.

Objectives of the Paper
1. To study the respondents preference on various elements of education process where e-

initiatives for higher governance can be implemented.
2. To study the various challenges before implementing e-initiatives towards enhancing

governance in education.

Problem Statement
‘E-initiatives in education sector will bring enhanced governance in its various systems, which

are characterised by several challenges’.

Collection of Data
Primary data was collected through interviews, observation and discussion with respondents. For

this purpose questionnaire was prepared. Data was collected from students, teachers and parents
related to HEIs. The questionnaire covered the various educational processes which require
information technology for governance in educational sector. The secondary data was collected from
reports, articles, websites, and other e–resources. Thus, primary as well as secondary data is
considered for this study.

Sampling
Non-probability sampling technique involving snowball sampling and convenience sampling

have been used for the study. The primary data has been collected from three stakeholders in
education sector namely students, teachers and parents. In all 110 respondents have responded to the
questionnaire.

Scope of the Study and Limitation
There was limited research being carried out on this topic earlier by the researchers. The study is

mainly based on primary and secondary data. Some of the conclusions are based on estimates,
assumptions, observation and informal interview. The factors considered for research were selected as
per the information available from various secondary sources. Due to constraints of time and resources,
only available information was considered for analysis. The data collection is from known sources and
is limited to the extent of personal opinion and judgement of respondents. For the purpose of this
study, the primary data has been collected from teachers, parents and students as stakeholders. Due to
the constraint of time and other resources, other stakeholders such as college management,
government officials administrative staff and principals are not considered for this study. The
responses of the questionnaire have been analysed using charts, graphs and simple quantitative
techniques. The intention of the researcher is to present this quantitative data in logical and usable
manner.
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The important areas of educational processes where e-initiatives can be
implemented:

For this objective, primary study was undertaken within the city of Thane. The respondents were
students, teachers and parents as stakeholders of higher education system. Total 110 responses were
collected and analysed using simple mean, statistical charts, etc. The following structured questions
were asked to the respondents through google forms:

1. Names: The first demographic question was to know the names of the respondents.
2. Age:

Chart 16.2: Age Composition of Respondents

Source: Primary Data.

Out of total 110 respondents, maximum number is in the age group of 25 to 50. Around 58
respondents fall in this category. More than 50 years of age constitute only 5.5 per cent of the total and
41.8 per cent, i.e., 46 respondents were young respondents having age less than 25. This analysis
indicates that most of the responses are from the age group of up to 50 years. Generally, this age group
is more likely to use ICT extensively for education processes. This indicates that the response given by
them would be more precise and this has helped the researcher to get valid and correct data for the
research.

3. Education:

Chart 16.3: Educational Qualifications of Respondents

Source: Primary Data.

Large number of respondents have postgraduation as their qualification background. Out of the
total 110, 68, i.e., 61.8 per cent are having PG degree. 12 respondents are undergraduates, while 18
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(16.4 per cent) are holding Ph.D. degree, 6.4 per cent of total respondents, i.e., 7 are less than
undergraduates and only 5 respondents are holding other qualifications. Thus, once again it indicates
that data has been collected from those respondents who are part of the education system and reflect
good representation of the strong background of data collection.

4. Type of Stakeholder:

Chart 16.4: Composition of Stakeholders

Source: Primary Data.

Out of the total 110, 48 respondents are teachers and 47 are students. More or less similar number
of both sides of education, i.e., teaching and learning have responded to the questions. This is very
good sign, as 86.3 per cent of the respondents are directly connected to the education process, and
therefore the responses will reflect the fair opinion upon e-governance in education sector.

5. Employed:

Chart 16.5: Employment Status of Stakeholders

Source: Primary Data.

Out of the total 110, 73 respondents are employed, while the unemployed respondents are 37. The
unemployed respondents reflect the majority of students as they are acquiring education.
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6. Do you think e-initiatives will strengthen the governance in education sector?

Chart 16.6: Response on Strengthening Governance

Source: Primary Data.

All the respondents feel that there is need for ICT enabled initiatives to enhance governance in
education sector. This unanimous response is the indicator that there is enough opportunity available
to improve governance in education sector.

Therefore, respondents were further asked about the various processes involved in education
sector. The intention of the researcher here is to find out the most important process which needs more
attention of various stakeholders for improving e-governance. For this purpose, the responses were
tabulated and simple bar chart has been prepared to compare the responses. The respondents were
asked for their opinion at 5 point scale - 1 - Strongly Agree (SA), 2 – Agree (A), 3 - Neutral (N), 4 -
Disagree (DA), 5 - Strongly Disagree (SD). For the purpose of further analysis, the responses on
Strongly Agree and Agree have been considered as they seem to be more significant for the analysis
and interpretation.

Following table gives the number of respondents who have given their responses on various
elements of education sector:

Table 16.1: Showing the Number Responses on Various Elements of Education

Processes SA A N DA SDA Total

Admission 63 38 8 1 0 110

Administration 58 38 13 1 0 110

Examination 45 46 16 3 0 110

Scholarships 34 49 21 5 1 110

Evaluation 50 38 17 5 0 110

Results 57 40 10 2 1 110

Feedback 50 43 15 2 0 110

Teaching and Learning 46 43 14 6 1 110

Complaints/ Grievances 42 50 11 5 2 110

Fund Utilisation and Budget 41 46 19 3 1 110



97E-Initiatives for Enhanced Governance in Higher Education: A Study of Stakeholders’ Perspective

Attendance of Students 44 48 14 3 1 110

Attendance of Teachers 56 41 10 2 1 110

Total 586 520 168 38 8 1320

Average 48.83 43.33 14 3.167 0.67

% of Total Responses 44.39 39.39 12.72 2.87 0.60

Source: Primary Data.

Chart 16.7: Respondents Opinion on Various Elements of Education

Source: Primary Data.

It is very clear from the above chart that maximum responses are in the form of ‘Strongly Agree’
and ‘Agree’ and that all these processes need to be considered for e-governance of education sector.
Out of all the 12 different processes admission, administration, examination, evaluation, results,
feedback, teaching learning, attendance of teachers and students have scores more than 40, which
means that, these are important elements of the education process and e–governance in these areas
must be considered.

Following table gives details of Strongly Agree and Agree responses along with further analysis
of per centage of respondents giving positive feedback on use of e-governance initiatives in the
process of education:

Table 16.2: Strongly Agree and Agree Responses and their Percentages

Processes SA A Total % of 110
Admission 63 38 101 91
Administration 58 38 96 87
Examination 45 46 91 82
Scholarships 34 49 83 75
Evaluation 50 38 88 80
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Results 57 40 97 88
Feedback 50 43 93 84
Teaching and Learning 46 43 89 81
Complaints/ Grievances 42 50 92 84
Fund Utilisation and Budget 41 46 87 79
Attendance of Students 44 48 92 84
Attendance of Teachers 56 41 97 88
Source: Primary Data.

All the positive responses are more than 75 per cent, which indicates that all the areas are
important from the point of view of implementing e-governance. However, highest is admission
process, followed by results, administration and attendance.

Challenges Before E-initiatives Towards Enhancing Governance
in Education

India has one of the largest higher education systems in the world. Despite having the largest
higher education system, the quality of education, in general, cannot be claimed to be the best.
Technical and vocational education in India has seen enormous growth in recent years with a large
increase in total number of institutes imparting higher education. On one hand, this growth promises to
produce more skilled youth to fulfil needs of evergrowing Indian industry and on the other hand, it
poses a huge challenge for the governing bodies like UGC, AICTE, etc. and state technical education
boards to maintain and improve the quality of education being imparted. There are number of potential
barriers in the implementation of e-governance in educational institutions which can hamper effective
implementation and delivery of e-governance solutions to its target population.

Cost: Cost is one of the most important prohibiting factor that comes in the path of e-
governance implementation particularly in developing countries like India where budget
allocated for the education sector is almost always below requirement.
Resistance to Change: The resistance to change phenomenon can explain much of the
hesitation that occurs on the part of constituents in moving from a paper based to a web-
based system for interaction among student, faculty and administration.
Digital Divide: The digital divide refers to the separation that exists between individuals. In
educational institutions, it is usually due to lack of proper training and access to the internet
and web.
Trust: Trust on the technology used and financial security are two critical factors limiting
the adoption of e-government services. The implementation of administrative functions in
educational set-up and universities via e-governance requires two levels of trust. The first is
trust of user and second is the trust of administration.
Size and Diversity of Education Sector: The best of technology sometimes fails because
of huge number of educational institutions and students. It is important to have robust and
vast e-infrastructure to manage the complete system.
Awareness: Lack of awareness also creates a great challenge in implementing e–
governance among stakeholders of education sector.
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Conclusion
The study concludes that all the processes of education sector needs the e-governance. However,

according to the stakeholders, admission process, administration process, examination process,
evaluation process, result process, feedback process, teaching and learning process, attendance of
teachers and students process are the most important processes and must be strengthened through
effective and efficient e-governance. E–governance can really improve the quality of higher education
through transparency and accountability at internal as well as external level of governance. Cost-
effective growth due to reduced cost of transmitting information, reduced processing time, reduced
error rate and complaints along with easy accessibility to all stakeholders, can lead to achieving
India’s educational objectives. However, smooth conduct of e–governance implementation requires to
address a lot of challenges, such as need for digital infrastructure, support of stakeholders, e-education,
and so on. Many of these problems require multi level solutions with the help of public-private
partnership. Thus, the research paper can aptly be summarised with the wise words of Late Dr. APJ
Abdul Kalam, former President of India and a visionary in the field of e-governance, “E-governance,
has to be citizen friendly. Delivery of services to citizens is considered primary function of the
government. In a democratic nation of over one billion people like India, e-governance should enable
seamless access to information and seamless flow of information across the state and central
government in the federal set-up. No country has so far implemented an e-governance system for one
billion people. It is a big challenge before us.” Thus, it can be summarised that in order to have
effective implementation of e–initiatives, it is important to address the various challenges before
education sector.
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Impact on Enrolment of Students
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Abstract
Education plays an important role in social development and role of educational

institutions is crucial in spreading literacy. With growing population and increasing
per capita income of people of Thane, there is increasing demand for quality
education. These factors demand rapid increase in the number of educational
institutions like primary, secondary, higher secondary schools, higher educational
institutions (HEIs) like colleges, etc. in Thane. Further, due to globalisation, the
demand for education matching international standards is also arising and to satisfy
this there is need to have rapid increase in the educational intuitions which would
not only provide traditional education but also engage in providing highly technical,
professional and job oriented education. The immediate impact of this can be seen on
student enrolment ratio and employment of teachers.

In this context, present study is an attempt to understand the growth pattern of
educational institutions in the rapidly developing Thane and its impact on enrolment
of students as well as employment of teachers.

Keywords: Education, student enrolment, employment, teachers, Thane.

Introduction
Education is one of the important pillars of the economic growth. In developmental economics,

human power and capability is considered as human capital, which is an important factor of
production, out of the four important factors of production, others being land, capital and enterprise. In
other theories human is looked upon as human capital because of its contribution to production. The
quality and efficiency of labour force determines quality and quantity and efficiency of production.
Education is one the important tools which determines and improves the human capability.

Maharashtra is one of the leading states in India which has one of the highest literacy rates. Thane
is one of the highly industrialised and populated districts of Maharashtra. The district has witnessed
rapid growth of educational institutions due to various factors, like proximity to Mumbai metropolitan
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city, rapid urbanisation, easy accessibility, migration of people from other areas, and so on. Due to
these factors, there is rapid increase in the literacy rate of Thane.

Origin of the Research Problem
Education is the most powerful tool to achieve social development and role of educational

institutions is crucial in spreading literacy. With growing population and increasing per capita income
of people of Thane, there is an increasing demand for quality education. Thane is witnessing rapid
increase in the number of educational institutions like primary, secondary, higher secondary schools,
higher educational institutions like colleges, etc. Further, due to globalisation, the demand for
education at par with global standards has increased and to satisfy this there is rapid increase in the
educational institutions which are not only providing traditional education but also engaged in
providing highly technical, professional and job oriented education.

In this context, present study is an attempt to understand the growth of educational institutions in
the rapidly developing Thane and its impact on literacy.

Objectives
 To study the structure and growth of educational institutions in Thane taluka of Thane

district in last five years beginning from 2010 and ending with 2014.
 To analyse the growth of different types of educational institutions vis-a-vis to trace the

change in variables like number of teachers, gender wise enrolment of students, etc.
 To suggest measures for improvement and efficiency of education system in general and

educational institutions in particular.

Research Methodology
The study will cover Thane taluka of Thane district. The data is collected from the secondary

sources for five years, i.e., 2010-2014. The sources of secondary data is published in various reports
like Annual Socio-economic Review of Thane District published by District Statistical Office (DSO),
various government of Maharashtra publications like statistical review of Maharashtra state, key
statistics of Maharashtra state, gazette of Thane district, Census Reports, research articles published in
journals, other related research publications, and so on.

Thane Taluka and Population
The table given below deals with population of Thane taluka and changes in the same during the

decade.

Table 17.1: Thane Taluka and Population

2001 % 2011 % % Change

No. of Males 1357243 54.6 2014719 53.4 48.4

No. of Females 1129698 45.4 1756694 46.6 55.5

Total Population 2486941 100.0 3771413 100 51.6

Source: Socio-economic Review of Thane District, District Statistical Office, Thane.
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From the table, it can be observed, that over the decade the population of Thane taluka has
increased by more than 50 per cent. However, among genders, the proportion of females has been
better than males. Thus, there is increase in the proportion of the females in the decade.

Thane Taluka and Literacy
The table given below deals with change in literacy among the genders in the taluka.

Table 17.2: Literacy Rate in Thane Taluka

2001 (%) 2011 (%) % Change

Male 92.3 92.45 0.15

Female 82.05 86.66 4.61

Average 87.68 89.76 2.08

Source: Socio-economic Review of Thane District, District Statistical Office, Thane.

A comparison of the literacy rates shows that the total rate of literacy has increased by 2.08 per
cent. Even though the literacy rates of males have increased by only 0.15 per cent, the literacy rates
among the females have risen by 4.61 per cent which is a significant growth. This can be attributed to
government schemes especially the Sarva Siksha Abhiyaan introduced in 2001, providing equal
opportunities to children irrespective of any gender and social discrimination in elementary education.
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Taluka and Growth of Higher Secondary Schools
Though the study focuses on growth of higher education and its impact on students’ enrolment

and employment of teachers, there has been a strong backward linkage because students specially are
progressively enrolled to higher educational institutions from higher secondary schools. Therefore, it
is important to study the growth of the same.

Growth of Higher Secondary Schools
The status of the higher secondary schools in the taluka at the beginning of the study period and

at the end of the study period is being shown in the table given below.

Table 17.3: Higher Secondary Schools in Thane Taluka

Category 2009-10 % 2013-14 % %Change

Government Schools 0 0 2 1.3 1.3

Municipal Schools 0 0 0 0.0 0.0

Private Aided Schools 32 25.6 52 34.4 8.8

Private Unaided Schools 93 74.4 97 64.2 -10.2

Total 125 100 151 100.0 0.0

Source: Socio-economic Review of Thane District, District Statistical Office, Thane.

There are no municipal schools providing education at higher secondary level. Among institutes
providing higher secondary education, private aided schools accounted to 26 per cent and private
unaided schools 74 per cent during 2009-10; whereas in 2013-14, it was 35 per cent private aided
schools and 65 per cent private unaided schools. Private unaided schools declined by 10.2 per cent
over a period of five years.
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Government Schools

Private Aided Schools

Municipal Schools

Private Unaided Schools

Higher Secondary School Teachers
The table given below deals with the status of the higher secondary school teachers teaching in

the higher secondary schools of the taluka.

Table 17.4: Higher Secondary School Teachers in Thane Taluka

Category 2009-10 % 2013-14 % %Change

Government Schools 0 0.0 62 1.5 1.5

Municipal Schools 0 0.0 0 0.0 0.0

Private Aided Schools 347 38.3 1457 35.2 -3.2

Private Unaided Schools 558 61.7 2624 63.3 1.7

Total 905 100.0 4143 100.0 0.0

Source: Socio-economic Review of Thane District, District Statistical Office, Thane.

During 2009-10 proportion of teachers in private aided schools was 38.3 per cent and in unaided
schools was 61.7 per cent which changed to 35.2 per cent in private aided schools and 63.3 per cent in
private unaided schools during 2013-14, i.e., a decline of 3.2 per cent teachers and increase of 1.7 per
cent teachers, respectively. The total number of teachers in private schools was increased from 905 to
4,143 over the period of half a decade.
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Government Schools

Private Aided Schools

Municipal Schools

Private Unaided Schools

Higher Secondary School Students
The student enrolment in the higher secondary schools of the taluka is being revealed in the table

given below.

Table 17.5: Students in the Higher Secondary Schools in Thane Taluka

Category 2009-10 % 2013-14 % % Change

Females Males Females Males Females Males Females Males Females Males

Government Schools 0 0 0.0 0.0 655 1000 0.8 1.1 0 0

Municipal Schools 0 0 0.0 0.0 0 0 0.0 0.0 0.0 0.0

Private Aided Schools 6752 8832 25.6 25.6 36144 35947 46.5 40.2 21.0 14.7

Private Unaided Schools 19635 25704 74.4 74.4 40848 52364 52.6 58.6 -21.8 -15.8

Total 26387 34536 100.0 100.0 77647 89311 100.0 100.0 0 0

Source: Socio-economic Review of Thane District, District Statistical Office, Thane.

The total number of students taking education at higher secondary level has increased from 2009-
10 to 2013-14. In both aided and unaided schools, the number of males exceeded the number of
females. Over a period of five years, it is observed that 21 per cent more girls take education in private
aided schools and 14.7 per cent boys than the data for 2009-10. But in case of private unaided schools,
the situation is in contrast with 21.8 per cent reduction in number of girls and 15.8 per cent reduction
in number of males than their proportion in 2009-10. This may be due to higher amount of fees
charged by private unaided higher secondary schools.
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Government Schools

Private Aided Schools

Municipal Schools

Private Unaided Schools

Thane Taluka and Colleges

Growth of Colleges
The table given below shows number of colleges in the taluka at the beginning and at the end of

the study period.

Table 17.6: Colleges in Thane Taluka

Category 2009-10 % 2013-14 % %Change

Government Colleges 0 0 0 0.0 0.0

Private Aided Colleges 5 18.5 18 42.9 24.3

Private Unaided Colleges 22 81.5 24 57.1 -24.3

Total 27 100.0 42 100.0 0.0

Source: Socio-economic Review of Thane District, District Statistical Office, Thane.

The number of private aided colleges has increased from 5 to 18 (by 24.3 per cent) and at the
same time the proportion of private unaided colleges to the total have relatively declined from 81.5 per
cent in 2009-10 to 57.1 per cent in 2013-14.



108 Higher Education in India: Retrospect and Prospect

College Teachers
The table given below deals with the status of the teachers in the colleges of the taluka during the

study period.

Table 17.7: Teachers in Colleges in Thane Taluka

Category 2009-10 % 2013-14 % %Change

Government Colleges 0 0.0 0 0.0 0.0

Private Aided Colleges 336 55.4 441 49.8 -5.7

Private Unaided Colleges 270 44.6 445 50.2 5.7

Total 606 100.0 886 100.0 0.0

Source: Socio-economic Review of Thane District, District Statistical Office, Thane.

The number of teachers in private aided schools has decreased from 55.4 per cent in 2009-10 to
49.8 per cent in 2013-14; a decline of 5.7 per cent. On the other hand, it has been observed that in
private unaided colleges, their proportion has increased by 5.7 per cent, i.e., from 44.6 per cent in
2009-10 to 50.2 per cent in 2013-14.
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College Students
The table given below deals with the student enrolment in the colleges of the taluka.

Table 17.8: Students in Colleges of Thane Taluka

2009-10 % 2013-14 % % change

Category Females Males Females Males Females Males Females Males Females Males

Government Colleges 0 0 0.0 0.0 0 0 0.0 0.0 0 0

Private Aided Colleges 11150 10186 73.6 62.0 3604 3860 33.4 20.1 -40.2 -41.9

Private Unaided Colleges 3999 6231 26.4 38.0 7195 15319 66.6 79.9 40.2 41.9

Total 15149 16417 100.0 100.0 10799 19179 100.0 100.0 0 0

Source: Socio-economic Review of Thane District, District Statistical Office, Thane.

From the table given above it can be observed that in private aided colleges, there has been a
decline in the student enrolments in case of both male and female students, while the loss in the
private unaided college has resulted into the gain for the private unaided colleges. Some of the reasons
behind this change is decreasing popularity of the traditional courses in the private aided colleges
especially in the arts stream, offerings of career oriented courses by the private unaided colleges and
other facilities like placement assistance, campus recruitments, internship programmes, etc. provided
by the private unaided colleges to the students.
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Conclusion
From the above analysis it can be concluded that, in the study period of five years, there has been

some drastic changes in the educational field in the Thane taluka of the district.
At each stage, i.e., from primary schools to secondary schools, from secondary schools to higher

secondary schools and from higher secondary schools to colleges, there has been continuous drop in
the student enrolments.

There has been an increasing rate of literacy among females with reducing gender gap in
education in Thane taluka.

On an average, the number of government schools and colleges has shown declining trend, while
the popularity of the private schools and colleges especially unaided category of schools and colleges
has increased.

With decline in the government schools/colleges, there has been a decline in the number of
teachers teaching in these schools/colleges.

Student enrollment in the government schools/colleges has been declining and the same in the
private schools/colleges is increasing. Thus, the loss of government schools/colleges has been the gain
of the private schools/colleges.

It is also observed that there has been increase in enrolments of the female students in the schools
and colleges, while the same of the male students is declining.

There has been declining popularity of the traditional courses offered by the aided schools and
colleges, while the demand for the modern, career oriented courses offered by the private
schools/colleges is increasing.
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Suggestions
The following suggestions can be made to improve the above given condition in the educational

set-up of the Thane taluka.
There has been an urgent need to make government schools/colleges competitive enough so that

these schools/colleges can survive. For this, improvement in the course structure, inclusion of job
oriented short-term courses, facilities like placement assistance, internship programmes, etc. can be
clubbed with traditional courses.

Ground level study to find out reasons behind student dropout can be made to implement
effective measures to bring down such dropout ratio.

Incentives to attract meritorious teachers and students are required to increase the enrolment of
the students especially in aided schools and colleges.

Unfulfilled teacher positions, is a factor responsible for higher teacher-student ratio in the aided
schools/colleges, and hence those positions needs to be filled up on priority basis.

Changes in the course contents, syllabus, exam pattern, admission pattern, infrastructure,
appointment of teaching–administrative staff, etc. can be considered to improve the enrolment
scenario in the schools/colleges especially of aided category schools/colleges.
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Drain Issue

Shubhangi A. Rajguru*

Abstract
In today’s scenario, when a statement delivered by a politician or an

administrative officer blinks on the screen as ‘Breaking News’; scandals and
corruption cases are widespread throughout the country and just by paying taxes, a
few of us feel that we have done our duty towards national development; its time to
wait and ponder on the direction our youth is heading. We have been declared as
‘Youth Nation’ and are looked upon by developed nations for various social,
economic and political reforms brought in our country.

Education plays a vital role in the all-round development of youth. It is our
social responsibility. Illustrations from past have proved over time that ‘Education is
the only key that can take us away from the darkness of ignorance’. With Vision 2020,
just a step away; one of the most important hurdle is ‘Education for the masses’. Not
only primary education, but higher education of global standards has to reach each
and every individual, irrespective of his or her position on the social ladder.
Empowered youth will definitely lead to an empowered nation.

Keywords: Breaking News, Youth Nation, Vision 2020, higher education.

Introduction
We are proud of our rich cultural heritage. In our country, still Guru-Shishya parampara exists.

Through the guidance of Guru, we have achieved the impossible. An educated economy has been the
backbone of every civilisation. Almost 2000 years back, we had two most renowned universities on
our land – Nalanda University and Takshashila University. Students from all around the globe used to
come to this culturally rich land, the educational hub for quality education.

Through rigorous struggle of our visionary leaders, we were able to make and enact laws to make
primary education free and compulsory for all. We have achieved a part of this target. But, primary
education is not sufficient. If we want to become a developed nation, we need to think about the status
of higher education in our country. Current statistical data says that we have almost 800 universities
and more than 45,000 colleges in our country. But, what is today’s scenario? If we compare ourselves
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with global leaders, we are standing at the very end of the line. Moreover, we encourage our children
to take higher education so that they get good job and are well-settled in some developed nation.
Through various government agencies and grants, a high per cent of our nation’s economy is spent on
providing facilities to IITs and IIMs. This hard earned money of every citizen of our country counts
for education of children in these reputed institutes. We are proud of having these institutes, but the
outcome is not as it was expected.

Statistical Evidence of Brain Drain from India
According to Oxford Advanced Learners Dictionary, brain drain is “the movement of highly

skilled and qualified people to a country where they can work in better conditions and earn more
money”. Cambridge Online Dictionary defines, “when large number of educated and very skilled
people leave their own country to live and work in another one where pay and conditions are better”.
Brain drain can also be named as ‘human capital flight’ because it resembles the case of capital flight,
in which mass migration of financial capital is involved. Brain drain is usually regarded as an
economic cost, since emigrants usually take with them the fraction of value of their training sponsored
by the government or other organisations.

As reported by Sulthan et al., 2019, India, among Asian countries, continues its trend of topping
the list of immigrant scientists and engineers to the US, says the latest report, adding that with 950,000
Indians out of Asia’s total of 2.96 million; this report of 2013 represented an 85 per cent increase from
2003. Overall, the number of immigrant scientists and engineers in the US has risen to 18 per cent
from an earlier 16 per cent and 57 per cent of those were born in Asia. From 2003 to 2013, the number
of scientists and engineers residing in the US rose from 21.6 million to 29 million. This 10-year
increase included significant growth in the number of immigrant scientists and engineers, from 3.4
million to 5.2 million, said the report from the National Science Foundation’s National Centre for
Science and Engineering Statistics (NCSES). Among the immigrants in the science and engineering
workforce, the largest share (18 per cent) worked in computer and mathematical sciences, while the
second largest share (8 per cent) worked in engineering. Three occupations – Life scientist, Computers,
and Mathematics Scientist, and Social and related Scientist saw substantial immigrant employment
growth from 2003 to 2013, the report said.
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Reasons for Brain Drain
1. Better Job Opportunities and Higher Salary: India has skilled and semi-skilled,

employed and unemployed human resource. Low salaries and inefficient working conditions
can be the first motive that triggers the movement to the countries with better living
standards and facilities. There is huge difference in terms of salary in all three groups of
countries, namely developed, developing and underdeveloped. Employment is one of the
strongest reason for brain drain in India.

2 Modern Educational System: Higher education in India evolved considerably after
independence in terms of the number of universities as well as in terms of access to higher
education. Nowadays, the number of universities in India has grown some 35 times
compared to 500 colleges and 20 universities before independence which are enrolling more
than 11 million students, more than 10 times before independence.

3. Relative Political Stability: Every year our country faces a riot in one part or the other. Our
cultural and linguistic diversity sometimes leads to our disadvantage. This political
instability and unnecessary bullying of youth is one of the reasons wherein students prefer to
go broad for higher studies.

4. Research Facilities: In developed countries, researchers are provided with funds and
necessary equipment to carry out study, which can be another motive that attracts those
deprived of these opportunities. Most scientists in underdeveloped countries do not possess
laboratory facilities and researchers cannot get sufficient funds. Therefore, when developed
countries offer these facilities, researchers and scientists naturally prefer to migrate to these
countries. The internationalisation of knowledge creation and the rapid expansion of R&D
activities determine the diversification of receiving countries for professionals and skilled
workers from India. Our students experience a sense of intellectual freedom, what they fail
to receive in our country.

Measures to Stop Brain Drain from India
India’s new Science Policy aims to position the nation among the top five global scientific

powers by 2020. Now, the government and industry, along with India’s elite universities and technical
institutions, have united to implement a series of measures to stem the tide, while also encouraging
large numbers of researchers to return home.

India’s problem starts with the already small pool of students who choose to do a Ph.D. Between
1991 and 2001, the number of doctorates awarded increased by only 20 per cent compared to an 85
per cent jump in China. Only 5 per cent of Indians who go to the US to earn a doctorate degree return
home, as was revealed in a study on the mobility patterns of Ph.D. graduates in science, engineering,
and health. While universities in the developed world get the largest share of research funds from their
governments, only about 10 per cent of government research funds in India goes to universities. The
brain drain is also reflected in the lack of qualified manpower for Indian higher education and research
institutions.

But, the tide is slowly turning. With rapid expansion of higher education infrastructure and
enabling environments, India has been successful in attracting young researchers back home.
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As the nation’s elite institutions try to morph from world-class teaching institutions to world-
class research centres, they have put in place flexible recruitment policies, generous research grants,
and industry-academic collaborations to attract their researchers back from foreign institutions.
Increased financial support for research has also helped. In the past ten years, a tenfold increase in
research funds is granted by governments. Industry in India is also contributing support in establishing
research laboratories, creating collaborative projects between academics and students, and sponsoring
research projects.

The Indian government launched a Prime Minister’s fellowship scheme for Doctoral Research
with industry partnership last year for science, technology, engineering, agriculture, and medicine.
Under the scheme, 100 fellowships will be given to selected candidates working on research projects
jointly with industry. Many intelligent students from remote parts of our country are striving hard to
achieve these positions. Government has also launched schemes through various agencies like DBT,
DST, CSIR to promote young scientists and women scientists who had left their research career or
higher education to again return to mainstream. This will definitely in prove our intellectual status in
global ranking.

Conclusion
For the balance of power and for the staggered development of the world, it is very important to

stop the phenomena of brain drain. This will help a particular country to use all local skilled citizens
for development and proliferation. But to hold these skilled workers at their native places, it is also
important to provide them enough work opportunities and living facilities. With ongoing efforts, we
are hopeful that our talented youth will serve for the interest of our own country prior to others,
thereby fulfilling our Vision 2020.
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Abstract
Transformation and digitisation have an ongoing journey without having a final

destination as they keep on evolving and changing. This sea of change can be seen in
education, also. Education is a way to prepare us for our life but not anymore. The
reason is old method of teaching today calls for integration with the digital efforts
which are taken to make the transformations in teaching landscape. Rising
expectations of parents and children and adoption of social media is creating a need
for educational institutes to harness digital education in this sector. It is important
for all the universities, schools and other education institutes to jointly take efforts to
create a digital landscape on which knowledge could be shared and communicated.
Various online portals like the Khan Academy have shown us the path, but more
needs to be done. In fact what is needed is a revolution in this area. Hence, this
paper attempts to decipher the Khan Academy Model and understand the current
scenario of digital education in India.

Keywords: Digitisation, education, technology, transformations.

Introduction
With the development of internet, mobile phones, mobile apps, tablets, laptops, and other modern

devices, things are becoming more and more digitalised in today’s world. The education system in
India’s metros and other cities has also become modernised to a great extent, making way for
digitisation. With a number of international schools coming up, digital education is making its way
into the education system of India and is taking the place of the traditional classroom training.

Basic difference between Digital Education and Classroom
Education

Gone are those days when classroom training was restricted to textbook learning, teachers using
the blackboard to explain things and students writing down notes in copies. The traditional teacher
centred methods of teaching and task based approaches to learning focused more on making notes and
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memorisation. However, it’s no more chalk and talk in most schools. Classroom teaching has become
more and more interactive nowadays with the use of digital methods such as PPTs, video presentations,
e-learning methods, Google classrooms, practical demos, online training and other digital methods or
platforms.

Advantages of Teacher Led Classroom Training
 This is an efficient method of presenting a large volume of study material to students.
 It is a personal, face to face type of training.
 Everyone gets the same information at the same time.
 It is cost-effective.

Disadvantages of Teacher Led Classroom Training
 Sometimes it is not interactive.
 Success of the lectures depends on the effectiveness of the teacher.
 More of memorising and mugging up for the students, instead of enhancing their mental

skills and abilities.
 Time-consuming

How does Digital Education Benefit the Child?
 Interactive: With digital education, classroom teachings have become more fun and

interactive. Children tend to be more attentive. They are not only listening but also viewing
it on the screen which makes their learning all the more effective. Here, sounds and visuals
go hand in hand which is easy for the child to grasp.

 Attention to Detail: Interactive online presentations or practical sessions in educational
content through interactive screen time help the students to pay more attention to details
which enable them to complete their activities on their own.

 Quick Completion: Using tabs, laptops or notepads, instead of pens and pencils, motivates
children to complete their tasks quickly.

 Vocabulary: Active online screen time helps students develop language skills. By reading
e-books or accessing study materials online, they learn new words and expand their
vocabulary.

 Learn at his Pace: Many a times, a student hesitates to ask a question to his teacher in
classroom training. But with digital education, even if he does not understand anything at
one go, he can attend the recorded sessions to clear his doubts. Technology enables a student
to learn at his own pace.

 User-friendly: The best thing about digital education is that it is user-friendly. You can very
well access your curriculum wherever you are. You can learn on the go. Even if you miss
certain classes, you can access the class notes and download files from the school website.

 Learn on his Own: Also, nowadays, online study materials are easily available. Even if the
entire education system is not digitised, yet students can leverage the power of digital
content depending upon their capabilities. So students, can access exclusive online study
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modules of various subjects, which help them to enhance their knowledge even without a
teacher.

 External Guidance: With online education, students can even further connect with distant
counsellors and faculty to seek guidance or resolve queries.

Disadvantages of Digital Education for Children
However, digital education also has its disadvantages:
 Expensive: First of all, it is expensive. That is why we see that most international schools

that have digital education are far more expensive than the regular schools.
 Infrastructure: To have digital education means, you need to have a proper infrastructure

not only at schools but also at homes, particularly affordable broadband.
 No Fixed Schedule: Online learning requires much better management and rigid schedules,

whereas in traditional classroom training, everything is as per a fixed schedule.
 Reduces Creative Abilities: Easy availability of answers on the net reduces the children’s

own creative abilities.
 Lazy Approach to Studies: Digital education can make children forget the basic way of

studying. Even for simple problems and homework, they are used to seeking help from the
net. This may lead to poor study habits and can develop a lazy attitude in children.

 Security: Last but not the least, going online does not mean that your child is only looking
for study materials. There are many things which a child might come across that are not
good for him.

Khan Academy – A Case Study
Khan Academy is a non-profit organisation with the mission to “provide a free and accessible

world-class education to anyone anywhere”. It is a well-known, free place for children and adults who
have access to a computer and internet to learn and improve their understanding. Its sole goal is social
profit and financially it runs purely on the generosity donors.

Khan Academy grew out of a small, private tutoring programme in 2004 between Sal Khan and
his younger cousin with just a few math videos put on YouTube. When more viewers stumbled upon
the videos and began providing positive feedback, the seeds for Khan Academy were planted.

Now, just 14 years after the original math tutorial videos, Khan Academy is a hugely popular
organisation with 42 million users in 190 different countries. The site offers tutorial videos and
practice problems with a wide range of subjects including math, computer science, art history,
economics, health medicine, and more. To make them even more widely available, the resources are
translated into over 36 different languages and the site exists in French, Spanish, Brazilian, and
Portuguese.

The supply of people benefiting from Khan Academy will continue because there is always a
need for an improved education, so it is unlikely that the organisation will be slowed by a lack of
demand. It has not yet experienced any major or obvious setback partly because it can be scaled to
any level and size which is appropriate for its current state.
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Education is thought of as one of the best ways to escape poverty and raise income. Khan
Academy recognises this, and therefore takes a need-based approach to solving the lack of adequate
education. It offers good education for people who do not have it, while also helping to improve
existing educational systems. The organisation recognises the need for students to master basic
material so that they can have a solid foundation. This is accomplished by providing individually
paced lessons that can be rewound until the concept is understood and mastered.

The Need of the Hour
Khan Academy had pioneered the digital education in India. Today, as the country stands on the

erected platform of digitisation in all fields, the field of education is also poised for higher growth,
severe competition and more importantly increased acceptance. The role of government and
internationally recognised bodies in this field calls for more responsibility and sensitivity.

Source: India Brand Equity Foundation (www.ibef.org)

No technology can replace teachers. However, it is also the responsibility of the teachers to a
great extent to incorporate modern education technologies like online assignment and video lecture in
the classrooms to help make the study material engaging, interactive and refreshing.

Keeping this change in environment, teaching and learning, the change in approach of teachers as
well as students; a few points are worth being mentioned here:

1. Incorporating technology is important, but it must be ensured that it is age-appropriate.
2. Along with students, parents must also be given necessary training and understanding so as

to assure acceptance of the change.
3. The curriculum needs to be made more engaging through gamification for simulation of

concepts.
4. Collaboration of click and brick players to provide genuine and updated content learning.
5. Entrepneurship, employability and adept social skills should be the pillars of online learning.
6. Value-added services like internships to provide practical exposure.
7. Industry tie-ups for regular placements.
8. Government support to offer sufficient infrastructure in rural areas.
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Conclusion
The era of digitisation and innovation has brought lot of transformations in every aspect of our

life and its impact can be seen in the field of education, also. The advantages and disadvantages of
technological development depends on the manner in which it is handled and used by teachers and
students. In this process parents as important stakeholders should contribute by mapping the needs of
their children and communicating the same with the teachers. This can help the teachers to deliver the
knowledge which could be receptive and as per the capabilities of the children.
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Abstract
The most sacred and the most important job in the world is that of a teacher. A

teacher, hidden in the shadow of the student, must guide the student to move ahead in
their life. Nowadays, as time passes, the first phase of commercialisation has started,
the responsibilities of teachers has also increased. It is very painful to note that
people are beginning to view it as just another job which pays them and feeds them.
In India, there are many corporate groups like Reliance, Nirma, Tata, etc. who have
promoted management institutes. Some reputed foreign universities are also
promoting Indian management institutes. But, government should issue some rules
and regulations so that the fee structure remains within the limit for those who are
from poor background and want to study management studies. They should also get
higher education with good opportunities.

In the present research paper, the researcher has tried to find out how
education has become commercialise and how it creates an impact on students by
conducting research in the area of Ulhasnagar city of Thane district. So, the
researcher has tried to find out the impact of commercialisation of education in India
in general and Ulhasnagar in particular.

Keywords: Commercialisation of education, teacher, management institutes.

Introduction
Education is one of the basic activities of people in a human society. It is very essential that every

new generation must be educated. Every society has its own way to fulfilling this need. Education has
come to be one of the ways to fulfilling this need.

The term ‘education’ is derived from the Latin word ‘educare’ which literally means to ‘bring up’
and is connected with the word ‘educere’ which means to ‘bring forth’. The term ‘education’ is
defined as the process of developing the power of a human being. Education has something that was
always driven by devotion and thought and teachers are successful potters in moulding men and
women into this competitive world. While it is true that education must evolve as time passes, but
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commercialisation of education is the worst thing that could ever happened. The commercialisation of
education has been fairly a recent trend in India that stems from the educational reforms in the country
over the last two decades. Over a period of time, education has become a commodity in India
especially higher education. Nowadays, we are living in world of commercialisation – everything has
a price tag and clearly visible consumption appears to be the way of the western world. The media and
politicians remind us that our educational system must prepare our students to be competitive in a
global economy. To discuss commercialisation in education, we must place the current social and
economic context in mind. One of the result has been a growth of number and types of partnerships
between schools and corporations. We may disagree whether this is the way the things should be, but
it is the way they currently are, and this presents a challenging, confusing and difficult situation for
educators.

Role of Teacher in Education
Central to this issue is the changing equations of the role of the teacher. The most sacred and the

most important job in the world is that of the teacher. A teacher, hidden in the shadow of the student,
must guide him to move ahead. From the time when education started its first phase of
commercialisation, the responsibilities of the teacher too, have been compromised. When a person
graduates, more often than not, the last job that he/she applies for is the job of the teacher. While we
are a society built with the bricks of fallacies, concrete of misguided principles, the notion is that the
job of a teacher is a lesser one, filled with so much ignorance. Students spend a great deal of time with
their teacher, and therefore the teacher becomes a role model for them. This effect can be a positive or
negative depending on the teacher. Teachers are there not only to teach the children but also to love
and care for them. Teachers are highly respected by people in the community, and therefore become a
role model to students and parents.

Importance of Education
“A man without education is like a building without foundation.” Education is the only

valuable asset a man can achieve. No individual is a human being in the working world until he has
been educated in the proper sense. A person who gets a good education will become a more
dependable worker, a better citizen, and a strong consumer. However, in India, this trend has full
support of our government, because many big political leaders and industrialists are running these
colleges. Therefore, they easily get the required certificates to run these colleges without providing
proper educational infrastructure. At the end, we can say that for these people education has today
become an option to make money only, than providing quality education to students.

This is really a shameful situation for a country like India, where our great leaders have stressed
on quality and free education. There are many people in India, who still live under poor conditions,
and therefore they first find it hard to afford this education and second, if at all they get they fail in
getting quality education in return. Though government announced many popular schemes for
providing help to poor students, these schemes mostly do not get any takers due to less information
and rampant corruption in the system.
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Commercialisation of Education in Ulhasnagar
Ulhasnagar is a town located in Thane district of Maharashtra state in Konkani division. There

are many educational institutions run by many management experts like IIT, Nari Gursarai Law
College, Smt. CHM College, Seva Sadan’s R.K.T College, and many more. There are more than
30,000 students in Ulhasnagar studying in various schools and colleges. But, education today is an
object of business which has serious and negative effects on our society. The more one can pays, the
higher the education one gets. Every year number of students going for higher professional education
is increasing in India, and therefore good opportunity exists for all these colleges to make money by
offering such courses. In many cases, the situation remains much worse and students feel cheated at
the end of the courses. We can easily give the example of flourishing MBA colleges across India
where average annual fees is around 5-10 lac rupees; however, the facilities provided by these colleges
are much below the average level. Most of these colleges remain more interested in making good
bucks than providing quality education to students. Same condition prevails in other professional
colleges in India. Under the new scenario, government-private partnership is becoming important in
management education. Now, India is a transforming country. We are near to achieve status of
developed nation. The demand for higher education has been growing rapidly with comparatively
faster growth in enrolment in higher educational institutions than the growth in number of higher
educational institutions. Nowadays, education is the safest business. Today, you have AC classrooms,
AC buses, but what about standards in education which are depleting.

Review of Literature
A study has been taken by the researcher regarding the various aspects of commercialisation of

education which are as follows:
K.B. Pawar (2002) through his study, discusses the role of non-government that is private

schools and institutions was examined. Private schools were not promoted in the proper direction.
A.M. Shah (2005) in his paper pointed out the declining trends in the higher education. He

pointed out that over the years the level of higher education had declined. Because of this, rich
countries became rich and poor become poor. The major contribution of this study is that it devised a
new structure for universities and colleges that will help in improving the quality of education.

R.K. Kale (2009) in his study shows the interconnections between higher education and
economic development without proper education. It is impossible to achieve the empowerment of
education even with the too much availability of technology based resources.

Shaikh Salem and Vidya Gawal (2010) that study India is spending less than 1 per cent of GDP
on higher education. It is impossible to think of transforming the economy into knowledge-based
economy. If the country aims at rapid growth, then it should focus on increasing the level of higher
education, as every sector requires more qualified people to support the system of working.
Development can be done if all the sectors are equally evaluated. To achieve the desired target, the
government should invite support from the private and other agencies for funding.

Rekha Ram Chandra Choudhary (2015) in their book on ‘Higher Education in India: Systems,
Regulations and Global Challenges’ provides insight into the trends in India. It covers areas like
opening foreign universities. In India, higher education in global market, and many more.
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Research Methodology
The present study is secondary in nature. The data used for the study has been collected from

various magazines, newspapers, research articles or papers, journals, e-journals’ reports, books, and
online data bases. For that, the researchers have used different websites.

Advantages or Merits of Commercialisation of Education
1. Provide employment opportunities for teachers and students
2. Socio-economic development
3. To face the global challenges
4. To increase personality development
5. To increase quality of education
6. To increase private institutions
7. Development of society
8. Fulfilment of expectation of parents
9. Development of professional efficiency of teachers
10. Professional and vocational development of students

Disadvantages or Demerits of Commercialisation of Education
1. More emphasis on marks
2. Unable to maintain the principle of quality
3. Profit-oriented
4. Costly
5. Materialistic outlook
6. Mechanical process
7. Provide less salary to teachers
8. Provide poor service condition to teachers
9. Over compensation of teachers
10. Over compulsion of cyllabus for students

Conclusion
The main role of reducing the commercialisation of education lies in the hands of government.

Only Grant aid and intake of seating does not mean education is moving smoothly. Education is to
bring out the potential in a learner by providing the learner the most congenial, physical and social
environment to help him realise his fullest potential. Education, on the other hand, is an industry and
its commercialisation is here to stay. Careful planning is needed and some machinery is required to
control the commercialisation of education. At the end, we can say that for these people education has
today only become an option to make money, than providing quality education to students. The
government needs to step in by correcting systematic norms. Quality education must take the place of
routine.
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